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Preface
The Self-Study Report begins with a preface (500 words or less) written by the administrator/director. It should describe how
the accreditation process was implemented in the school, how it was received by stakeholders, and how the self-study
process impacted the school and student learning. The administrator/director should confirm to what degree the school
meets the five overarching self-study expectations of the ACS WASC process, listed as follows:
1.

The involvement and collaboration of all stakeholders in the self-study process

2.

The clarification of the school’s mission and Schoolwide Learner Outcomes (SLOs)

3.

The assessment of the actual student program and its impact on student learning with respect to the
institutional mission, Schoolwide Learner Outcomes, and the ACS WASC Postsecondary Criteria

4.

The creation of a schoolwide Action Plan that develops specific action steps to address identified key issues

5.

The development of an accountability system for monitoring the implementation of the schoolwide Action Plan
and analyzing its degree of success.

Inland Career Education Center has served the Inland Empire for nearly 100 years. This report is a
culmination of an ongoing system of self-assessment, collaboration, and improvement. ICEC prides
itself in providing opportunities for adults to become lifelong learners and active community members.
The current Mission Statement is: “Inland Career Education Center provides a bridge to postsecondary
education and the workforce through the delivery of quality education and student support services.”
ICEC provides high quality education from literacy to advanced career training, serving a vital role in
the community of San Bernardino and the entire inland region. The whole student is supported during
the educational process, and ICEC prioritizes providing excellent education at low or no cost to
students.
Every three years, ICEC staff participate in a Strategic Planning process. This process allows for all bases
to be covered in institutional planning: alignment with the fundamentals and goals of San Bernardino
City Unified School District, Inland Adult Education Consortium, and the WASC Self-Study expectations.
Internal and external stakeholders met frequently during the year before the Self-Study was
completed, and staff and students participated in ongoing training and planning related to the school’s
mission and vision statements, Schoolwide Learner Outcomes, and the creation of the Action Plan. The
external stakeholders, made up of leaders from San Bernardino Community College District, San
Bernardino City Unified School District, staff from California Assemblymember Eloise Reyes, Career
Institute, San Bernardino County Workforce Development, and partners from our CTE advisory boards.
The Steering Committee is made up of approximately 30 staff members, both classified and
certificated, and student representatives. This group meets quarterly, serving as an accountability
system for the implementation of the schoolwide Action Plan. The ICEC Leadership Team that includes
administrators, Program Specialists, and Teachers on Assignment that support student achievement
from multiple aspects. Both the Steering Committee and Leadership Teams spearhead the process and
the monitoring of the Action Plan in order to ultimately benefit student opportunities and success.
The current schoolwide Action Plan is a result of internal and external stakeholder collaboration, and
all involved are committed to its function. Teachers, staff, and partners are committed to regularly
revisiting the goals of the Action Plan and adjusting responsible parties and deadlines as necessary. It is
the hope of the entire school that the Self Study is received well by the Visiting Committee. All internal
and external stakeholders carry ICEC’s Mission and Action Plan in high esteem and are committed to
achieving high levels of student success.
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Chapter I. Institutional, Community, and Student Characteristics — Institution’s
Mission and Schoolwide Learner Outcomes
Basic Institutional Information
Inland Career Education Center (ICEC) was established in 1920 to meet the changing educational needs
of the community. In 2016, following a two-year rebranding initiative, the school changed its name
from San Bernardino Adult School to Inland Career Education Center in order to better reflect the
school’s focus on helping students successfully transition to postsecondary programs and the
workforce. ICEC has 50 course titles approved by the California Department of Education (CDE) for the
2018-19 school year. ICEC programs include:


Academics: Adult Basic Education (ABE), GED, High School Diploma (HSD), National External
Diploma Program (NEDP)



English as a Second Language: ESL (beginning to advanced), Citizenship, Community-based
English Tutoring (CBET)



Career Technical Education (CTE): Vocational Nurse, Medical Assistant, Certified Nursing
Assistant, Medical Math, Medical Terminology, Customer Service, Computer and Office
Applications, Pre-Apprentice Barber, Apprentice Barber, and Apprentice Meat Cutter



Adults with Disabilities (AWD): Workplace Skills, Life Skills, Functional Academics, Creative
Handcrafts



Parent Education: Parent Education, Effective Parenting Techniques (CBET)



Hybrid and Bridge Programs: ABE and GED for ESL, Transition to College
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Inland Career Education Center’s main campus is located at 1200 North E Street in the City of San
Bernardino, California. The website address is www.sbcusd.com/icec.
Inland Career Education Center programs are also located at 30 off-site locations in the community:
Career Technical Education courses are housed on the main campus, and include many off-site
clinical and externship locations to support medical education courses. Additional CTE and
Apprenticeship classes are held at employer facilities. ICEC has partnered with Cal State San
Bernardino Reentry Initiative (CSRI) program to offer GED and Computer classes for parolees at
their location.
The Adults with Disabilities programs are offered entirely at offsite locations, including the ICEC
Annex, The Lighthouse for the Blind, and San Bernardino Adult Day Center. CBET classes are
offered at 19 district school sites.

Figure 1: ICEC Locations (http://bit.ly/ICECmap)
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Inland Career Education Center follows the modified traditional calendar of the SBCUSD. Classes are
offered on both semester, trimester, and eleven-week schedules.
Inland Career Education Center: 1920-2019
Inland Career Education Center is part of San Bernardino City Unified School District. It has been in
existence since April 5, 1920, when the School Board passed a resolution creating the Adult School.
Throughout the years, Inland Career Education Center has gone through many changes; nevertheless,
the objective to provide education based on the needs of the community remains unchanged.
Inland Career Education Center has continually upgraded the main campus building and has a total of
44 classrooms, six Computer Labs, Main Office, Counseling Center, Student Transition Center, Career
Placement Office, GED Testing Center, Assessment Center, and Cafeteria. Additionally, Inland Career
Education Center has a 6,000 square foot divided multipurpose room (Green Room) which is used for
district and community meetings, Election polling site, blood drives, student testing, assemblies,
luncheons, and other special events.
SBCUSD’s Role in the Community
The motto of SBCUSD is “Making Hope Happen.” All District employees strive to put this motto into
practice for students and the community in their work as public employees. A District-wide Community
Engagement Plan process began in 2013. The Superintendent of SBCUSD, Dale Marsden, Ed.D., wrote
in 2018: “Five years ago, we began our collective impact work to transform our District into a dynamic
learning community that prepares each and every student for success now and in the future.” The
District’s guiding tenets include: Our Mission, Beliefs, and Key Strategic Objectives, as seen below:

Figure 2: SBCUSD Community
Engagement Plan Guiding Tenets
(www.sbcusd.com/cep)
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SBCUSD employees developed the Basics for Excellence, which answer the questions: What do you
always expect to see, hear and feel in a District of excellence and what do you never want to see, hear
and feel? The Basics for Excellence are prioritized at all District, school site, and departmental
meetings. At ICEC, administrators begin each meeting with an activity that engages staff in one or more
of the Basics.
SBCUSD Basics for Excellence
Focus on Results Together
We work collaboratively to produce exemplary outcomes for our SBCUSD community.
Service
We achieve success by consistently and effectively serving others.
Sense of Purpose
Our actions are focused and contribute to the attainment of our mission.
Positive Passion
We experience enthusiasm and encouragement as evidenced by our excitement and joy in
what we do every day.
Emotional Commitment
We exhibit inspired behaviors that reflect pride, motivation, and empowerment through
involvement.
Parameters of Trust
We establish consistent parameters of trust that are characterized by honesty, transparency,
and collaboration.
Professionalism
We exhibit professionalism by providing superior customer service while adhering to quality
professional standards.
The District’s Community Engagement Plan includes nine strategies that guide all activities:
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ICEC has followed all guiding principles and tenets of the District, and has following the Strategic
Planning process modeled by SBCUSD.
Since the last visit, Inland Career Education Center has implemented the following changes:
Staffing and Program Changes
Key staffing changes have occurred within the Leadership Team at Inland Career Education Center. In
2013, a new Head Counselor was hired, and then promoted to a district level position in 2018, and a
new Head Counselor was hired in August 2018. In 2015, one Vice Principal retired and a new Vice
Principal was hired shortly thereafter. In 2017, the Principal resigned, and the Vice Principal of
Academics was promoted to that position in October 2017. To fill that vacancy, a new Vice Principal of
Academics was hired in 2018. Three new Program Specialist positions focusing on CTE Outreach,
Career Placement, and Integrated Instruction were created in 2015. Since then, the Career Placement
and Integrated Instruction Program Specialists have resigned, and a new Career Placement Program
Specialist was hired in November 2018. The Integrated Instruction Program Specialist position was
abolished, due to Teachers on Assignment
Additionally, staff participated voluntarily on Work Groups created through the Steering Committee
focusing on Branding and Marketing, Best Practices, Integrated Instruction, Employer Engagement,
Career Pathways, Technology, Rewards and Recognition, Labor Market Information, Data Collection,
and Student Education Plans. These groups were in response to the previous Action Plan, and as tasks
were completed and new positions were created and filled, the Work Groups did not need to meet as
frequently.
With changes in legislated program areas came changes to the school-wide program offerings. The feebased Community Interest and Older Adults programs were discontinued in 2014 and 2015,
respectively. Between 2014 and 2015, the Integrated Basic Education and Skills Training (I-BEST) model
GED for Health Careers course was piloted and was discontinued in 2015. Through a partnership with
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Career Institute, a local WIOA training provider, the Vehicle Maintenance and Light Repair program ran
between 2016 and 2018.
An ESL to Academic bridge program and one hybrid course were added to focus on successful ESL
student transitions to ABE, GED, Computer and CTE courses, and the College Prep class focusing on
postsecondary transitions was continued.
A Career Placement Office was opened in the fall of 2014 to assist graduates of CTE courses with
employment readiness and placement, as well as provide oversight for data collection and reporting
related to outcomes in all of the CTE programs.
Tutoring services were expanded through the addition of a Tutoring Center in the fall of 2014, serving
all students and currently including tutors from the work study program at CSUSB.
Regional Planning
Since the last visit, Inland Career Education Center has developed two three-year Strategic Plans; the
first was initiated in the spring of 2015, and the second of the plans was finalized in May of 2018. The
planning process engaged stakeholders, including internal staff, students, and community partners. As
a result of the initial three-year Strategic Plan, the SBCUSD Board of Education approved the name
change of the school from San Bernardino Adult School to Inland Career Education Center, so as to
more accurately reflect the regional focus of program offerings and students served.
CTE
Since the last visit, after an analysis of CTE student outcomes data and labor market information, the
decision was made to discontinue offering three of the career pathway programs: Child Care Teacher
Aide, Campus Security Officer, and Welding. ICEC also piloted and then discontinued Microsoft Office
Specialist certification in the Computer Applications program due to low testing and passing rates and
high costs associated with the certification.
ICEC partnered with two funding agencies to support students in the Medical, [former] Vehicle
Maintenance and Light Repair, and [former] Welding programs, and these were the County of San
Bernardino Workforce Development Department and Career Institute, Inc. ICEC also entered into a
partnership with Loma Linda University Medical Center, SACH Health System and Goodwill Industries
as HRSA grant recipients, to improve access to healthcare occupations training and grow the local
workforce in this high-demand industry. A focus area for the 2018-19 school year will be the
integration of CTE curriculum into ESL and Academic programs, and the refinement of existing
programs in order to best serve the needs of all stakeholders.
ESL
Since the last visit, pathways were created for ESL students to transition into the GED program by
creating classes specifically for ESL students in the Adult Basic Education level and classes in the GED
level. Within the GED classes, students can study Language Arts and Math separately. Students attend
classes five days a week as a cohort, which helps them obtain the knowledge and skills they need to
prepare for the GED while still improving their language acquisition. Staff changes that occurred since
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last visit was to add four additional instructors whose focus was to encourage persistence, assist with
students individual language needs such as vocabulary development, grammar and writing in order to
pass the GED Test. Due to the changes mentioned above, student persistence has increased and
students in the ESL program now have a pathway to achieve their GED goal.
An impact due to the changes in the ESL transition program is the increase of graduates at the end of
the year and the increase in interest from the ESL population to continue towards higher education.
Curriculum across the levels in ESL is more focused in moving the student from the beginning levels
toward higher levels of education. In the process, students are acquiring 21st century skills that they
can use to attain higher education or enter into career technical programs. In order to provide 21st
century skills every classroom has been equipped with Smart Boards. Through Professional Learning
Communities (PLC) Smart Board training, Best Practices and Integrated Instruction is ongoing for every
ESL teacher. In addition, a full-time Teacher on Assignment was hired in 2018 to support ESL
curriculum and instruction, and one veteran ESL teacher was assigned to assist with SMART Board
training.
Academics
GED Cohorts:
ICEC has two sets of GED cohorts; one is designed for native English speakers, and the other for
GED/ESL students. The GED/ESL cohort is conducted in English with implementation of ESL
teaching strategies. Both of the GED cohorts receive instruction from two teachers, one that
specializes in Math and Science and the other in Language Arts and Social Studies. The students
are required to attend class from Monday-Friday for a total of 15 hours a week. Students are
provided integrated computer skills through the use of the GED Aztec software (previously used
GED Academy software). Students are provided GED materials via class sets and are provided
designated computer lab time once per week with teacher instruction and guidance. Tutors and
Drop in computer lab time is also offered and available during school hours Monday through
Friday and during evening hours.
In an effort to provide GED teachers access to additional prep materials and strategies, ICEC has
hosted the GED Roadshow for the past two years for the Inland Empire region, which was
conducted by GED Testing Service staff. All GED teachers attended and participated.
Strategies/Orientation Class:
The Strategies class is a mandatory orientation requirement for all students entering into the
academic High School and GED programs. All students attend a 3-hour orientation which
includes: policies and guidelines for the school, explanation of high school and GED programs,
introduction to student services and academic staff, taking an online career assessment via “My
Next Move,” reviewing different learning styles, short term and long term goal setting and
completion of an initial education plan. The focus and purpose of the orientation class is to
engage students into planning for their future whether it be post-secondary education or entry
into the workforce. In 2018, the Strategies class became available in a standalone Google Slides

12

Presentation, allowing students with daytime work schedules to complete the requirement
independently in the Student Transition Center.
College Prep Class:
This class was designed in an effort to assist students transitioning from adult education into
community college. While in the class, students receive information about the financial aid
process and preparation for the college entry placement exam for Math and English
(Accuplacer). ICEC developed a partnership with San Bernardino Valley College to host the
Accuplacer at ICEC once a year for students since 2017. The class meets twice a month and has
an online distance learning component with class assignments that are posted on online. The
teacher works with the students individually, in small groups and via email. The class
culminating activity is a field trip to the community college and CSUSB, where students tour the
facility and meet key student services staff during their visit.
Expansion of A+ learning software for high students:
Due to the focus on identifying high school seniors and having them complete in a one year
timeframe, A+ offerings were expanded to include English and Algebra courses. The overall
class offerings were also added to enroll more students into these courses during the afternoon
and evening schedules. Previously, only History, Science, and elective courses were offered to
students. As a result of the expansion of courses, the high school graduation rate has increased.
During the past five years, several changes occurred that affected students. Those changes
included:







GED testing changed from paper to computer based
GED assessments became more rigorous
GED preparation materials arrived slowly from publishers
High School Diploma Requirements changed (no CAHSEE required)
Additional High School Equivalencies (HSE) were approved by the California
Department of Education
ICEC piloted the National External Diploma Program (NEDP)

As a result of these changes and continued focus on student achievement, staff decided to
implement positive academic and student support changes for students, targeting ASE Low and
ASE High students. Those changes included:








More accurate placing of students due to change in CASAS testing
Identifying students as seniors for the high school program
Monitoring, tracking and counseling high school seniors
Managed enrollment for GED cohorts
Purchased GED Academy and Aztec software for GED students
Drop In Computer Lab was made available to all students
Tutors were available Monday- Friday during daytime and evening hours
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National External Diploma Program (NEDP):
In order to offer additional access to high school completion, ICEC began a pilot program in
2018, the National External Diploma Program. NEDP is an additional option for HSE that targets
adults with professional work and life experience, focusing on competencies by subject,
evaluated by program staff. It allows students with a high level of self-discipline and
determination to flourish, as they navigate the program in an online, independent format.
ICEC Student Profile
The students attending ICEC represent a diverse multicultural population. Students’ ethnicity is
predominately Hispanic/Latino; Hispanics/Latinos have made up between 80-85% of the student
population each year between 2013 and 2018. In San Bernardino city, 60% of the population has
identified as Hispanic or Latino (of any race) as of the 2010 Census.
Table 1: Participants by Ethnicity

2013-2014
2014-2015
2015-2016
2016-2017
2017-2018

American
Indian or
Alaska
Native
.2%
.1%
.2%
.1%
.2%

Asian
3.2%
3.6%
4.0%
4.7%
4.0%

Black or
African
American
8.9%
5.9%
6.3%
5.7%
5.7%

Hispanic/
Latino
80.1%
84.2%
82.9%
82.7%
84.3%

Native
Hawaiian
or Other
Pacific
Islander
.4%
.2%
.2%
>.1%
>.1%

White
5.3%
4.2%
4.4%
4.5%
3.9%

More than
One Race
1.7%
1.9%
2.0%
2.3%
1.9%

TOTAL
6747
5624
5906
5382
6052

Over the past five years, the majority of students have identified as female, remaining at about
68% of the student population.
Table 2: Participants by Sex

2013-2014
2014-2015
2015-2016
2016-2017
2017-2018

Female
69%
68%
67%
67%
68%

Male
31%
32%
33%
33%
32%

TOTAL
6747
5624
5906
5382
6052

The majority of students attending ICEC are within the 25-44 age range; the second-largest age
group is 19-24 years old, followed by students in the 45-54 range. This trend has remained about
the same over the past five years.
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Table 3: Participants by Age

2013-2014
2014-2015
2015-2016
2016-2017
2017-2018

16-18
5.2%
5.0%
5.1%
3.9%
4.4%

19-24
25.6%
20.0%
20.1%
18.1%
17.4%

25-44
51.0%
52.6%
52.6%
53.4%
53.2%

45-54
12.7%
15.6%
14.5%
17.0%
17.4%

55-59
2.8%
3.2%
3.1%
3.3%
3.7%

60+
2.6%
3.5%
4.4%
4.3%
4.0%

TOTAL
6747
5624
5906
5382
6052

Reasons for Attending
Students in the ESL, ABE, and HSD/GED programs attend ICEC for varying reasons. In 2017-2018,
ICEC students described their reasons for attending as:




Improve English skills (60%)
Improve literacy skills (14%)
Wanting GED/HSD (26%)

All students in the CTE programs describe their reason for attending as planning on working toward
a certificate or certification.

Between 2013 and 2018, the average unduplicated number of students attending all ICEC programs
was 5,942. The number of students attending each program is in the tables below. The collection of
data across these years changed slightly, as can be seen by the names of programs. The largest
program enrollment as of 2017-2018 is ESL, but program enrollment varied over the past five years.
Some years saw an influx of High School and Basic Skills programs.
Unduplicated Enrollment By Program

2013-2014
Program
Basic Skills
HSD/GED
ESL
Adults with Disabilities
Vocational
Parenting
Apprentice Vocational
TOTALS
Unduplicated Enrollment Count
Duplicated Enrollment Count
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Students Enrolled
981
2208
2197
401
1431
1492
275
8985
6747
8985

2014-2015
Program
Basic Skills
HSD/GED
ESL
Adults with Disabilities
Vocational
Parenting
Apprentice Vocational
Unduplicated Enrollment Count
Duplicated Enrollment Count

Students Enrolled
547
1469
2176
310
1233
1047
231
5624
7013

2015-2016
Program
Basic Skills
HSD/GED
ESL
Adults with Disabilities
Vocational
Parenting
Apprentice Vocational
Unduplicated Enrollment Count
Duplicated Enrollment Count

Students Enrolled
797
1928
2366
252
984
1168
334
5906
7829

2016-2017
Program
Basic Skills
HSD/GED
ESL
Adults with Disabilities
Vocational
Parenting
Apprentice Vocational
Unduplicated Enrollment Count
Duplicated Enrollment Count

16

Students Enrolled
738
1801
2243
252
636
1050
325
5382
7045

2017-2018
Program
Basic Skills (ABE)
HSD/GED
ESL
Adults with Disabilities
Career/Tech Ed
Parent Education
Unduplicated Enrollment Count
Duplicated Enrollment Count

Students Enrolled
1202
3363
3603
162
1851
829
6052
11010

Types of Certificates Awarded
CTE programs offer Certificates of Completion, including the following classes:
Apprentice Barber
Certified Nurse Assistant (CNA)
Certified Typing Test
Customer Service Certification from the National Retail Federation
Home Health Aide
Introduction to Computers
Keyboarding
Meat Cutters Apprentice
Medical Assistant
Medical Math
Medical Terminology
Microsoft Office Suite 2016 (Comprehensive)
Microsoft Excel 2016
Microsoft Word 2016
Office Skills and Technology
Quickbooks 2015: Level 1, Level 2
Vocational Nursing
Non-CTE Certificates of Completion
Advanced ESL Completion (transition to ESL/GED Cohort)
High School Diploma
GED Certificates
Student Count by Education Levels
Students attend ICEC from many walks of life. The majority of students attending between 2013
and 2018 come to ICEC with no previous high school credential. Because of the diverse course
offerings at ICEC, many students come with high school completion; many CTE programs require a
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high school diploma or equivalent. ICEC students continue to prove their diversity, as students
attend our programs with college degrees or higher; some students may have immigrated with a
college degree, and some may have completed college in the U.S., but desire a career change. ICEC
proudly accepts students from all educational backgrounds, and encourages students to find the
best fit of a college or career pathway based on their interests and skills.
4 year college graduate
AA/AS Degree
GED Certificate
Graduate Studies
H.S. Diploma
None
Other
Some College No Degree
Tech Certificate

2013-2014
185
106
189
78
1139
3651
44
219
180

2014-2015
195
108
162
82
1095
3469
36
281
180

2015-2016
185
75
142
74
1005
3431
36
267
195

2016-2017
187
77
95
68
998
3163
10
103
202

2017-2018
207
83
132
102
1061
3107
5
44
227

ABE & ASE Students Test Scores & Grade Level Equivalency
Skill level within the ABE and ASE students enrolled between 2013 and 2018 has varied. In 2014,
the majority of ABE/ASE enrollees were in the 9th-10th grade level, but in years to follow, the
majority shifted to the 6th-8th grade levels.
2013-2014 School Year
Beginning ABE
Low Intermediate ABE
High Intermediate ABE
Low Adult Secondary Education
High Adult Secondary Education
Subtotal

Grade Level
2nd-3rd
4th-5th
6th-8th
9th-10th
11th-12th

CASAS Score
201-210
211-220
221-235
236-245
246 and higher

Total
41
182
289
437
208
1298

2014-2015 School Year
Beginning ABE
Low Intermediate ABE
High Intermediate ABE
Low Adult Secondary Education
High Adult Secondary Education
Subtotal

Grade Level
2nd-3rd
4th-5th
6th-8th
9th-10th
11th-12th

CASAS Score
201-210
211-220
221-235
236-245
246 and higher

Total
6
147
635
124
151
1063
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2015-2016 School Year
Beginning ABE
Low Intermediate ABE
High Intermediate ABE
Low Adult Secondary Education
High Adult Secondary Education
Subtotal

Grade Level
2nd-3rd
4th-5th
6th-8th
9th-10th
11th-12th

CASAS Score
201-210
211-220
221-235
236-245
246 and higher

Total
5
93
443
141
187
869

2016-2017 School Year
Beginning ABE
Low Intermediate ABE
High Intermediate ABE
Low Adult Secondary Education
High Adult Secondary Education
Subtotal

Grade Level
2nd-3rd
4th-5th
6th-8th
9th-10th
11th-12th

CASAS Score
201-210
211-220
221-235
236-245
246 and higher

Total
4
166
860
266
82
1324

2017-2018 School Year
Beginning ABE
Low Intermediate ABE
High Intermediate ABE
Low Adult Secondary Education
High Adult Secondary Education
Subtotal

Grade Level
2nd-3rd
4th-5th
6th-8th
9th-10th
11th-12th

CASAS Score
201-210
211-220
221-235
236-245
246 and higher

Total
7
179
844
228
54
1312

Program Completion
At the end of a term, instructors mark students as completed if the student finished the objectives
of the class. This does not necessarily mark graduation from a program.
Basic Skills
High School/GED
ESL
Adults with Disabilities
Vocational/CTE
Parenting
Apprentice

2013-2014
468
645
972
43
265
45
39

2014-2015
223
442
904
6
356
34
37

2015-2016
198
416
920
5
611
17
88

2016-2017
182
381
1037
544
394
40
51

2017-2018
250
1919
1245
515
686
30
196

High School Diploma/GED Test Graduates by Year
Graduates from the HSE (High School Equivalency), or GED Test Preparation program and the HSD
(High School Diploma) program are seen below. The California High School Exit Exam (CAHSEE) was
removed as a requirement for graduation in 2014, removing a large barrier for many students to
graduate. Around the same time, the number of GED Test completers decreased noticeably, as
19

students began taking the new GED Test. Publishers were in the developmental stages of creating
new material to reach students. Since then, however, the number of GED graduates has increased
and averaged 110 graduates over the past three years.
HSE (GED Test Passed)
High School Diploma

2013-2014
124
67

2014-2015
39
108

2015-2016
114
142

2016-2017
104
104

2017-2018
111
92

Governance and Organizational Structure
San Bernardino City Unified School District
ICEC operates as a school site of San Bernardino City Unified School District, a district serving over
50,000 students in San Bernardino and Highland. The organizational structure of SBCUSD can be
seen below:

Inland Adult Education Consortium
Since 2014, along with partner schools and districts, ICEC has been forming and adapting to the state’s
new expectations and guidelines. In March 2015, Inland Adult Education Consortium finalized its
regional comprehensive plan. ICEC is a member of the Inland Adult Education Consortium (IAEC). The
definition of a Consortium member is determined in part through legislation and further refined by
each individual Consortium. As indicated in the original Inland Adult Education Consortium Plan
submitted to the State of California, the members of the Inland AB 86 Adult Education Consortium are
listed below:
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Adult Schools
Colton Joint Unified School District Adult Education
Rialto Alternative Adult School
Redlands Adult School
San Bernardino City Unified Adult School (Inland
Career Education Center)
Yucaipa Adult School
K-12 School Districts
Colton Joint Unified School District
Redlands Unified School District
Rialto Unified School District
San Bernardino City Unified School District
San Bernardino County Superintendent of Schools Regional Occupational
Program/Career Technical Education (ROP/CTE)
Yucaipa-Calimesa Joint Unified School District
Colleges
Crafton Hills Community College
San Bernardino Community College District (Fiscal Lead)
San Bernardino Valley College
Inland Regional Partners
The consortium is comprised of an executive committee, a steering committee, and
hubs/working groups, the latter of which addresses individual topic areas, and includes
representatives from partner organizations. These hubs/working groups were instrumental in
developing a successful plan for adult education in our region.
Alliance for Education
Baldy View Regional Occupational Program (ROP)
Colton Redlands Yucaipa Regional Occupational Program (CRY-ROP)
Lifelong Learning Center, San Bernardino Public Library
San Bernardino County Workforce Development
Inland Career Education Center
The Administrative Team of ICEC is comprised of one principal and three vice principals.



Leticia Villa, Principal
Jamie Arneson, Vice Principal
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John Carranza, Vice Princial
Jesus Galdamez, Vice Principal

The Counseling staff of ICEC include:








Head Counselor, vacant – full-time
Coleen Hinkle, Counselor – full-time
Ernesto Gallardo, Counselor – part-time
Yesenia Ceballos, Counselor – part-time
Karla Lechuga, Academic Advisor – full-time
Monica Avila, Intake Coordinator – full-time

The Program Specialists are all full-time staff members of ICEC:




Elisa Cruz, Career Placement Specialist
Elizabeth Littlefield, Medical Education Specialist
Effiedena Jordan, CTE Specialist

The Teachers on Special Assignment (TOSAs) at ICEC include:






Tom Donahue, Technology Facilitator – full-time
Judy Judilla, Citizenship and ESL – part-time
Linda Ju-Ong, CBET/Assessment – full-time
Rosa Leon Blanco, Academics – full-time
Julie Kalousek, ESL – full-time
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Staff ethnicity is seen below. The majority of staff identify as Hispanic/Latino, as reflected in the overall
demographics of San Bernardino.
Asian
12 (11%)

Black or African
American
9 (8%)

Hispanic/Latino

White

TOTAL

59 (53%)

31 (28%)
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Several staff members have earned college degrees and beyond. Staff levels achieved beyond a high school
diploma are below. All certificated staff members are required to hold bachelor’s degrees and appropriate
credentials for their instructional assignment. Administrators are required to hold master’s degrees, and
Program Specialists and TOSAs often hold master’s degrees. Five classified staff members have bachelor’s
degrees.
Bachelor’s Degree
41%

Master’s Degree
32%
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Doctoral Degree
1%

Schoolwide Learning Outcomes (SLOs)
Schoolwide Learning Outcomes were initially developed and reviewed by the staff after engaging in a
strategic planning process before the last WASC visit. In the spring semester of 2018, the staff
participated in an additional strategic planning process, where they collaborated to confirm the current
SLOs are still relevant and fit the needs of the student and community. The mission and vision
statements were revisited and revised after multiple team-building activities:
Vision
Inland Career Education Center empowers and inspires individuals through education to
contribute to the economic growth of the community.
Mission Statement
Inland Career Education Center provides a bridge to postsecondary education and the
workforce through the delivery of quality education and student support services.
The schoolwide learning outcomes connect students in all school programs with the same set of goals
for becoming self-directed lifelong learners, effective employees, and actively involved community
members. It is through the achievement of these goals that the school’s vision of contributing to the
economic growth of the city may be realized.
Self-Directed Lifelong Learners who:


Know how to access career planning information and apply for employment and college



Know how to evaluate and access continuing education and training opportunities



Achieve levels of literacy and computational and technological proficiency required to meet
educational and career goals in their chosen field

Effective Employees who:


Earn required academic credentials for initial employment, career advancement and
postsecondary education



Earn industry-recognized certifications and licensures leading to living wage employment



Understand workplace expectations and consistently apply the qualities of successful
workers

Actively Involved Community Members who:


Possess the knowledge and skills to become informed and engaged members of the
community



Commit to improving their lives and the success of the community through productivity,
service and action

Over the past five years, ICEC has maintained excellent teacher-to-student ratios, with the average
class sizes seen below:
24

Average Class Size (2013-2018)
Program
ESL
CBET
ABE
ASE (GED/HSD)
CTE

Average Class Size
25
15
25
25
20

Typical Load for Students
Students in the ESL and Academic program attend classes between 6 to 15 hours per week. ABE
and GED Test Preparation students attend Math/Science classes and Language Arts/Social Studies
courses, and High School Diploma program students can complete requirements in the A+ program
during both daytime and evening hours. Students in morning ESL classes often supplement their
instruction with a Conversation or Writing/Grammar class in the afternoon. Students in Medical
Education programs attend a rigorous course of study, attending 30 hours or more per week.
Business and Computer Education, Customer Service, Medical Terminology, and Medical Math
students attend anywhere between six to fifteen hours per week.

Community Information
San Bernardino County
San Bernardino County is the largest county in the United
States by area, encompassing over 20,000 square miles.
Surrounding counties include Inyo to the north, Kern and Los
Angeles to the west, and Orange and Riverside to the south.
The states of Nevada and Arizona border to the east. The
county seat is San Bernardino. The county is considered part of
the Inland Empire region. San Bernardino and Riverside
counties comprise what is commonly known as the Inland
Empire, one of the fastest growing metropolitan regions in the
nation.
San Bernardino County has a mix of urban, suburban, and rural
qualities.
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There are 24 cities in the county and multiple unincorporated areas. The
county is commonly divided into three sub-regions, the East and West
Valleys, the High Desert Cities, and the Morongo Basin:
 The East and West Valleys region contains the majority of the
county’s incorporated areas and is the most populous region.
 The High Desert Cities region is primarily comprised of public lands
owned and managed by federal and state agencies.
 The Morongo Basin region is the largest region (approximately 93%
of the county’s land area) and includes parts of the Mojave Desert.

Labor Market Information
ICEC partners with the San Bernardino County Workforce Development Board to use the most up-to-date Labor
Market Information when designing programs of study. Demographic, education, political, and economic issues
are regularly reviewed by faculty and staff so as to best meet the evolving challenges faced by the community
served. Below are several of the data points taken into consideration by the Steering Committee through the
Strategic Planning process to identify trends and challenges:











As of the 2010 Census, the population was 2.16 million, making it the fifth-most populous
county in California, and the 12th most populous in the United States.
San Bernardino County is the largest county in the continental United States, with an area
of 20,105 square miles. It is larger than each of the nine smallest states, larger than the four
smallest states combined, and larger than 71 different sovereign nations.
The racial makeup of San Bernardino County is 52.8% Hispanic or Latino, 29.3% White, 9.5%
African American, 7.4% Asian, 2.0% Native American, 0.5% Hawaiian or Pacific Islander.
The unemployment rate was 3.9% as of February 2018.
The poverty rate is 19.5%, and only 1.7% of the population use public transportation.
41.5% speak a language other than English at home.
Residents with no high school diploma make up 20.6%, compared to 11.8% nationally.
Of those 25 years of age or older, 19.3% have a Bachelor’s degree or higher.
It is estimated that San Bernardino County will add 73,000 jobs in the next ten years.

SOURCES:
Bureau of Labor Statistics;
www.census.gov/quickfacts/fact/table/sanbernardinocountycalifornia/AFN120212
The State of the San Bernardino County Economy, 2017 Annual Report, Chmura Economics &
Analytics http://wp.sbcounty.gov/workforce/labor-market-information

City of San Bernardino
San Bernardino is located about 60 miles east of Los Angeles, 120 miles northeast of
metropolitan San Diego, and 55 miles northwest of Palm Springs. The City of San Bernardino
has an estimated population of 216,995 as of July 2017, according to United States Census data.
The City’s elevation is 1,049 feet above sea level and encompasses the area of approximately
59.3 square miles. San Bernardino’s first inhabitants were the People of the Mountains who
spent their winters in the valley and their summers in the mountains. The Spanish first entered
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the San Bernardino Valley in 1772. The traditional founding and naming of San Bernardino is
credited to Father Francisco Dumetz who named the valley while traveling from Mission San
Gabriel on May 20, 1810, the feast day of Saint Bernardino of Siena.
San Bernardino was founded in 1851 when Mormon settlers purchased the San Bernardino
Rancho. The Mormons laid out the current street grid based on the layout of Salt Lake City. In
1857, the Mormon settlers were recalled to Salt Lake City in response to the Utah War. The City
continued to develop in the Mormon absence, largely as a commercial center, but also as an
area known for gold mining, recreation, orange groves and transportation. The town has gone
through many periods of development and prosperity, including its railroad (1880s) and air
force base (1940s) phases, but has experienced a gradual decline since the 1990s.
With the closing of Kaiser Steel in 1985, and Santa Fe Railroad’s relocation of jobs to Topeka,
the recession of the early 1990s, and the closure of Norton Air Force Base in 1994, an event
which caused the loss of 10,000 military and civilian jobs, San Bernardino’s economy began to
slide. Civic pride was further wounded when gangs pushed by LAPD suppression in Los Angeles
relocated to San Bernardino.
The early 1990s saw San Bernardino’s crime rate increase as middle class residents, especially
those employed at the large employers or in support of their workers, moved away. In May
2011, the unemployment rate in the city of San Bernardino was 17.6%, compared with a rate of
13.1% in San Bernardino County, 12.1% for the state of California, and the national rate of 9.1%
during the same period.
Since the previous WASC visit, the city’s economy has improved immensely. The unemployment
rate for the city of San Bernardino in December 2018 was 4.7%, a significant decrease from the
rate of 14.5% in December 2012 (before the last WASC visit). According to 2013-2017 American
Community Survey 5-Year Estimates, 30.4% of the city’s residents live in poverty. The
percentage rate of city residents receiving some type of government aid was 45.9% in 2011.
Estimated median household income in 2017 was $41,027, increased from $39,097in 2012.
In August 2012, the City of San Bernardino was one of three California cities to file Chapter 9
bankruptcy, which was preceded by the loss of $5 million of redevelopment funding to the
state, high foreclosure rates that eroded the city’s tax revenue, stubborn unemployment, and
pension obligations that the city could no longer afford. San Bernardino is certainly facing
challenging times. In spite of setbacks, the chamber of commerce, the City government, and
local educational agencies are developing initiatives to build a better future that is closely
intertwined with maximum use of commercial resources and educational opportunities.
The city of San Bernardino has launched several revitalization projects aimed at attracting
businesses to the city, as well as encouraging city employees to purchase a home in the city to
keep locally earned income within the city.
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Student Learning Data

High School Diploma/GED Completers
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ASE Low 236245

2016-2017

2017-2018

ASE High 246+

ESL Program Persister Report
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2016-2017

2017-2018

Career & Technical Education Data Analysis- YR15 - YR16 -YR17

Additional Online School Program and Course Description
ICEC is piloting the National External Diploma Program (NEDP), a program approved by California
Department of Education for high school equivalency (HSE) in the state. The program requirements are
available to complete in an online setting, only requiring physical contact with program staff during
assessments and portfolio review. ICEC has ten seats available for the program, and follows all
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enrollment requirements for other HSE programs on site. Students are screened based on their
interest in completing a high school program, and academic skill levels and life experiences are
considered by Counseling Office staff when recommending enrollment in NEDP. NEDP requires three
staff members to participate in the program, filling the roles of Assessor, Advisor, and Portfolio
Reviewer.
NEDP Staff is required to participate in intensive training and be certified to instruct in the program.
Computers with internet access are required, and ICEC has met all hardware and software
requirements. IAEC has purchased the license for the Consortium and currently Yucaipa Adult School
and ICEC are the only two adult schools in the Consortium offering the program. Students can come to
the main campus to use computer labs to complete the online requirements if needed. Tutors are
available during day and evening classes. NEDP staff is available to meet with students on a one-onone basis as needed and requested for assistance. The array of Student Support Services available on
campus is also extended to NEDP students, including Counseling Office, Student Transition Center,
Career Placement, Drop-in Lab, and Tutoring. Since ICEC is piloting the NEDP, data will be collected to
best understand a program completion timeline.
A component of the High School Diploma program is the A+ online learning program. A+ classes are
web-based high school diploma courses that involve lessons and assessments to earn high school
credits. The program requires student attendance at the main campus. Labs are supervised by
approved teachers and available during mornings and evenings. The program is student-led and
instructional staff is available for assistance. All of the Student Support Services on campus are
available to A+ students, including the Parenting Program.
Schoolwide Learner Outcomes
ESL/GED Cohort
Self-Directed Lifelong Learners
Over the past few years, ICEC developed a Cohort program to increase the transitioning of ESL students
into the Academic program. Students complete the ESL courses and transition as a cohort to ABE or
GED classes, depending on their reading and math CASAS scores. The Cohort lends itself to selfdirected lifelong learners, who achieve levels of literacy, computational, and technological proficiencies
required to meet personal, educational, and career goals.
Effective Employees
Cohort students also earn the required academic credentials for initial employment, focusing on
completing the four parts of the GED Test in order to increase opportunities to apply for employment
and/or postsecondary education. In some cases, completing the GED Test allows for career
advancement within their current job. Since the program’s inception, numbers of enrolled students
have steadily increased, including GED completion rates.
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Chapter II. Progress Report on Key Issues since the Previous Self-Study

The Steering Committee facilitates the implementation and monitoring of the Action Plan. This group
meets quarterly to review the Action Plan’s operation and adjust deadlines and key point people as
necessary. ICEC’s Action Plan is the driving force for all long-term planning and is critical to
accountability for short term school planning. Through the function of PLCs and subcommittees known
as workgroups, the Action Plan is carried out by multiple internal stakeholders of ICEC.
The methods for addressing the three key issues from the 2013 Action Plan are outlined as follows.
I.

Provide a diverse set of program offerings using delivery methods based on innovation,
customer expectations and best practice research.
ICEC works directly with IAEC to access and analyze labor market information to best inform
program development decisions. Labor market data is available by quarter and is filtered from
IAEC leadership meetings to ICEC Steering Committee meetings. In effectively utilizing up-todate labor market data, ICEC has built direct partnerships with agencies such as Career Institute
and San Bernardino County Fleet Management. In this situation, a Vehicle Maintenance and
Light Repair course was offered, and grant funding covered most training fees. Students worked
in a classroom and applied their skills on county vehicles at San Bernardino County Fleet
Management.
Additional adjustments have been made to diversify program offerings. In 2017, administration
adjusted the ESL curriculum to include CPR and First Aid training, Keyboarding, and Intro to
Computers for Advanced ESL students. Also, in 2017, an Introduction to Education and Career
Planning class was piloted, offering students career planning strategies, including preparing for
interviews and learning introductory skills in customer service. At the same time, a stand-alone
Customer Service class was offered, and 188 students have since earned a Customer Service
Certification from the National Retail Federation.
Continuing with its customer-centered approach, ICEC conducts student focus groups one to
two times per school year. Student Advisory Committee members also participate in the
Steering Committee meetings.

II.

Enhance image and visibility of [ICEC] in community and among policy makers.
Several improvements have been implemented to enhance the image and visibility of ICEC in
the community. The main building received a complete paint job and upgrade of furniture in
classrooms and offices. The school’s name changed from San Bernardino Adult School to Inland
Career Education Center.
As a leader within the IAEC, ICEC’s programs are used as models for smaller adult education
programs. Key staff members have been assigned various responsibilities that ensure the longterm success and opportunities for ICEC students. The CTE Program Specialist, focusing on
outreach and networking on behalf of the school, has developed a directory of over 300
partners in the region, and is currently working to identify the frequency and method of
following up with each partner so that the directory serves as a vital and efficient tool. The
Career Placement Program Specialist was vacant for two years, but this role is a link between
instructional staff and employer partnerships that have been developed by the CTE Program
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Specialist. Graduates of the CTE programs will have a direct resource to assist them with
placement in employment or additional specialized training by industry.
ICEC’s presence on the web has improved, thanks to the addition of the district-wide
SchoolMessenger website platform and a focused social medial effort. The media used for
publicizing course offerings and school announcements include Twitter, Facebook, Google My
Business, a large marquee facing street traffic outside of the main building, IAEC website, and
the SBCUSD website.
In establishing and continuing relationships with external stakeholders, ICEC has started a
Community Advisory Board, which pulls formerly-departmentalized Advisory Boards together,
to most effectively work with several stakeholders throughout the school year. These
Community Advisory Boards meet twice per school year, and the stakeholders are invited to
schoolwide events as deemed necessary.
III.

Develop, sustain and align resources to carry out strategic initiatives.
Several improvements have taken place regarding resource management. A Finance Team
consisting of a Senior Clerk, two Secretaries, an Account Clerk II, an Account Analyst, and the
Principal, meets regularly to review recent budget reports and ensure that best practices are
being used according to IAEC and Department of Education regulations.
In addition to ICEC being given two hours per week to allow for PLC collaboration and
professional development workshops, five non-student days are allotted per school year. These
days allow staff to collaborate more intensively. Topics addressed come directly from the staff
and the Professional Development Team (PDT). Staff participates in a three-day professional
development at the beginning of the school year, where the Leadership Team presents on how
ICEC has addressed the District motto of “Making Hope Happen.” Staff receives trainings on
site- and district-based requirements, and staff previews the upcoming year. Staff is also
allotted time to set up classrooms and meet with PLCs and Workgroups.
In partnership with Catholic Charities, ICEC has just entered a third, two-year term with
Homeland Security to provide citizenship services to the ICEC community. The partnership
includes free legal assistance through Catholic Charities.

In 2016, ICEC completed a Third Year Progress Report, where it addressed four major
recommendations from the 2013 Visiting Committee report:
I.

Continue to develop authentic, effective partnerships with other educational facilities,
agencies, and employment trainers.
ICEC has successfully developed a number of effective partnerships –and continuously seeks
additional connections with—local CBOs, including but not limited to Career Institute, Goodwill
Industries, Catholic Charities, San Bernardino Community College District, Loma Linda
University Medical Center, and SAC Healthcare Systems. These partnerships have increased
funding opportunities for students enrolled in CTE programs through federal and local grants.
Because of the strong connection between SBCUSD and San Bernardino County Workforce
Development, many students receive funding and placement assistance for CTE programs.

II.

Provide additional release time for staff meetings, PLC meetings and staff development.
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Beginning school year 14-15, ICEC gained district approval for two paid hours every Monday for
All-Staff meetings, PLC / Department meetings and Staff Development, plus an additional five
paid non-student days per year. ICEC addressed this recommendation as seen above,
responding to Goal Three of the 2013 Action Plan.
III. Secure additional educational and training facilities to accommodate those students who are
not being served at this time.
As a SBCUSD school site, ICEC operates under the district-wide facilities plans, which includes
expansion of off-site locations. It has not been determined by SBCUSD, IAEC, or ICEC that
additional facilities will be secured to operate additional classes. Within the CBET program, ICEC
can expand its offsite offerings, as parent need at various TK-12 sites and community libraries
determines additional course offerings.
IV.

Continue to support your cafeteria staff in their mission to feed students and staff.
Since 2013, ICEC expanded its cafeteria hours to include options for evening students. Evening
hours were successful for a few years but were reassessed due to staffing limitations within the
district. In December 2018, evening hours were closed; SBCUSD Nutrition Services is working to
secure employees to cover the evening shifts. As an alternative, plans are in place to install a
hot beverage dispenser and a cold food vending machine in the front lobby of the school.
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Chapter III. Self-Study Findings based on the ACS WASC Postsecondary Criteria
Criterion 1: Institutional Mission and Schoolwide Learner Outcomes
Criterion: The school demonstrates a strong commitment to its mission, emphasizing student
achievement. The school communicates its mission internally and externally. Schoolwide Learner
Outcomes (SLOs) are developed and reviewed annually to ensure that they are current and relevant.
Indicator 1.1: The school has a statement of mission that describes its broad educational purpose, its
intended student population, and its commitment to high levels of student learning.
VISION AND MISSION
Vision: Inland Career Education Center empowers and inspires individuals through education to
contribute to the economic growth of the community.
Mission Statement: Inland Career Education Center provides a bridge to postsecondary education
and the workforce through the delivery of quality education and student support services.
ICEC completed a Strategic Planning process in May 2018, resulting in an agreed upon set of
Organizational Core Values: Customer Centered Excellence, Aspirational Environment,
Opportunities for Success, Results-Driven Expectations, Learner Empowerment, and Persistence.
The above set of shared principles, priorities, and values allow ICEC to be a beacon of education in
the Inland Empire. The conclusion of the Organizational Core Values led to the adjustments of the
Mission Statement to reflect the work done at ICEC. Various groups of internal and external
stakeholders met during the Strategic Planning process and reviewed the school’s previous Mission
Statement, analyzing its meaning in small group settings. Individuals and groups compared and
contrasted their analyses, taking care to agree upon the placement of each and every word of the
Mission Statement. The end product of these meetings was the new ICEC Mission Statement.
2013 Mission Statement
San Bernardino Adult School provides a bridge to
postsecondary education and the labor market
through the delivery of quality education.

2018 Mission Statement
Inland Career Education Center provides a bridge
to postsecondary education and the workforce
through the delivery of quality education and
student support services.

ICEC prioritizes student achievement data, and its faculty and staff commit to collecting, analyzing,
and basing decisions on data. Programs are created based on the student/community profile data,
comprised of current, focused labor market information, following the recommendations of
county, state, and federal workforce development programs.
According to SBCUSD Board of Education policy, SBCUSD understands that education is a lifelong
process and that it is important for individuals to continuously develop new skills. The School Board
oversees and approves the operation of all programs at ICEC. Additionally, both SBCUSD and ICEC
operate as members of Inland Adult Education Consortium (IAEC). SBCUSD Board of Education and
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IAEC follow legislative policies, funding requirements provided by California Adult Education
Program (CAEP) and the Department of Education.
Indicator 1.2: The mission statement is approved by the governing body, published internally and
externally, and regularly reviewed and revised to connect to current student learning needs.
ICEC’s Vision and Mission Statements are a result of the third round of a Strategic Planning process.
The most recent process of Strategic Planning, started in Spring 2018 with the collaboration of
Consultant Mitch Rosin, resulted in revised Vision and Mission Statements. Mitch Rosin has worked
in the workforce development, education labor field for almost 30 years, and comes to ICEC via the
IAEC. Several different groups of internal and external stakeholders, as outlined in Chapter 1, met
during five months’ time and held numerous critical conversations that confirmed the priority of
actively providing the community, students, and customers with services of the highest quality and
engaging in continuous inspiration. ICEC achieves to provide an environment for learners to aspire
to and attain their educational and career goals.
The mission statement is shared with constituents on a regular basis. It is always available inperson, through social media, and through the school’s website. Twice a year, a Schedule of Classes
is mailed to all San Bernardino zip codes, and the Vision and Mission Statements are displayed
prominently. Annually, as an entire staff, the mission is revisited and discussed, with
recommendations for adjustments presented at the quarterly Steering Committee meetings.
Indicator 1.3: The institution’s mission statement is central to institutional planning and decisionmaking activities.
The school’s mission statement is foundational to all planning and decision-making activities. In
anticipation of planning meetings, the school’s mission statment is printed on agendas for all
participants. The SLOs are reviewed by all staff and external stakeholders on a yearly basis, with
more intense review and recommendations for changes happening as a part of Strategic Planning
activities every three years.
Indicator 1.4: The institution establishes Schoolwide Learner Outcomes that identify the broad, global
goals for all students based on current and future student learning needs.
ICEC’s SLOs were originally developed through Strategic Planning prior to the last WASC visit.
Various groups of internal and external stakeholders, including staff, students, community
partners, met to develop the necessary outcomes needed to be met by graduates of all programs.
Since their inception, staff has annually reviewed the SLOs through multiple staff development
activities.
The Schoolwide Learner Outcomes are integral to students’ success in college and the workforce.
Students must be self-directed learners who know how to apply for college and employment. They
must also have engaged in career planning so that their goals are individualized and interest-based.
Community Advisory Board members have communicated that entry level employees must have
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industry-recognized credentials to secure living-wage jobs. They must also have the skills required
to meet employer expectations and possess soft skills needed to be successful workers.
ICEC students need a high school diploma or a GED certificate to be competitive in the current job
market. For those students who transition to postsecondary education, they must have a reading
level compatible with college-level coursework. Creating new opportunities for students means
preparing them for success elsewhere and following up on their progress. ICEC’s vision is to
contribute to the economic growth of the community. Each educational department incorporates
these learning outcomes in different ways; students must have the knowledge and skills to be
actively involved community members, who continually strive to improve their living and working
conditions.
Indicator 1.5: The school demonstrates the incorporation of current research-based ideas into learning
programs to ensure that the institution’s overarching goals (SLOs) are current and relevant.
ICEC has embraced a Professional Learning Community model for improving student achievement.
Each department schedules PLCs to meet monthly during regular work days. The purpose of PLCs is
to ask four essential questions:
1. What do we want students to learn?
2. How will we know when they have learned it?
3. What will we do when they don’t learn it?
4. How will we respond when they already know it?
Each department is supervised by an administrator who brings information about relevant,
research-based approaches to the PLC meetings. Within the department, student assessment is
analyzed by the teachers to record progress toward departmental goals. Course evaluations are
conducted at the end of each course and are utilized to inform instruction and make changes
accordingly. Administrators bring enrollment and achievement data to PLC meetings so that trends
are identified and addressed in a timely fashion.
The current action plan was developed in collaboration with consultant Mitch Rosin, to ensure the
achievement of four schoolwide goals:
1. Gaps in Services
2. Seamless Transitions and Student Acceleration
3. Shared Professional Development and Leveraging Resources
4. Institutional Advancement
When students meet their learning goals of becoming self-directed learners, effective employees,
and actively involved community members, they will have the skills and the certifications necessary
to be productive citizens with opportunities for success. ICEC can improve the process of
accounting for the use of the SLOs in each classroom, so that the SLOs are common language to all
staff and students—rather than only an annual revisiting for planning purposes.
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Indicator 1.6: The school has a process in place to regularly review the courses and programs offered
so that the needs of the community are met.
ICEC collects and analyzes student completion data and reviews its existing programs in terms of
meeting the goals of facilitating successful transitions to college and employment. Student
achievement data is matched to the input received by Advisory Board members, weighed with
student course evaluation results, to make highly informed decisions about the renewal of each
academic and career program offered. Student input is collected annually through a student survey
and before the end of each course through course evaluations. Community members and students
are invited to complete Comment Cards at any moment through the website or computer labs on
campus. ICEC participates in regional Workforce Development meetings where labor market
information is presented. When an opportunity arises based on these findings, new programs are
proposed and planned for.

Additional Online Indicator
Indicator 1.7: The governing authority’s online policies are directly connected to the school’s vision,
mission, and Schoolwide Learner Outcomes.
In line with SBCUSD’s Community Engagement Plan, ICEC applies part of Strategy 2: Learning
Beyond the Boundaries, by offering online programs.
Strategy 2: Learning Beyond the Boundaries
Plan 2.3: Form an online learning collaborative with colleges, the city, and neighboring
districts to offer free online educational courses and lessons.
Aligned with the ICEC SLOs, preparing students to become Lifelong Learners, ICEC applies the
following principle by providing online programs: “Achieve levels of literacy, computational, and
technological proficiencies required to meet personal, educational, and career goals.”
ICEC is piloting its first ten students in the National External Diploma Program (NEDP), an online
program for high school equivalency. When students begin the program, they meet with an
instructor and become oriented to the school’s vision and mission statement, structure, and
establish their educational plan with NEDP. From there, students can independently access course
content away from the school or are offered on-campus resources such as computer labs with
internet access and tutors, or any other student services if needed. Since the program is in its first
year, instructors will document processes used and evaluate their effectiveness before the start of
the next school year.
SBCUSD uses A+ curriculum at several high school sites. A+ is an internet-based program that
allows students to complete course requirements for the High School Diploma program, and the
program is accessed on campus under supervision of one of three instructors, all of whom
participate in all-staff trainings on the school’s mission.
ICEC, as a school site of SBCUSD, has access to excellent technology. Along with NEDP instructors
being leaders in technology skills, a designated Teacher on Assignment assigned to technology
support and integration is part of the Technology Team, which meets periodically to make
recommendations and assess technology needs. When students access NEDP content on campus,
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firewall and security systems are enabled to ensure internet safety. NEDP instructors advise
students on safe practices for internet use.
ICEC adheres to district-wide acceptable use policies, such as CIPA, to ensure internet safety and to
maintain consistency across the District.

Institution’s Strengths and Key Issues for Criterion 1 (no specific number required)
Strengths:
1. Strategic Planning process involves all stakeholders and is facilitated by a Consultant
2. Student input received in various ways: conference with staff, comment cards, course
evaluations, annual student survey
3. Key groups meet on regular basis: Leadership Team, Steering Committee, student focus groups,
Community Advisory Board
4. Piloting of alternative high school equivalency program, NEDP
Key Issues (Prioritized):
1. Revisiting community profile data and adjusting programs based on needs
2. Follow up with teachers to ensure implementation of SLOs in the classroom
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Criterion 2: Organizational Infrastructure and Leadership
Criterion: The school utilizes the contributions of leadership throughout the organization to provide for
ongoing improvement. The organizational structure and roles of governance are clearly defined and
designed to facilitate decisions that support student learning and improve institutional effectiveness.
The governing body enables the administrator/director to implement policy and lead the school
effectively.
Indicator 2.1: The school has clearly defined roles of governance that provide for ethical and effective
leadership and results in ongoing improvement of the school.
As part of a larger district organization, ICEC operates within the organizational structure of
SBCUSD. Management positions, such as the principal and the vice principals, are hired by the
school district Human Resources and approved by the seven-member school board. Management
team members attend monthly district-wide meetings focused on student achievement. Principals
attend an additional monthly meeting in which principals and cabinet members (superintendent
and assistant superintendents) discuss curriculum alignment and special programs. Instructor
positions are certificated positions which require a California-issued teaching credential. Instructors
are grouped as either tenured or non-tenured and have the option of joining the San Bernardino
Teachers Association (SBTA) bargaining unit. Classified employees are support staff for the school
in the following job classifications: attendance technician, bilingual clerk, bilingual community
resource worker, account analyst, clerk, custodian, instructional assistant, nutrition service worker,
recreational aide, registrar, and secretary. Classified employees have the option of joining the
classified union, California School Employees Association (CSEA). The Personnel Commission is
responsible for certifying eligibility lists and, along with SBCUSD Board of Education, approving
classified employment decisions.
The Assistant Superintendent of Student Services, Dr. Lorraine Perez, oversees the operation and
function of ICEC. The Principal meets with her on a regular basis regarding long-term planning and
programming.
Indicator 2.2: The leadership of the school creates a positive learning environment in a collegial and
collaborative atmosphere that provides the foundation for school improvement and high levels of
achievement for students.
ICEC has regular meetings to provide staff members (certificated, classified, and management) with
opportunities to receive information, make suggestions, ask questions, and contribute to
schoolwide and departmental decisions. The administrative team holds at least one monthly
meeting with all staff. Departments also have regular meetings with certificated staff members and
an administrator. The classified staff meets monthly, focusing on customer service and team
building.
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Indicator 2.3: The school’s governance, decision-making structure, and organizational processes are
regularly evaluated to ensure their integrity and effectiveness.
ICEC regularly allows for evaluation of the school in several ways. Comment Cards are available at
any time, using any computer on campus in the labs, or by accessing a link on the school’s website.
Course Evaluations take place just before the end of each class offered at ICEC and are facilitated
by a non-instructional staff member. Annual Student Surveys are sent out after each school year,
allowing students to reflect each year and evaluate their experience.
At the conclusion of every staff development program, staff completes an evaluation through a QR
code. When external stakeholders participate in programs at ICEC, they are given evaluation forms.
All the responses gathered through these processes are compiled in spreadsheets and reviewed
regularly by the Leadership Team.
SBCUSD facilitates a Leadership Effectiveness Survey (LES) each spring, where all staff members are
invited to complete surveys addressing each administrator’s performance and effectiveness.
District administration guides each school site to present the results of these surveys at the
beginning of the following school year.
The Leadership Team looks at all methods of receiving input to evaluate the school’s organization,
governance structures, and decision-making procedures. Administrators receive comprehensive
training twice per month from SBCUSD, ensuring that policies and procedures remain effective.
Indicator 2.4: The school has an established infrastructure of policies and procedures that provides
stability and consistency for all institutional programs, activities, and events.
Areas of responsibility are assigned to each of the administrators that include schoolwide
responsibilities, such as staff development and safety / emergency planning, in addition to
departmental supervision. This ensures clear oversight and consistency school-wide.
Administration meets weekly as a group, in addition to meeting regularly with a wider Leadership
Team that includes key staff from each department, to develop and discuss policy, procedure and
programs. Two monthly school-wide meetings (day and evening) allow for the timely
communication and dissemination of information to all staff.
Expected teacher policies and procedures are outlined in a Teacher Handbook, maintained by the
Leadership Team. On a yearly basis, this Handbook is reviewed and updated. If changes are
required during the year, they are applied as necessary, and the update is shared with all staff.
Several departments and offices have guiding documents and manuals, but ICEC staff as a whole
does not yet have a comprehensive Policy Manual. All policies and procedures of the school fall
within SBCUSD Board of Education policies, made available through Gamut Online.
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Additional Online Indicator (if applicable)
Indicator 2.5: The school evaluates the effectiveness of online processes and procedures for involving
staff in shared responsibility, actions, and accountability to support student learning throughout all
online courses.
Each staff member assigned to NEDP and A+ is already a full-time staff member at ICEC and they
are included in all professional development activities offered to staff. NEDP instructors
participated in intensive trainings to learn the policies of the program and passed a certification
exam.

School’s Strengths and Key Issues for Criterion 2 (no specific number required)
Strengths:
1. Regular evaluation of programs from multiple perspectives
2. Strong support of Administration Team from SBCUSD
3. Steering Committee includes classified and certificated staff and is the driving force for progress
of the school
Key Issues (Prioritized):

1. Create a comprehensive policy manual for the school
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Criterion 3: Faculty and Staff
Criterion: The institution employs qualified personnel to support student learning programs and services
to ensure institutional effectiveness. Personnel are treated equitably, evaluated regularly, and provided
opportunities for professional development that impact student learning.
Indicator 3.1: The school employs personnel who are qualified by appropriate education, training, and
experience in line with its school mission and SLOs.
ICEC instructors are credentialed by the California Commission on Teacher Credentialing. Adult
Education Designated Subjects Teaching Credentials authorize the holder to teach specific
academic and non-academic subjects as named on the credential in courses organized primarily for
adults, and in adult education programs administered by elementary and secondary school
districts. Some ICEC instructors may hold a K-12 Single or Multiple Subjects credential.
Career Technical Education Designated Subjects Teaching Credentials authorize the holder to teach
the subjects named on the credential in grades 12 and below, and in classes organized primarily for
adults, in technical, trade or vocational courses which shall be part of a program of technical, trade
or vocational education. Vocational Education Designated Subjects Teaching Credentials are no
longer available for initial issuance; however, some ICEC instructors may still renew these
vocational education designated credentials. ICEC seeks out instructors with both academic and
applied career experience to best benefit student achievement.
SBCUSD has a lengthy process for hiring instructors which includes checking background and
references and verifying credentials held and experience, including ensuring prospective instructors
have a strong connection with students and an understanding of the necessity of college or career
transitions. ICEC attempts to maintain a 25:1 student - teacher ratio. Some classes may have
slightly more or less depending on the type of class and level of proficiency of students. Some
classes have been created to assist with the need the District has for educating the community.
These classes may possess a smaller student to teacher ratio.
Indicator 3.2: The school’s hiring process is marked by clear communication regarding job descriptions,
expected job skills, and procedures for the selection of personnel.
Certificated Teacher Hiring Procedures
SBCUSD advertises job openings on www.edjoin.org. All applicants must complete an application
and must submit resumes, transcripts, credentials, and references. The principal or designee (one
of the vice principals) assembles an interview panel and invites qualified applicants to the
interview. The principal or designee creates additional interview questions in accordance with the
job description for the specific teaching position. During each interview, the interview panel asks
each candidate all formal questions. The interview panel ranks the candidates and the principal or
designee makes recommendations for hire. The Human Resources department conducts reference
checks. The Board of Education must approve all hiring recommendations. Once a candidate is
approved to be hired, the candidate is fingerprinted through the Department of Justice and a
current tuberculosis clearance is required, in addition to a packet of district paperwork. Clearance
from Human Resources is required before the new employee can begin employment.
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Classified Employee Hiring Procedures
New classified employees must be on an eligibility list certified by the Personnel Commission of
SBCUSD. When there is an opening at ICEC, internal SBCUSD employees may apply for the position.
The school cannot hire employees who would be new to the district until the Personnel
Commission certifies an eligibility list for those positions.
Indicator 3.3: The school develops personnel policies and procedures that are clearly communicated
to all employees.
Personnel policies come from the SBCUSD Office of Human Resources. These policies are contained
in the newly revised Staff Handbook which includes teacher responsibilities, attendance
procedures, time card reporting guidelines, and districtwide policies such as Uniform Complaint
Procedures and the non-discrimination policy. District policies are available to the public through
the California School Boards Association website, Gamut Online,
https://sbcusd.com/cms/One.aspx?portalId=59953&pageId=201618.
Certificated Teachers at ICEC are classified as P1 (probationary 1), P2 (probationary 2), Tenured or
Retired. Tenured teachers who are going to be hired for a school year are provided a Letter of
Reasonable Assurance issued by Human Resources of SBCUSD. The Administrative Team, made up
of the principal and the three vice principals, sends out teachers’ assignment letters, the school
year calendar, and the date to report to school for the following year. Tenured teachers are
covered by the San Bernardino Teachers Association agreement with the SBCUSD. Teachers report
181 days in the school year. Teachers are tenured at the number of hours per week they taught
when they became tenured. No teacher can be tenured at more than 30 hours per week.
Counselors, Teachers on Assignment, and Program Specialists are tenured 181 or 212 days per
year.
Classified Employees are also covered by a contract negotiated by their bargaining unit, California
Schools Employees Association (CSEA).
Managers, such as principals, vice principals, and coordinators, are employed on an annual basis
and are not represented by a bargaining unit.
All permanent personnel records are kept at the Board of Education Building in the Human
Resources Department. Temporary personnel records are located in the principal’s office and kept
locked. If staff is being evaluated during the current school year, supervising administrator keeps
copies of observation summaries, conference notes, etc. in their office and submits to the district
office per due dates. At the end of the year, all files for the school year are filed with the master file
folder for that particular staff member. Employees are permitted to copy their personnel files at
the district office.
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Indicator 3.4: The school assures the effectiveness of its faculty and staff members by evaluating all
personnel systematically.
Certificated teachers are evaluated based on the California Teaching Standards. Effective teaching
is based on the standards which are organized around six interrelated categories of teaching
practice.
The six standards are:
 Engaging and Supporting All Students in Learning
 Creating and Maintaining Effective Environments for Student Learning
 Understanding and Organizing Subject Matter for Student Learning
 Planning Instruction and Designing Learning Experiences for All Students
 Assessing Student Learning
 Developing as a Professional Educator
These six standards represent a developmental, holistic view of teaching, and are intended to meet
the needs of diverse teachers and students in California. Supervising administrators conduct
employee evaluations per district and bargaining agreement policies. The principal assigns each
vice principal the teachers who need to be evaluated for the year. California Standards for the
Teaching Profession were developed to address improvement in job performance and are designed
to be used by teachers to:
 prompt reflection about student learning and teaching practice;
 formulate professional goals to improve teaching practice; and
 guide, monitor, and assess the progress of a teacher’s practice toward professional goals and
professionally-accepted benchmarks
During the first 20 days of the school year, certificated teachers attend a Notice and Orientation
presentation. Each teacher is assigned one of the vice principals or the principal as an evaluator.
Teachers receive the written evaluation procedure as it is stated in the certificated contract.
Teachers sign the Notice and Orientation Form. There are several steps of the evaluation process,
including a Collaborative Goals Setting Meeting, Pre-Observation Meeting, Observation Cycle 1,
Observation Cycle 2, Goals Monitoring Meeting, Observation Cycle 3, Second Goals Monitoring
Meeting, End of Year Evaluation, End of Year Evaluation and Goals Assessment Meeting, and
Assistance Plan Review (as needed). For teachers placed on an assistance plan, there is a District
Certificated Assistance Plan Form. All steps include forms found on the District website. Teachers
who attend the Certificated Evaluation Orientation receive a copy of each form.

Indicator 3.5: Faculty members take ownership of student progress toward achieving stated
Schoolwide Learner Outcomes.
The SLOs were established in 2013 and revisited in 2015 and 2018. Teachers connect every lesson
plan with at least one of the Schoolwide Learner Outcomes. SLOs are posted in classrooms and on
the website. Departments meet monthly to analyze student learning data as presented in the
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quarterly data integrity reports and by comparing pre- and post-tests from CASAS. Staff
Development workshops focus on strategies to put the SLOs into practice. Each year, staff meets as
a whole for three days before the start of the fall semester, where they are able to view and
analyze achievement data to best strategize for the year ahead.
Indicator 3.6: The school provides all personnel with appropriate opportunities for professional
development.
Since 2011, the master schedule of classes has allowed for two or three hours of paid meeting time
each week. This enabled staff members from departments to interact and to share staff
development opportunities. This time is rotated between staff development, all-staff meetings, and
PLCs. Available workshops focus on a variety of topics that teachers request on an Annual Needs
Assessment Survey. Topics included are: Integrated Instruction, Google Drive training, SMART
Board Use, Working with the Special Needs Students, Lesson Planning strategies, and Grouping
Strategies, to name a few.
All staff are given the opportunity to request conference attendance. Classified and certificated
staff members also attend off campus and online conferences and workshops. All participants are
required to report out in all-staff presentation rounds.
Indicator 3.7: The school regularly evaluates all non-teaching support staff members and provides
direction and support for improvement of their skills.
Classified employees are evaluated annually, following the Growth Model for evaluation:
Growth Model:
o
o
o

o

First meeting with the evaluator - Classified Self-Assessment Rubric and a draft of ideas for
collaborative goal setting.
Progress review of goals during the 2nd quarter or 3rd quarter prior to the completion of the
performance evaluation.
The evaluator and the unit member will discuss:
o A. Agreement of goals:
 Three (3) Goals, including: One (1) Professional Growth, one (1) Site or Department,
and one (1) District. The goal(s) may be connected to department, site and District
initiatives/strategic plans.
o b) The Goal Setting form is a “living document” that may be modified
Performance Evaluation

The secretaries that assist the Vice Principals participate in the monthly PLCs and take meeting
notes. They report a summary of department activities at their monthly Classified PLCs. The
classified staff meets monthly, focusing on customer service and team building. Secretaries rotate
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facilitation of the classified meeting. Classified staff in various departments provides updates at
these meetings.

Additional Online Indicator
Indicator 3.8: The school implements effective supervision and evaluation procedures in order to
promote professional growth of online staff members.
Each staff member assigned to NEDP and A+ is already a full-time staff member at ICEC, and they
are included in all professional development activities offered to the entire staff. They participate
in all SBCUSD supervision and evaluation procedures.

School’s Strengths and Key Issues for Criterion 3 (no specific number required)
Strengths:

1. Standardized process for the formal evaluation of all staff
2. High level of engagement of non-instructional staff members
3. Goal setting has been implemented for all staff to ensure that staff is given the chance to
explore new opportunities
Key Issues (Prioritized):
1. Collaboration across PLCs regarding student performance is limited
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Criterion 4: Curriculum
Criterion: The school demonstrates a conscious effort to support student learning through the
development of a challenging, coherent, and relevant curriculum that allows all students the opportunity
to reach Schoolwide Learner Outcomes (SLOs). The school’s curriculum reveals its mission and SLOs and
connects directly to current student learning needs. The school pursues current, research-based
curriculum development information to keep its programs relevant and effective.
Indicator 4.1: The school has a documented curricular map that outlines courses of study necessary to
reach stated outcomes, licensure requirements, or certificate expectations.
Each program is organized around curricula and learning outcomes that are designed to meet
or exceed state, federal, and/or industry requirements for completion. This may include
requirements for licensing after the completion of the course and testing. Course completion
requirements are evaluated by staff and external stakeholders through Strategic Planning,
Steering Committee, and Advisory Board meetings.
Course outlines and objectives are provided by each department through hard copies and
digital copies. The course information is also available through program administrators. ICEC
lists all courses for all stakeholder groups by providing a school catalog. The school catalog is
easily accessible on the school website and in all offices on campus.
Through regular staff development and planning time, learner outcomes have been defined by
subject-alike teachers. Teachers collaborate during lesson planning, ensuring each course
covers the appropriate student outcomes regardless of the assigned teacher. Institutional
resources allocation is connected to curriculum development needs through regularly
purchasing new text books. ICEC also keeps up with technology and adopts new software
programs. The school provides training through conferences, staff development workshops,
and monthly PLCs. The Professional Development Committee, a group of administrators and
instructional staff, prioritizes the staff development trainings that will be offered in the next
school year.
Indicator 4.2: The school regularly reviews curriculum in order to ensure that the content taught in the
classrooms is accurate and relevant.
To ensure that curriculum is kept up to date, ICEC holds mandatory monthly PLCs, annual
stakeholder meetings, and instructional rounds. Teachers collaborate with same and next level
teachers to provide curriculum that is accurate and relevant. Teachers participate in instructional
rounds that provide staff with best practices used in the classroom. Administrators provide
feedback after classroom walkthroughs and evaluations throughout the year.
Curriculum review takes place in different forms. CTE programs are driven by industry standards.
The annual stakeholder meetings are critical to ensuring ICEC offers the necessary, relevant,
unduplicated curriculum for the community. Academic department reviews curriculum at the
department level to align with district and state standards on a continual basis. ESL reviews
curriculum every two years at the department level. Adults with Disabilities and Parent Education
48

programs review curriculum annually at the department level. Additional insight and planning to
match industry needs with basic skills training could possibly benefit the community, as ICEC seeks
to fill the gap and increase the student transition into CTE training programs.
A variety of support staff members provide presentations and trainings on transition topics,
such as career development and planning, the job search and application process, resume
writing, college and financial aid application, interview preparation, stress relief, and sexual
harassment in the workplace. The ESL and CBET programs include EL Civics modules directly
related to workplace readiness, health and citizenship, and conversation classes that aim to
increase fluency and proficiency in all multiple settings.
ICEC uses test results from CASAS assessments and other tests to determine whether a student
is ready for promotion or the next step on their academic pathway. The curriculum review
process, along with CASAS tests results, EL Civics data, course evaluations, PLC meetings, and
comment cards, helps us make allocation decisions that ensure that our program content is
accurate and relevant. Comment cards and course evaluations are also used to make decisions
regarding instruction and the curriculum being used. Monthly PLC meetings are organized so
that educators can connect and review curriculum and reach conclusions that are used to make
allocation decisions, which may involve renewing subscriptions or licenses or deciding how to
make changes in curriculum.
Connection of Mission to Curriculum
ICEC’s mission is reflected through the curriculum and by offering many services and classes to
support the students. The mission states that ICEC “provides a bridge to postsecondary
education and the labor market,” which is offered through literacy-through-college preparation
and career training programs. The mission also calls for a “delivery of quality education,” which
is validated through analysis of student achievement data and through working with college
and career partners in the community. Placement tests provide correct placement in the
courses and a student support system is provided through transition classes, financial literacy
classes, counseling services, and tutoring. Career pathway help is available through
partnerships with Loma Linda and Valley College counselors. ICEC strives to support students
across all aspects of their experience as they arrive, attend, and after they leave, ICEC.
The school curriculum is evaluated for relevancy in PLCs on a monthly basis. A study of changing
student demographics is recorded as data and visited annually. Teachers review the
effectiveness of lesson plans and adjust for their individual students’ needs weekly in order to
ensure success.
Indicator 4.3: Students have access to texts, learning materials, and information resources that are
sufficient to meet the course learning objectives.
ICEC ensures that learning materials are providing accurate and up to date information to
students by analyzing CASAS test results and looking at the data from all angles. Students may
purchase textbooks in the Main Office, and several classes provide class sets for student use.
Most classes are supplemented by web-based programs such as Aztec Software, Labyrinth
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eLab, A+, ATI Testing, Moodle, and GED Ready. Teachers may choose to integrate various
educational technology tools. Classrooms are setup with access to Smartboards and Elmo
projectors to provide additional audio and visual modes of presentation.
Students have access to computers and internet, as well as staff assistance, in four computer
labs on campus: Student Transition Center, Academic Drop-in Lab, rooms 200 and 216 for
Academic and ESL computer labs, respectively, and Medical lab. Students utilize these labs for
individual classwork completion, small group work, to take assessments, and utilize
supplemental software. Additionally, the Assessment Center provides all student placement
and progress CASAS tests. Four classrooms are set up as computer labs for the Business and
Computer Education program, with some teachers offering walk-in lab hours for additional
assistance outside of class. Instructional assistants and/or teachers are available in all labs for
student support.
ICEC provides wireless internet access to all students, allowing students to use devices of their
choice to support their learning experience. This wireless access is also utilized by available
classroom laptop carts and iPad usage.
A dedicated certificated staff member provides technology installation and support to ensure
all hardware and software help teachers and staff support the goal of student learning and
achievement. All of the technology and learning resources are utilized to reach multiple modes
of learning, so that the diverse population of students and learning styles are properly
addressed.

Additional Online Indicators
Indicator 4.4: The school provides a comprehensive and sequential documented online curriculum that
is articulated within and across grade levels for the improvement of programs, learning, and teaching.
ICEC utilizes web-based programs that align with state standards. This is a requirement when ICEC
chooses online credit-bearing courses or other online resources. The NEDP and A+ software were
designed to align with Common Core State Standards. Aztec provided academic lessons and other
support to students preparing for the GED Test; the GED is aligned to Common Core standards.
NEDP completion requires completion of a Generalized Assessment and Individualized Assessment.
Through the Generalized Assessment, students demonstrate competencies in practice and
proctored activities in ten content areas:
1. Communication and Media Literacy
2. Applies Math/Numeracy
3. Information and Communication Technology
4. Cultural Literacy
5. Health Literacy
6. Civic Literacy and Community Participation
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7. Geography and History
8. Consumer Awareness and Financial Literacy
9. Science
10. Twenty-First Century Workplace
The Individualized Assessment process includes a completion of College and Career Competency,
and students choose from one of three options: Employment/Workforce Competencies (verified by
employer, training instructor, or performance interview), Specialized Competencies (verified
through portfolio demonstration), or Transition to Post Secondary (verified through academic
portfolio). The staff involved fill the roles of Assessor, Advisor, and Portfolio Reviewer, so that a
strong team of highly trained personnel verify that all requirements of the program are met.
The majority of ICEC’s programs offer online curriculum and educational support for students
completing associated coursework. These classes blend direct instruction with independent-study,
textbook-based classwork and computer-based assignments.
Indicator 4.5: A rigorous, relevant, and coherent online curriculum to all students is accessible to all
students through all courses/programs offered.
Students have limited access to UC A-G courses through the online programs. Students are
encouraged to work with Counseling Office staff to review their options for fulfilling the course
requirements for admission into a UC. For students attending in-person classes, students work with
ICEC Counselors and community college counselors to focus on fulfilling graduation requirements
for an Associate’s degree and then transferring to a CSU or UC; the same precedent is held for
online students.
Just as with in-person programs, ICEC staff evaluates access and success for special needs students
on an individual basis. As adult students, ICEC students do not have access to SBCUSD Special
Education services for additional resources. Staff works closely with students and families as
authorized to ensure a successful experience in the online programs. Counselors work with
students’ case managers and other relevant parties to gain insight into the student as related to the
betterment of the student. Additionally, students can share concerns or issues through the
Comment Card and Annual Student Survey.
Indicator 4.6: The school assesses the online curriculum and its rigor, relevancy, and coherency after
examination of policies regarding course completion, credits, grading policies, homework, use of
technology, etc.
A full-time staff member acts as administrator for the various programs and oversees all functions
of the different online programs, troubleshoots, and contacts the given company when issues arise.
As far as integrity, ICEC performs ongoing data collection to track student outcomes and
completion rates from online curriculum resources, and those outcomes are compared to those
from courses using other forms of instruction and assessment such as direct instruction and
textbook-only courses. Teachers from the different instruction delivery types compare notes both
informally via email or discussions and more formally during department PLCs.
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Indicator 4.7: Online students use resources for learning beyond the limits of the textbook such as
library/media resources and community resources.
NEDP, designed for the adult learner, takes into account life and work experience, and gives credit
for those experiences. Coursework includes a series of projects and the compilation of a portfolio
of work that includes not only academic projects but real world application. Per NEDP, “The NEDP
evaluates the reading, writing, math and workforce readiness skills of participants in life and work
contexts” (https://www.casas.org/nedp).

School’s Strengths and Key Issues for Criterion 4 (no specific number required)
Strengths:
1. School monitors trends to inform program development and prepare students for anticipated
college and career demands
2. Teachers use a number of computer-based programs to supplement instruction and meet
individual learning needs
3. Piloting the NEDP with ten students
Key Issues (Prioritized):
1. Lesson Plan folders developed and shared on Google Drive, but more utilization and
collaboration needed among teachers
2. Work with industry partners to create or improve upon basic skills courses targeted toward
various CTE industries
3. Additional opportunities for online or distance learning needed to allow students increased
accessibility of classes
4. Increase number of students earning industry-recognized certifications
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Criterion 5: Instructional Program
Criterion: The instructional staff uses research-based instructional strategies and teaching
methodologies that engage students at high levels of learning and allow them to achieve Schoolwide
Learner Outcomes and course objectives. Faculty members are given ongoing training in various
instructional strategies that allows them to address the varied learning styles of students in their
classrooms.
Indicator 5.1: The school provides high-level instruction with appropriate breadth, depth, rigor, and
sequencing for all programs and courses.
ICEC provides high-level instruction through which appropriate breadth, depth, rigor, and
sequence are demonstrated by providing a variety of multi-level programs such as ESL,
Citizenship, ABE, high school diploma courses, GED, and CTE programs that fit the needs of our
community. The quality of instruction in the classrooms can be measured by student passing
ratios and level gains on CASAS exams, which is observed within each section and then across
PLCs.
Within the classrooms, teachers assign grades or award certificates of completion. Faculty
members and staff keep current in instructional strategies and methodologies by attending
various training such as regional and national conferences, including, but not limited to CCAE
local and state conferences, COABE National Conference, GED Roadshow, OTAN activities, PLCs,
webinars, CASAS training and conferences, WIOA and AEBG training.
Indicator 5.2: The institution uses delivery modes and teaching methodologies that reflect the
diverse needs and learning styles of its students.
Faculty and staff members meet regularly for two to three hours in PLCs, professional development
trainings, and all-staff meetings on a rotating basis. The schoolwide Professional Development
Team (PDT) meets regularly to assess methods of supporting instruction through staff
development. These different groups assure quality instruction takes place using innovative
software and hardware such as Smartboards, USA Learns, Aztec, Khan Academy, and Burlington
English. Teachers are given support in developing differentiated teaching by having access to the
Counseling Office, specialized classes during on-site professional development, PLCs, tutors, and
student computer labs. Faculty members regularly collaborate in meetings and staff development
to assure cross-level student achievement.
Teachers at ICEC use a variety of methodologies, including: creating clear goals for instruction,
show and tell, summarizing, direct instruction, small group work, discussion, providing students
with feedback, and think-pair-share. In CTE courses, it is common for teachers to use
demonstrations in a lab or on-the-job setting. Differentiated teaching strategies is vital when
teaching adults, as ICEC recognizes that learners come from a variety of backgrounds, educational
settings, and life experiences. Teachers present lessons using more than one approach, quickly
adapting to the needs of their students. Each program assesses learners individually and teachers
use assessment reports to make sure students are meeting educational goals. In addition to
assessment when students enter the program, there is frequent use of assessments such as CASAS
and common assessments at the classroom level during the program.
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Indicator 5.3: The school is actively engaged in integrating new technology into the instructional
program of the school.
ICEC actively integrates new technology skills into the instructional programs across departments
via the review of the following committees or teams: Steering Committee, Technology Workgroup,
and the Instructional Rounds process. In addition, Staff Development topics focus on teacher
technology trainings to implement into classroom instruction. Technology training is imbedded into
the institution’s Action Plan objectives and goals and encouraged in conference workshop
attendance.
High school transcripts are reviewed and evaluated by the Counseling Office based on SBCUSD
Board Policies. Credits are accepted from accredited institutions as well as accredited CTE online
programs. Students with records from outside the United States are advised to consult evaluation
services provided by an outside evaluation center.
ICEC offers the following online learning options. Academic high school A+ courses, based on the
number of high school credits a student has earned. The ABE and GED programs utilize Aztec as a
supplemental resource to the curriculum so that students may learn at their own pace. The ESL
program used Burlington English and offered a hybrid class, where students met both in person and
through online collaboration. Medical education programs mandate online access to curriculum for
students via Moodle and ATI. Business and Computer education classes utilize eLab and
certification programs such as the National Retail Federation certification for customer service.
Other online instructional programs consistently used across departments are Quizlet, Newsela,
Kahoot, and GED Ready.

Additional Online Indicators
Indicator 5.4: The administrators and teachers use a variety of approaches to remain current in
research-based professional knowledge and apply the knowledge to improve teaching and learning in
the online environment.
A variety of approaches is used to assess a teacher’s technology competencies for online
instruction. Teachers are observed and evaluated regularly per the California Standards for the
Teaching Profession. Annually, faculty and staff are given the technology surveys to rate their level
of competency to assist in the staff development planning; therefore, many opportunities are
provided for ongoing trainings. The trainings are provided at a beginning, intermediate and
advance level to meet the needs of each individual instructor. Staff members are coached by TOSAs
to ensure comprehension of online programs based on the training received from the
representatives of programs such as Aztec, CASAS, COABE and CALPRO. Staff assigned to A+ and
the NEDP programs have completed trainings and been certified to serve as instructors and are
able to troubleshoot and assist students.
Regardless of the background or ability, students are actively involved in the learning based on the
SLOs and academic standards. Students in NEDP and A+ are assessed through the online CASAS
program prior to enrollment for proper scheduling and placement. Students receive program
orientations that provide information on personal, educational, and career goals. Students of all
abilities have access to devices with internet connection to complete program requirements.
Individualized assistance is available through the Tutoring Program. Students are actively involved
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in their learning that is based on the SLOs and academic standards by partaking in one-on-one
progress monitoring with their instructors. The students at all times are aware of their progress and
the remaining requirements needed to complete their lessons or competencies.

Indicator 5.5: The online teachers strengthen student understanding and achievement of the learning
outcomes through the use of a variety of instructional strategies that effectively engage students at a
high level of learning.
In A+, the teacher closely monitors the success of the student by the completion of lessons for the
given subject area. Instructional strategies are measured through the use of a pre-test in A+ as well
as a mastery test to show completion of the course. The final outcome of the program is when a
student has successfully completed the necessary courses to meet the requirements of obtaining a
high school diploma. In NEDP, a new student must have a CASAS score of 236 or higher in ELA and
230 or higher in Math. The student completes an online diagnostic once accepted into the
program. The student will then be introduced to a total of 10 online competencies that have to be
completed to receive a high school diploma. Instructors are assigned to review the online work
submitted and meet with individual students every two weeks to discuss their progress and make
adjustments to the online instruction.
In A+, teachers evaluate the need of instruction by the constant monitoring of lessons being
completed in a certain subject. Most of the work completed by the student is independent where
the instructor has one on one conversations before a student takes the final mastery test. If
mastery is not completed, the instructor does a review and advises how to prepare for another
chance at the mastery test. The program is evaluated by the number of high school graduates at
the end of the school year, the walk-throughs done by administration throughout the year and
yearly evaluations. The NEDP was piloted this year by ICEC. Its evaluation process is based on
students completing each of the 10 competencies where work submitted online is observe by
several instructors to determine if the student can move to the next competency. The final
evaluation is a portfolio which is reviewed by representatives of the NEDP program. The program is
also evaluated by the number of high school graduates, walk-throughs done by administration and
yearly evaluations.
There is no specific timeline or pacing guide to follow for either A+ or NEDP. A+ students come to
ICEC with a number of credits close to completion of the high school diploma. Registration is done
throughout the year and students can enter class at any point since the student has to complete
their own individual lessons. NEDP requires CASAS test scores to determine admission into the
program. Once admitted into the program, the estimated time for completion of the NEDP is
between 1 to 2 years.

Indicator 5.6: Student work demonstrates critical and creative thinking, problem solving, knowledge
attainment, and application skills.
With A+ and NEDP, the online review of student work has been effective in determining what
standards students are struggling with in order for an instructor to suggest a resource that is
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available at ICEC. One of the resources available is the Aztec program which can assist a student
with a particular set of standards that an instructor has identified based on mastery tests in A+ or
by the evaluation of a student’s portfolio in the NEDP. A student that needs assistance in A+ is
ultimately determined by the progression of the lessons for a subject area and the successful
completion of the mastery test. NEDP allows the instructor to evaluate the online progression of
the student so every two weeks can be a review into the progression of completing each of the
competencies. As a result, both programs create a window of opportunity for the instructor to
evaluate their students’ degree in analyzing, comprehending and conducting effective research to
demonstrate critical and creative thinking, problem solving, knowledge attainment, and application
skills.
Indicator 5.7: Strategies are used by the instructional staff to develop personalized approaches to
learning and alternative instructional options which allow access in the rigorous standards-based
curriculum.
All incoming students that come for registration are given the CASAS assessment and enrolled
into a Strategies for Success class. Based on CASAS scores, there is a determination if a student
is ready to enroll in an online course such as A+ or NEDP. If a student has not scored equivalent
to the programs entrance requirements, the students are supported by placing them in an ABE
or support class that will help instructors guide students in making the necessary transition to
the next level which includes the online courses.
The online programs of A+ and NEDP promotes engagement and inclusion by allowing
instructors to monitor and track the success of students within their individual lesson or
competency. Students are actively engaged in their online program since they can see what
lessons they may need assistance with within a given subject. The instructor is able to promote
higher thinking by referencing the resources available at ICEC such as tutors, Aztec, and study
guides that have been produced for A+. In the NEDP, there is constant engagement since
instructors have that one on one intervention every two weeks with the students to track their
success and guide students towards a career they did not realize they may be qualified for.
School’s Strengths and Key Issues for Criterion 5 (no specific number required)
Strengths:
1. Increased number of specialized training opportunities offered
2. Trainings offered in sequences to build technology skills
3. Dedicated Teachers on Assignment assigned to work with PLCs and to support the use of
technology
Key Issues (Prioritized):
1. Develop a system of assessing technology skills and holding staff accountable for advancement
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Criterion 6: Use of Assessment
Criterion: The instructional staff uses established assessment procedures to design, administer, deliver,
and evaluate courses, programs, and student learning levels. The school recognizes the central role of
its faculty for improving courses and programs through the assessment instruments and practices used
in the school. Assessment is used to measure student progress, to modify learning approaches, and to
carry out institutional planning and ongoing school improvement.
Indicator 6.1: Clear learning outcomes are developed for each course so that success can be measured
and students who are struggling can be identified and helped.
ICEC has developed and uses course outlines that are aligned with CDE regulations and
regulatory agency core competencies required for student completion and success. CASAS
testing and/or EL Civics gains in the academic and ESL programs provide evidence of student
progress and allows instructors to identify the students that require additional assistance. CTE
courses adhere to requirements developed and overseen by the certifying agency or with input
and review from annual Advisory Board meetings. Course syllabuses include prescribed testing
and frequent evaluation methods to identify student content mastery.
Course evaluations, PLC meetings, same-level instructor collaboration, and administrative walkthroughs take place on a regular basis, which address appropriate depth, breadth, rigor, and
sequencing. For example, through PLC work in the CTE department, students who have
completed Medical Math, Medical Terminology, and Certified Nurse Assistant, are prepared to
enter the Vocational Nursing program. If trends are noticed in student performance that may
alter this preparation, teachers respond quickly as a team and adjust to fill any gaps. New book
adoption, technology purchases including software, and departmental standardization have
resulted from the consensus gained at these meetings.
Based on data from course evaluations, it became apparent that teachers needed additional
support in the classroom. In 2018, two Teachers on Special Assignment were hired to provide
support in instructional strategies for ESL and Academic teachers, and one instructor with
technology expertise has been assigned to support teachers one-on-one with SMART Board
training.
Indicator 6.2: The school gathers learning data from multiple sources, disaggregates and analyzes the
results, draws conclusions, and makes recommendations for change based on assessment results.
Staff meets monthly in PLCs to review and analyze student learning data. Classes contain several
and various forms of assessment including written, verbal, and demonstration responses. CASAS,
A+, and GED Ready results demonstrate progress in academic classes. ESL student gains are
assessed using CASAS and EL Civics modules completion. Students in CTE classes demonstrate
progress by scores on embedded curricular assessments and by pass rates on state or local
certification tests. While programs such as ESL, CTE, and GED readily share performance data, the
ABE/Pre-GED program and ASN programs are in need of a process for sharing and analyzing data
with colleagues and administrators.
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Before entering a course of study at ICEC, students are given the CASAS assessment to determine
the appropriateness of placement. In the CASAS assessment, for example, after students are placed
by the counseling department, the classroom instructor receives a copy of the aggregated and
disaggregated data from which to draw conclusions about the needs of the class and individual
students. Changes that have resulted from data review include expanded use of assessment at
registration, expansion or closure of existing classes, addition of classes and delivery modes, the
addition of student support staff, tutors, and program refinement in terms of placement and
promotion. Weekly Staff Development trainings and monthly PLCs include trainings and
presentations from staff on best practices and instructional strategies that help their students
succeed in the classroom. ICEC also has the capacity to bring in outside trainers from agencies such
as CALPRO. Trainers from CALPRO presented on topics including Evidence-Based Reading
Instruction, Goal Setting, and Lesson Planning between 2016 and 2018. CASAS and NEDP offer webbased trainings that can be accessed by individuals or small groups, providing an additional
resource for all staff.
The schoolwide Action Plan is the driving force of ICEC. It was developed through a comprehensive
strategic planning process. To accomplish the mission of the school, ICEC continues to improve
upon its processes and systems of data analysis. ICEC tracks, analyzes, and reports student
outcomes using a data-driven model. ICEC’s systems for registration, enrollment, and Schoolwide
Learner Outcomes continue to be improved and adjusted to best foster student achievement.
Indicator 6.3: Student learning data analysis is used to make institutional changes that enables
students to reach educational goals and achieve academic success.
ICEC conducts frequent and meaningful administrative, departmental, and schoolwide meetings
to discuss program and institutional progress and change. These meetings take place monthly
as PLCs, schoolwide meetings, and weekly as administrative team meetings. Student learning
data is disseminated and reviewed during the meetings. Staff and students benefit from the
collaboration and attention given to the consideration of all education levels.
Various forms of formative (questioning, observation, discussion, presentations, quizzes,
practice tests) and summative assessment (written and practical exams, quizzes, assignments,
presentations, projects, and performance evaluations) are utilized in all ICEC courses to gauge
student learning and inform instructional strategies. CASAS test results provide specific
evidence to evaluate the effectiveness of instruction and delivery and to promote or retain
students.
Indicator 6.4: Assessment results are reported regularly to all stakeholders so that accountability can
be maintained and that student learning remains the focus of the school.
Data collection, analysis, and reporting to stakeholders continues to be a key area of focus and
effort of ICEC. As a member of the IAEC, learning results are reported at least twice per year to the
Executive Committee, which consists of the five district superintendents and two college
presidents. Community Advisory Board meetings are held annually, where partners’ feedback is
collected and learning results are shared. Stakeholders are included in program development and
are given opportunities to share their input with the school administration and staff.
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Information is shared with instructors regarding results of placement, practice, and other tests,
such as the GED Test. Faculty is aware of learning gains generated by students through the CASAS
Competency Summaries, as prepared by Assessment Center staff. At the beginning of the 20182019 school year, teachers were provided training for accessing student test scores through the
web-based attendance reporting program, ASAP. Teachers now have support staff to assist with
student scores as well as direct personal access to scores.
Since the last WASC visit, new certificated positions have been created to perpetuate a system of
accountability to all stakeholders. A new CTE Program Specialist position was filled in August 2015
and has been charged with formalizing the network of partners of ICEC through a comprehensive
database; the current CTE Program Specialist has a running database with over 500 contacts from
regional partners. In November 2018, a new Program Specialist for the Career Placement Office
was hired after two years of the position being vacant. This Program Specialist will continue to
connect CTE graduates to employment and collect completion and retention data.
Indicator 6.5: The school relies on assessment results for institutional planning, Action Plan revision,
and resource allocation.
ICEC utilizes a 3-year Strategic and Action Planning design. An objective third party Consultant
has facilitated the institutional planning process. The Strategic Planning process includes
members of the Steering Committee, Leadership Team, and internal and external stakeholders.
This process prioritizes the study and analysis of student outcomes to inform school policies,
curriculum decisions, course offerings, course closures or modifications, and resource allocation
decisions. The Administrative Team meets weekly and addresses learning data analysis to
inform decisions on increased or decreased course offerings, and then shares findings at
monthly PLCs. The Leadership Team and Steering Committee meet quarterly and address any
necessary modifications to the Action Plan based on student learning data.

Additional Online Indicators
Indicator 6.6: The school uses online assessment results to make changes in the school program,
professional development activities, and resource allocations demonstrating a results-driven ongoing
process.
ICEC is piloting the NEDP with ten students. Competency Mastery will be analyzed to understand
the typical rate of completion to measure the overall effectiveness of the program, professional
development of the staff, and resource allocations. The overall effectiveness of A+ program
offerings as a part of the High School Diploma program will be measured by course completion and
progress made towards the diploma. The Administrative Team collects and analyzes data to make
decisions on potential changes needed to increase instruction hours or provide additional staff
training.
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Indicator 6.7: The school staff has determined the basis upon which students’ grades and their growth
and performance levels are determined and uses that information to strengthen high achievement of
all students.
NEDP students progress from one competency to the next after 100% mastery is achieved and after
meeting with NEDP instructional staff. The NEDP Assessor in private, one-on-one appointments
conducts Generalized Assessment. These appointments are used in two ways:


To prepare the client for the next Competency Area and to schedule the In-Office Check;
and



To administer an In-Office Check for a recently completed Competency Area.

In-person interviews require a recorded conversation that checks for online student content
understanding, integrity, and mastery. The student portfolio is reviewed by an off-site NEDP
staff member for final approval and recommendation of high school completion.
All A+ courses are structured to include pre-tests and Mastery Tests that determine whether
students can progress to the next lesson. The A+ program is an online course, but currently can
only be accessed on the ICEC campus, under supervision of one of the approved instructors.
Instructors verify student identity, profile login, and remotely access program use so as to
ensure academic integrity. Classroom rules are enforced to prohibit student use of web
browsers or cellular communication to complete the lessons. The A+ program is a Districtapproved application, and is used at multiple school sites.
Indicator 6.8: A range of examples of student work and other assessments demonstrate online student
achievement of the academic standards and the Schoolwide Learner Outcomes, including those with
special needs.
NEDP requires work that shows 100% mastery. Types of work submitted includes essays,
PowerPoint Presentations, and oral interviews. Students are required to cite their sources when
submitting work. NEDP allows students multiple opportunities to demonstrate competency
mastery. Only the specific competencies not met have to be resubmitted.
A+ students are encouraged to take notes during the lessons and use those notes to assist them
when completing the Mastery Tests.

School’s Strengths and Key Issues for Criterion 6 (no specific number required)
Strengths:
1. Assessment Center staff participates in yearly trainings at the CASAS Summer Institute
2. Updated alignment of supplemental assessments, such as CASAS, Aztec Software, and GED
Ready
3. NEDP and A+ teachers are trained and certified to provide instruction
4. Multiple training resources available for use of assessment results
5. Through monthly PLCs, student progress and recommended modifications is a regular agenda
item
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Key Issues (Prioritized):
1. Establish a Career Placement Office to identify student workplace opportunities, coordinate
interviews, and develop career planning workshops
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Criterion 7: Student Support Services
Criterion: The school recruits and admits students who are able to benefit from its programs. Student
support services address the identified needs of students and create a supportive learning environment.
The entire student pathway through the institutional experience is characterized by a concern for
student access, progress, learning, and success. The school systematically assesses student support
services using Schoolwide Learner Outcomes, faculty, staff, and student input and other appropriate
measures in order to improve the effectiveness of these services.
Indicator 7.1: The school provides sufficient student support services that enhance the learning
environment and encourage the achievement of Schoolwide Learner Outcomes.
ICEC provides a variety of support services. Specific support services are offered through the
Assessment Center, Career Institute Office, Counseling Office, Drop-In Lab, Parenting Center,
Student Transition Center, and Tutoring Program.
Services available to all students through the Student Transition Center include career assessments,
career and college research, advising and planning support, resume preparation, weekly job leads
and online job application assistance, financial aid application assistance for all standard grants and
scholarships, classroom presentations and assemblies on transition topics (Resume Preparation,
Interview Skills, Online Job Search, College 101), volunteer opportunities on-site and in the
community, and a Student Advisory Committee, which was started in November 2012.
The ICEC Counseling Office provides students with academic advising and class placement services,
as well as coordinated an orientation program (Strategies for Success), a tutoring program in
partnership with California State University San Bernardino, and an Academic Advisor team.
Academic Advisors meet individually with all students enrolled in academic classes to create a
completion and transition plan, as well as to serve as a point of contact and process for assessing
student progress and retention. Students may also utilize the Counseling Office for personal
counseling and/or to identify community resources for which they may have need.
The Parenting Center provides on-site child care to students with children ages 2½ to 5 years old,
who also participate in parenting education classes and training. Students can utilize the Drop-In
Lab to access computers for homework or studying; the Tutoring Program is housed in the Drop-In
Lab as well. The dedicated Assessment Center is where students complete initial and ongoing
assessments to measure academic progress. In addition, ICEC is home to the Sages Cafeteria on-site
as a service to the students, which provides low-cost breakfast, lunch, and snack options during the
8-3pm school hours.
Information about available student support services is shared in the schedule of classes, website,
on-site television monitors, and social media platforms. Counseling Office staff also make
classroom visits to advertise available services. Each academic student learns about all student
services during the Strategies for Success/Orientation class. Questions about student familiarity
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with, and use of, Student Support Services, are included on the annual student surveys and
Comment Cards, which are available for students to provide feedback or criticism at any time.
Indicator 7.2: The school designs, maintains, and evaluates counseling and/or academic advising
programs to support student development and success in the transition to further education or
employment opportunities.
Program design and evaluation occurs through Leadership Team meetings, student support
services staff collaboration, student surveys, and informal staff and student feedback. Upon
enrollment, students in the Academic programs meet with Counseling Office staff to plan out their
educational and career goals and agree upon their class schedule. Students in other programs have
access to Counseling Office staff at any time. The Vice Principal of Academics oversees the
Counseling Office, which includes one full-time Head Counselor, one full-time Counselor, two parttime Counselors, one full-time Academic Advisor, and one full-time TOSA. The Counseling Office
staff meets weekly to review enrollment and registration processes, student progress, and
collaborate on any challenges as necessary. TOSAs and Program Specialists also provide program
advisement as students explore their options for transition to advanced educational opportunities
or connection to employment opportunities.
All students have the services of the Counseling and Student Transition Center staff available to
them to assist in making a successful transition to college and employment. These services are
available during posted hours and do not require an appointment; Student Transition Center
services are also available to ICEC alumni. Student Support Services offices track students in each
office through a sign-in on Google Forms. Additionally, Counseling Office staff monitors students
across several counseling sessions. That data is used to evaluate student needs and services
provided.
Counselors track students based on their proximity to completion: high school seniors are within
70-80 credits of finishing, and GED seniors have one subject test to earn their High School
Equivalency, or GED, Certificate. Those students are referred to the College Prep class to help them
in the transition to college. At any time, students have weekly access to a Valley College counselor,
who provides counseling for application, financial aid information, and course registration.
Additional work is required to increase persistence in the College Prep class, ensuring the seamless
transition into college programs.
Various professional development opportunities are available to student services staff through
providers such as CollegeBoard, California Association of School Counselors, National Career
Development Association, American School Counselor Association, San Bernardino Community
College District, OTAN, CASAS, CCAE, the California Student Aid Commission, and CALPRO. Financial
aid updates and instructions are accessed continuously through email updates.
As a school site of SBCUSD, ICEC is fortunate to participate in the San Bernardino Community
Scholarship Association facilitated by one Counselor per site. Several agencies have money
available to grant to students. Interested and qualified prospective high school graduates and GED
completers are required to complete a Scholarship Portfolio, which includes an autobiography and
personal statement of financial need, a budget for future postsecondary education expenses, and
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recommendations from teachers. Students are then invited to interview with a panel, and the
panel meets to discuss potential awardees. Based on the appropriate scholarship, students may be
invited for additional interviews with agency board members. Scholarship winners are announced
at the annual Commencement Ceremony at the end of May. The Scholarship Association has more
than 85 donors who contribute over $250,000 annually to approximately 300 seniors across
SBCUSD each year. Individual scholarships range from $100 to $9,000.
Indicator 7.3: The school provides support for all students from the recruitment and admissions phase
to the successful completion of the school program of choice.
ICEC addresses marketing and recruitment in several ways. The ICEC Student Survey indicates that
the largest source of referrals and recruitment is word of mouth. As a newly branded but longstanding entity, ICEC desires to increase its visibility and reputation in the community. ICEC
currently provides program brochures to San Bernardino residents, district sites, agency partners,
and community outreach events. The ICEC website is a part of SBCUSD’s website and design is
overseen by SchoolMessenger Presence. Content is continuously updated, and Presence ensures
the sites can easily be navigated across varying device platforms such as tablets, desktop
computers, and mobile phones. ICEC utilizes Facebook Pages, Twitter, and IAEC marketing
strategies to reach prospective students and answer questions. A Branding and Marketing
workgroup led the tasks of rebranding, logo design, and marketing to external stakeholders.
The marketing and promotional efforts need to continue even as all stakeholders have become
accustomed to the name change of the school to ensure that ICEC continues to grow within
SBCUSD and the community. ICEC will benefit from formalizing a marketing plan that encompasses
a structure for all outreach efforts, a social media plan in conjunction with the SBCUSD
Communications Department.
All departments have orientation and registration procedures in place that guide the admission of
students. During these orientations, students are provided the information and requirements
necessary to be able to enroll into the particular program. Dependent upon the program, students
receive counseling from various staff members regarding the completion of their particular
program. Academic students participate in Strategies for Success class before beginning class; a
self-paced Orientation PowerPoint, accessible through the Student Transition Center, has been
designed for student use for those students unable to attend the in-person class.
ICEC encourages all students in their path to community college. Several CTE courses have
articulation agreements with SBVC. Students have the chance to earn college credits while
completing an ICEC certificate. Additionally, Counseling Office staff targets potential college bound
students by enrolling them in the College Prep class at ICEC; they begin preparing for college before
they graduate from ICEC. As of 2017, SBVC has a dedicated College Transition Counselor available
to serve all students within the IAEC who plan to transition from adult education to SBVC, and that
counselor has weekly office hours within the ICEC Counseling Office.
The Program Specialists in Career Placement and CTE, along with the Student Transition Specialist,
work collaboratively to identify labor market trends in the region, target and build relationships
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with employment partners, and provide pre-employment and placement opportunities for ICEC
students and graduates.
ICEC student support services staff collaborates with instructional staff to ensure students have a
strong understanding of their progress and expected requirements for completion. Various
programs provide documentation of student progress, including grade reports for A+ students,
Competency Mastery for NEDP students, and GED Test completion by subject matter. All programs
conduct completion or graduation ceremonies, where students are encouraged by teachers,
administrators, or guest speakers to take the next step—either college or career pathway.
Indicator 7.4: The school regularly evaluates student needs in order to provide support services that
increase the likelihood of success for all students.
ICEC utilizes data from student surveys, course evaluations, teacher and student feedback, as well
as input from the Counseling Office, to evaluate student needs. Students are assessed at entry
using CASAS and/or department-specific assessments in order to make admissions and placement
decisions. Students who identify as having special needs, such as physical or learning impairments,
will receive reasonable space, testing, and pacing or progress accommodations, as needed and
available. Students with special needs may also be referred by our experienced Counseling staff to
one of the many classes available in the AWD department, including the Pre-ABE course. Tutoring
for all programs is also provided through an agreement with CSUSB facilitated through the Drop-In
Lab.
Students with language barriers can enroll in beginning through advanced level ESL classes, CBET
programs, or enroll in the ESL/GED Preparation cohort. Bilingual (English/Spanish) staff are
available in all of the student support services. Classes are offered for special populations, as well
as targeted to meet the needs of diverse students with a shared need, such as Introduction to
Computers and beginning ABE for students with CASAS scores below beginning level.
Classroom presentations, workshops, assemblies, and events have been planned and presented to
ESL, Academic, and CTE students on a variety of extra-curricular and co-curricular topics. One of the
primary tasks of the Student Advisory Committee is to identify projects and programs to enhance
student success, persistence, community service, and community engagement.
Students in CTE programs participate in hands-on instruction in learning labs as well as complete
clinical hours and externships as required for certification, although the number of sites is limited.
Students across the school have opportunities to learn and contribute through school and
community service projects including blood drives, literacy events, Student Advisory Committee, as
well as participate in departmental activities and celebrations. The Adults with Disabilities program
hosts an annual holiday craft fair, featuring a variety of handmade gifts for sale at the main
campus. One of the goals of ICEC’s emphasis on partnership development is to increase the type
and number of internship opportunities for students in all programs.
Partners are brought to the campus once a year at the 3Cs: College, Career, and Community
information and resource fair, which will take place for the third time in 2019. Agencies connecting
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students to jobs, training, community services, and more, are available to disseminate information
and possibly recruit students for the next step. Many of these same partners participate in Mock
Interviews, which are offered to students between two and three times per year. The current
process is for CTE students, but future planning includes opening the opportunity to all students.
Mock Interviews are offered in both individual and panel form, and include a debriefing session
with all participants.
Off-site programs include AWD, CBET, and CTE programs, and these are visited and evaluated by
the administrators with program oversight in the same ways and on the same schedule as on-site
programs. Students from these programs also complete the student survey online, as well as
complete course feedback forms. Host agencies also provide programs evaluation and suggestions
to administrators. Counseling and Student Transition Center services are available to off-site
students as well.
Evaluation of Student Services is an ongoing, schoolwide process, with more formal program design
and development occurring in the Leadership Team (at quarterly meetings), and Departmental PLC
meetings (monthly). Students and teachers have opportunities through surveys, informal
suggestions, focus groups, and evaluations to make recommendations in terms of the type and
quality of Student Support Services offered at ICEC. Surveys are administered after each event,
course, and school year.
ICEC has great flexibility and administrative support in terms of adding or making changes to
programming and services, so that classes such as College Prep (started in Spring 2012) can be
added in a short span of time. This class is offered in partnership with SBVC, in response to our
recently-determined focus on transition, data from the student survey indicating high numbers of
college-bound students, and input from community partners. Classes are added, dropped and
adjusted as needed through the Counseling Office in response to student need, wait lists, and
teacher or department recommendations.

Indicator 7.5: The school maintains student records permanently, securely, and confidentially with
provision for secure backup of all files.
In accordance with SBCUSD policy and outlined in the Student Handbook, information is only
released to students with proof of identification (or specific others with signed release of
information on file). Nineteen fire-proof file cabinets were ordered Fall 2012 and placed
throughout the school and at off-site locations to ensure confidentiality and safety of student
records. These cabinets are locked when unsupervised. Student records archives are also located in
a locked storage room with limited access in the basement of the main campus. Student files are
retained for a period of five years. Digital student records are stored in the ASAP attendance and
registration software system, accessible by staff password through a protected on-site server (prior
to 2017) and web-based software (2018 to present). Hard copy student records are being scanned
into digital format to ensure back-up copies are available, while teachers now utilize electronic
progress and completion reports (ASAP, TOPSPro) in addition to hard copy records such as credit
slips and school-generated certificates.
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Indicator 7.6: Institutional information is easily accessible to all stakeholders and prospective students
and is free from misrepresentation or false promises.
A Schedule of Classes brochure is produced twice yearly and is mailed to all city residents, as well
as posted on the ICEC website. Information about admission and completion requirements,
prerequisites, fees and materials is included for every program. Policies are posted in common
areas and classrooms and the student handbook contains information about school / district
policies related to privacy, freedom from discrimination and harassment, bullying, zero tolerance
for drugs, weapons and gangs, visitors and safety, complaints and grievances.
Assessments, as well as relevant and clearly stated admission, program and completion
requirements, assure that students entering ICEC programs will benefit. ICEC regularly utilizes
outcomes tracking tools and procedures. Data is being collected in all departments and is shared
more widely and evaluated with a focus on best practice and student transition. Student outcomes
are reported using TOPSpro software. Reports are generated throughout the year and presented to
various stakeholders, including SBCUSD Superintendent’s Cabinet, IAEC, ICEC staff, and the
Community Advisory Board. Program highlights are included in the Strategic Plan, available to the
public through the ICEC website.
Additional Online Indicators
Indicator 7.7: The school has available adequate services for online students, including referral
services, to support all students in such areas as health, career and personal counseling, and academic
assistance.
Students in all Academic programs, inclusive of NEDP and A+ programs, begin at ICEC with an
orientation and registration process. Through the Strategies for Success class or Orientation
PowerPoint, students are given a general overview of all services ICEC offers. Online students
are included in the array of student support services available. Respective student support
services offices on campus can refer students to outside services as necessary. Staff, including
Tutors, is available to students for additional academic assistance. Graduates of online
programs also have access to apply for scholarships as made available through the Counseling
Office.
Indicator 7.8: The school leadership and staff ensure that the support services and related activities
have a direct relationship to online student involvement in learning, e.g., within and outside the
classroom, for all students.
Students in the A+ program complete requirements on campus, and are included in all co-curricular
and extra-curricular opportunities as students in all other programs. Because the NEDP is being
piloted in 2018-2019, ICEC is applying best practices from its classroom-based programs to the
operation of the online program. Administration and instructors work closely with students to
assess the best fit for linking co-curricular and extra-curricular activities for online students. NEDP
students have access to any of the computer labs on campus if needed. Online students have full
access to all student support services on campus.
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Indicator 7.9: School leadership and staff link curricular and co-curricular activities for online students
to the academic standards and schoolwide learner outcomes.
Online students receive the same information regarding activities as classroom-based students.
Since NEDP and A+ instructors are full-time ICEC staff members and teach in other programs, they
include all online students in their dissemination of information. When NEDP students come to
campus for one-on-one check-ins or for assessment, information regarding co-curricular and extracurricular activities is shared through flyers and television displays. Extra-curricular activities
include the 3Cs: College, Career, and Community information and resource fair, Paint Nite
scholarship fundraiser, Twilight Dance, Winter Wonderland Dance, Blood Drives, Shoebox Gifts,
and Santa Claus, Inc. gift distribution. NEDP and A+ students are encouraged to access the ICEC
website and social media outlets for additional event notifications.
Indicator 7.10: The school has an effective process for regularly evaluating the level of online student
involvement in curricular/co-curricular activities and student use of support services.
A+ students are classroom-based and participate in all evaluation processes applied to other
programs. Since NEDP is a new, pilot program, these students will also receive course evaluations
at the end of their program to assess the level of involvement in curricular/co-curricular activities
and use of support services. The Leadership Team will develop a system for collecting online
student input regarding their involvement in services outside of the academic program.

School’s Strengths and Key Issues for Criterion 7 (no specific number required)
Strengths:
1. Comprehensive student support services
2. Strong, effective marketing effort and engagement
3. Regular evaluation of student support services and adjustments made as necessary
Key Issues (Prioritized):
1. Broaden and regularly confirm the stability of employers for hiring opportunities, on-the-job
training, experiences, externships, and job shadowing
2. Expand services in partnership with San Bernardino Valley College to increase student
enrollment in postsecondary programs of study
3. Develop an online exit survey for all students to formally evaluate student support services
prior to the completion of their program
4. Continue marketing and outreach efforts to build trust with the community and grow
partnerships
5. Assessment of student support services and co-curricular involvement for online students
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Criterion 8: Resource Management
Criterion: Financial resources are sufficient to support student learning programs and services. The
distribution of resources supports the development, maintenance, and enhancement of programs and
services. The school plans and manages its financial affairs with integrity and in a manner that ensures
financial stability. The level of financial resources provides a reasonable expectation of both short-term
and long-term financial solvency.
Indicator 8.1: The school has sufficient resources to offer its current educational courses and programs.
ICEC is financially solvent and has operated within budget for the last three years. Over the past
three years, funding has come from a variety of sources, as seen below.

California Adult Education Program
WIOA Title II Grant Funding
CalWORKS Funding
Apprenticeship Funding
GED Testing Income
Student Fees

Salaries
Books/Supplies/Computer
Capital Outlay
Other Outgo

Sources of Income
FY-15/16
$5,926,321
$1,080,661.00
$636,636.99
$55,331.30
$112,965.97
$259,185.88

FY-16/17
$6,784,521
$1,131,810.99
$273,192.00
$81,023.53
$96,545.23
$153,920.54

ICEC Expenditure Budget
FY 15/16
FY-16/17
$4,878,851.23
81%
$5,551,996.99
$792,733.01
13%
$1,101,180.53
$0.00
0%
$61,183.82
$385,026.91
6%
$327,336.34

FY-17/18
$6,884,521
$972,023.51
$226,357.00
$87,006.17
$80,476.52
$223,199.25

79%
16%
1%
5%

FY-17/18
$6,116,223.36
$751,046.13
$1,479.92
$276,712.32

86%
11%
0%
4%

For the past three years, the majority of funding has come through the IAEC, for which San
Bernardino Valley College is the fiscal agent. The other two largest sources of funding come from
WIOA Title II Grant Funding and CalWORKS funding. The money allocated through IAEC is
distinguished by seven program areas: Adult Basic & Secondary Education, English as a Second
Language & Citizenship, Career Technical Education, Workforce Reentry, Training to Support Child
School Success, Programs for Adults with Disabilities, and Pre-Apprenticeship. Funding allocation by
program areas is based on past enrollment, staffing, and program outcomes. There has been a
slight decline in WIOA funds, due to an increased number of recipients competing for the same
total dollar amounts; this trend is expected to continue, as additional participants continue to
compete for funding.
A Finance Team consisting of a Senior Clerk, District Budget Analyst, an Account Analyst, the Vice
Principals (respective to program budget), and the Principal, meets regularly to review recent
budget reports and ensure that best practices are being used according to IAEC and Department of
Education regulations. This Finance Team evaluates the current use of resources and makes
recommendations for a fee structure that is equitable across program areas and commensurate
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with program costs and subsidies. At the monthly IAEC Executive Committee meetings, the budget
summaries are reviewed each quarter and yearly by the consortium.

Indicator 8.2: The school operates with financial integrity and transparency and has a management
system in place with appropriate control mechanisms to ensure sound financial practices are followed.
ICEC operates as a school under the auspices of the San Bernardino City Unified School District and
Inland Adult Education Consortium. The Principal plans the annual budget in February for the
subsequent school year with the assistance of the Account Analyst, District Budget Analyst and
administrators. ICEC is subject to fiscal policies and procedures determined by the Board of
Education and IAEC to ensure appropriate checks and balances are followed.
The District’s annual audits for budgets are done by Vavrinek, Trine, Day, & Co., a Certified Public
Accountant firm in Rancho Cucamonga, CA. State or Federal government audits may take place
depending on program funding, such as the Federal Program Monitoring (FPM).
Insurance policies are purchased by the Risk Management division of SBCUSD. ICEC engages in
Memoranda of Understanding with outside partners, which are subject to approval of the Business
Services division and the signature of the Chief Financial Officer.
As a member of IAEC, the school systematically reports out to key stakeholders that are a part of
IAEC, including, neighboring school districts, community college districts, county schools, library
system, ROPs, and Workforce Development. Additional external stakeholders do not regularly
receive financial updates about the school.
For the past two years, ICEC has been able to carry over about $500,000 each year. This is largely
due to staffing changes, as vacant positions were not filled immediately. A reevaluation of vacant
positions took place soon after the start of a new Principal in October 2017.
Formal partnerships with agencies such as Career Institute and Workforce Development allow for
outside w to cover the fees associated with student enrollment. A referral system is in place that
requires individual students to initiate correspondence with each entity, filter the referral through
the program Vice Principal, Counselor, Account Analyst, and Principal in order to verify that
payment has been covered.
Indicator 8.3: Institutional planning reflects a realistic assessment of current financial resources and
looks forward in long-range strategic planning.
The Strategic Planning process and resulting Action Plan are focused on maximizing resources to
meet the clearly defined Vision, Mission Statement, and SLOs of the school. Each August, the staff
meets for three days of meetings, trainings, and professional development activities, where the
Finance Team reports out a general overview of the past year and what the budget looks like for
the upcoming year. Each program Vice Principal analyzes the need for facilities and support
materials closely, noting program sizes and class ratios. Department PLCs allow for close
collaboration among staff and open communication with administrators, so there is a steady flow
and understanding of the need for additional resources. Based on prior years’ spending, the
Finance Team projects spending practices and allocates money in the appropriate object codes,
including instructional materials and supplies, conferences and travel, services and operating
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expenditures, and indirect costs (to name a few). As districts within IAEC adjust their bargaining
units with classified and certificated staff, IAEC adjusts its allocations as well, allowing for Cost of
Living Adjustments to cover additional personnel costs.

Indicator 8.4: The school provides facilities that are clean, safe, and well-maintained in order to
provide for an effective learning environment.
ICEC has a Safety Committee which is comprised of classified and certificated staff who ensure the
facilities provide a safe and nurturing learning environment for students. This committee engages
in monthly meetings, plans annual fire drills, and provides valuable input from multiple
perspectives. ICEC has adapted the RAPTOR System from SBCUSD, where every person coming into
the school is screened and logged through SBCUSD identification cards or other photo
identification. The Safety Committee has written and annually revises the School Safety Plan
according to district guidelines. Safety Committee members have received several certifications
related to safety preparedness, including CPR/First Aid Certification, Licensed Amateur Radio
Operator, Evacusafe Basic Operator, and Community Emergency Response Team Certification. The
Safety Committee is responsible for scheduling and training staff for disaster preparedness
sessions, coordinating fire and earthquake drills, and lockdown drills for all staff once per semester.
SBCUSD coordinates an annual Armed Intruder training for all staff.
School Administration rotates campus supervision as pre-planned in a monthly Supervision
schedule. A Campus Security Officer is always on duty during hours of instruction, and supervises
all of the buildings and parking lots of the main site. In addition, ICEC shares a building with SBCUSD
School Police and monitors the district, including ICEC, around the clock. Surveillance cameras were
installed in the parking lots and the lobby in 2017 to increase campus security. Administration often
begins each day by welcoming students at the front of the building on the main campus.
Administrators and support staff carry two-way hand radios to communicate with one another
throughout the day and evening. At off-site school facilities, Campus Security Officers and School
Police officers monitor the safety of staff and students. At off-site non-SBCUSD facilities, agencies
maintain private security personnel.
The Vice Principal over facilities coordinates the custodial staff schedule, including deep cleaning
and maintenance of facilities so as to best enhance the learning environment. Large-scale projects
are scheduled during non-instruction days. Throughout the year, SBCUSD Maintenance and
Operations responds to small requests each quarter. In addition, students are invited to comment
on facilities through the Comment Card and Annual Student Survey process. From these sources,
ICEC Leadership has identified that students regularly comment on the limited parking spaces at
the main campus. ICEC is working with district staff to re-design and re-paint the parking lots to
allow for additional parking spaces. Some major improvements that have taken place since the last
visit include furniture upgrades, new interior and exterior signs to reflect the name change of the
school, and a comprehensive interior and exterior paint job of the main campus. Each of these
projects was completed with the idea of setting high standards of professionalism for students and
staff.
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School’s Strengths and Key Issues for Criterion 8 (no specific number required)
Strengths:
1. Painting of the entire school facility, new teacher desks and chairs, student chairs, and file
cabinets installed to create a professional environment
2. District Maintenance and Operations department provides repairs and services quarterly
3. School personnel certified in safety and emergency preparedness procedures
Key Issues (Prioritized):
1. Parking limited; district is working with school to restripe the student parking area to add
additional parking spaces
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Criterion 9: Community Connection
Criterion: The school seeks to enhance its educational effectiveness by developing close partnerships
and relationships with community members. Connections within the community provide students with
expanded learning experiences, including additional educational or vocational opportunities.
Indicator 9.1: Efforts are made by the school to connect to community leaders, businesses, and
organizations that can enhance the learning opportunities for students.
ICEC has established a strong community presence. Community partners trust ICEC as the premiere
provider of adult education in the region. The efforts to develop and expand relationships with
government agencies, service providers, employers, and postsecondary institutions have increased
significantly over the past several years.
Due to the work of the CTE Program Specialist, ICEC has established a directory of over 500
individuals and agencies that partner with the school in various capacities. The CTE Program
Specialist, on behalf of the school, is a member of the largest chamber in the Inland Empire, the
Inland Empire Chamber of Commerce. ICEC participates in large-scale events organized by the
following: San Bernardino County Workforce Development, Young Visionaries, Goodwill Industries,
Career Institute, SAC Health System, California State University Reentry Initiative, Catholic
Charities, Community Action Partnership, San Bernardino Community College District, Chaffey
College District, and more. As a member of IAEC, the school is included in regional and statewide
events, trainings, workgroups, and planning meetings. Please refer to the Community Connection
Directory for a comprehensive list of current individuals and agencies with whom ICEC partners.
ICEC hosts partners on-site for various purposes. In the past, Advisory Board meetings took place
by industry or department. In 2018, a large effort was made to work more efficiently based on staff
constraints. In the past two years, multiple Program Specialist, Teacher, and Classified positions
were vacant based on staff resigning or promoting within the district. In 2018, the Advisory Board
process was restructured to facilitate one comprehensive Community Advisory Board, which meets
twice per school year.
Community leaders also come to campus for Focus Groups related to student skills, Mock
Interviews facilitated by the Program Specialists, student assemblies, career pathways
presentations, large student events such as the annual 3Cs: College, Career, and Community, health
screenings, awards assemblies, and completion ceremonies.
The third annual 3Cs: College, Career, and Community information and resource fair will take place
in Spring 2019, after successfully engaging both students and outside partners in a fun, welcoming
environment. The event runs from 9:00 AM to 2:00 PM, where nearly 1,000 students are rotated in
the Green Room to visit and meet with over 40 outside partners ranging from colleges, employers,
health-based organizations, financial institutions, and other community based organizations. ESL
Student of the Trimester assemblies and Graduations have hosted councilmembers, State
Assemblymembers, State Senators, and Board of Education members as guest speakers. At the
annual Commencement Ceremony for all high school graduates, SBCUSD Board of Education
members, SBCUSD Superintendent’s Cabinet, and agencies partnered with San Bernardino
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Community Scholarship Association participate in the program and speak on behalf of their
respective groups.

Indicator 9.2: The school has outlets for students in community service or internship opportunities
that are connected to student programs that will enhance their learning experiences in line with the
school’s mission.
Partnerships with local agencies allow for community service, internships, and externships as a part
of ICEC programs. CNA students attend regular clinical internship hours (104 hours required) during
their course. VN students also participate in required clinical internships, of which 954 hours are
required during the 19-month program. There are six sites that ICEC partners with to allow for the
completion of these hours. The MA students are connected with several participating sites for
possible placement in an externship, which is completed after the 18-week program.
Community service opportunities are available, facilitated by the Student Transition Center and
Counseling Office. Several agencies engage with ICEC to place volunteers in activities, including
Santa Claus, Inc., American Red Cross, Mary’s House of Mercy, Catholic Charities, Loma Linda
University Health Care, and Young Visionaries. As contact is made between the school and the
agency, a staff member makes a site visit to better understand the dynamics and structure of the
program or project. The next step is to recruit students through announcements made in the staff
Bulletin, student assemblies, social media blasts, visual displays (lobby TV, outdoor marquee), and
classroom visits.
For current internship and externship sites, a Memorandum of Understanding (MOU) has been
established. SBCUSD refers to this process as a Request to Enter into Agreement Form (REAF). To
begin a REAF, partners and Program Specialists have established guidelines to ensure a successful,
reciprocal relationship between the school and the partner. Once the REAF is completed, it is
submitted to the Principal for approval and forwarded to the SBCUSD Board of Education for final
approval. The MOUs established have allowed for course completion (clinical internships) and
sometimes covering of course fees. Each agreement specifies the details of what is included for the
students. Although ICEC participates in Workforce Development board meetings, formal
partnerships to benefit student completion of career pathways do not exist.

Indicator 9.3: The school informs its community regarding its mission, its programs and learning
opportunities, recognizing the benefits that community support can bring.
The Student Support Services on campus, including the Student Transition Center, Career
Placement Office, Counseling Office, and Assessment Center, work with student needs to best link
them with the appropriate community resources. Staff collaborates among one another to find the
best referrals for students when needed.
Although several processes are in place for students to successfully transition to additional college
or career opportunities after leaving ICEC, the process for verifying that transition is limited. This is
largely due to staff turnover and reassignment of duties. Since a new Program Specialist for Career
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Placement has been hired, a system for maintaining relationships with alumni will be reestablished.
The CTE team has assisted and organized several on-campus interview events with potential
employers, which has resulted in employment opportunities.
Several systems are in place to continually adjust to community needs. ICEC conducts annual focus
groups with 15-20 partners, where questions are asked about what entry level employees or
students in their programs would need to succeed. At events where partners visit the school, staff
distributes feedback forms for evaluation of the event and their engagement with ICEC. Results
from the focus groups and feedback forms are compiled and presented to the Leadership Team
and discussed in Steering Committee meetings.
Partners participate in the three year Strategic Planning process, where the school’s mission and
vision, SLOs, and Action Plan are reviewed, analyzed, and adjusted as needed.

Additional Online Indicator
Indicator 9.4: The school ensures that the parents and school community understand online student
achievement of the academic standards/schoolwide learner outcomes through the curricular/
co-curricular program.
As the pilot NEDP operates, instructors are in frequent contact with students regarding their
performance. If students find that the online format is not the best fit for their progress and
learning styles, instructors refer students to the Counseling Office for further educational planning.
For students in the A+ program, if progress is not made as expected, teachers refer them to the
Counseling Office for further educational planning.
School’s Strengths and Key Issues for Criterion 9 (no specific number required)
Strengths:
1. ICEC is highly regarded in the community
2. Creation and ongoing maintenance of a Community Connection Directory
3. Ability to enter into formal agreements approved by SBCUSD Board of Education
4. Establishment of agreements with multiple medical facilities for internship/externship
opportunities for students that may lead to employment
Key Issues (Prioritized):
1. Establishing more partnerships to cover student fees
2. Collaborate with the San Bernardino County Workforce Development Board to provide services
on-site at ICEC.
3. Convening with stakeholders and partners to better understand each other’s programs and
services, performance outcomes, gaps in services, and needs
4. Reestablish method for connecting with alumni regarding placement and success
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Criterion 10: Action Plan for Ongoing Improvement
Criterion: The school uses the self-study process to identify key issues that are inserted into a schoolwide
Action Plan that governs school improvement activities and events. The schoolwide Action Plan is used
regularly, reviewed annually, and monitored consistently by the governing body to ensure ongoing
school improvement.
Indicator 10.1: The school has created an Action Plan that reflects the efforts of all stakeholders to
plan for future growth and improvement.
The Action Plan was created concurrently with the Strategic Planning process that began in January
2018. The IAEC Consultant, Mitch Rosin, led a series of focus groups with school stakeholders to
identify issues relative to how ICEC can better serve the community. Mr. Rosin’s efforts to
complete a Strategic Plan and Action Plan were considerate of the California Adult Education
Program requirements and ACS WASC expectations. ICEC has created an Action Plan that lives and
functions across all departments and staff. Once the four goals were created and agreed upon,
timelines for completion and teams or individuals responsible were identified, using specific
objectives to guide the work.
Each goal includes four objective areas and each objective area has multiple strategies to execute
these objectives. A lead administrator is assigned to the objective areas and due dates have been
identified. The Action Plan focuses primarily on student learning needs because each strategy has a
corresponding Key Performance Indicator identified and agreed upon by all involved in the
planning process.

Indicator 10.2: As a result of the accreditation process, the school has identified key issues (short- and
long-term) that will impact student learning and increase the achievement levels of students.
Key issues were initially identified as part of the Strategic Planning process. When the various
groups of stakeholders met with consultant Mitch Rosin, discussions were held to verify that these
key issues were the most important. Internal and external stakeholders reflected on the key issues
and made adjustments as necessary.
Although there are several Objectives, not all issues are expected to be addressed at once. The
Steering Committee worked in small- and large-group settings relative to prioritizing projects. The
Committee reached consensus on priorities before the plan was finalized.

Indicator 10.3: The school has procedures in place to implement the Action Plan with the support of
stakeholders.
The Steering Committee led the work on deciding which groups or individuals were responsible for
each Objective. This is based on the breadth of experience held by the Steering Committee as a
whole, since members are from multiple stakeholder groups (certificated staff, classified staff,
students, and administrators) across all programs.
The governing body and administration funds and supports activities and events needed to address
the Objectives based on department need. Upgrading software or facilities, for example, is largely
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supported by IAEC and SBCUSD boards. Certain projects are funded solely by IAEC, such as the pilot
of NEDP, which allotted online seats to both ICEC and Yucaipa Adult School, another IAEC adult
education provider.
Various stakeholders meet throughout the school year and validate, provide input, and adjust the
Action Plan as necessary. This happens through Community Advisory Board meetings, Steering
Committee meetings, and Leadership Team meetings. ICEC Program Specialists strive to balance
the workload required to bring outside stakeholders to campus and the over-invitation that is
potentially involved in programming efforts. The school understands the large effort required to set
up partnerships as well as build meaningful relationships with outside agencies. As the outreach
team grows, more efforts can be made to bring external stakeholders to campus on a more
frequent basis.
Indicator 10.4: The school has a definitive plan for how the Action Plan is to be monitored to maintain
accountability, as well as to report progress to all stakeholders.
The Action Plan is monitored by the Steering Committee, a group including full-time and part-time
certificated staff, classified staff, and students. Lead administrators take initiative on assigned
objectives and ensure the proper steps are taken to fulfill the requirement of each Strategy. During
quarterly Steering Committee meetings, the Action Plan is a designated agenda item, allotting at
least one hour to addressing steps taken to implement the Action Plan. Administrators report out
progress made to the entire Steering Committee. At yearly Community Advisory Board meetings,
progress is reported to additional external stakeholders.
Indicator 10.5: The schoolwide Action Plan is used for institutional planning, resource allocation, and
the evaluation of existing programs.
The Action Plan is a comprehensive and strategic plan that is user-friendly and practical for all
stakeholders. It is a planning guide with definitive timelines outlines for all objectives and
personnel assigned. Planning, resource allocation, and evaluation for every part of the school is
addressed in the Action Plan. ICEC uses this document to guide decision-making at the school,
consortium, and district levels. Based on the prioritization of objectives under each goal, resources
are allocated to ensure a timely delivery of new items or work to be done by outside entities.

School’s Strengths and Key Issues for Criterion 10 (no specific number required)
Strengths:
1. Action Plan aligned with California Adult Education Program standards
2. Multiple groups of stakeholders are involved in Action Plan review and revision activities
Key Issues (Prioritized):
1. Ensure dates for Community Advisory Board meetings are set for each school year to best plan
for participation from external stakeholders
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Chapter IV. Revising the School Action Plan
Chapter 4 is the culminating summary of the entire Self-Study Report. This is where the findings of the
entire report are gathered and synthesized. Each school is to have an Action Plan in place; however, the
self-study process reveals new key issues that schools must bring into their Action Plan. Chapter 4 in the
Self-Study document is where the strengths and key issues from the entire document are gathered and
analyzed.

Strengths























Strategic Planning process involves all stakeholders and is facilitated by a Consultant
Student input received in various ways: conference with staff, comment cards, course
evaluations, annual student survey
Key groups meet on regular basis: Leadership Team, Steering Committee, student focus
groups, Community Advisory Board
Piloting of alternative high school equivalency program, NEDP with ten students
Regular evaluation of programs from multiple perspectives
Strong support of Administration Team from SBCUSD
Steering Committee includes classified and certificated staff and is the driving force for
progress of the school
Standardized process for the formal evaluation of all staff.
High level of engagement of non-instructional staff members.
Goal setting has been implemented for all staff to ensure that staff is given the chance to
explore new opportunities
School monitors trends to inform program development and prepare students for anticipated
college and career demands
Multiple training opportunities in instructional methods and assessment available to all staff,
including in person, web-based, colleague support, or off-site
Updated alignment of supplemental assessments, such as CASAS, Aztec Software, and GED
Ready
Through monthly PLCs, student progress and recommended modifications is a regular agenda
item
Comprehensive student support services
Strong, effective marketing effort and engagement
Regular evaluation of student support services and adjustments made as necessary
Painting of the entire school facility, new teacher desks and chairs, student chairs, and file
cabinets installed to create a professional environment
District Maintenance and Operations department provides repairs and services quarterly
School personnel certified in safety and emergency preparedness procedures
Creation and ongoing maintenance of a Community Connection Directory
Ability to enter into formal agreements approved by SBCUSD Board of Education
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Establishment of agreements with multiple medical facilities for internship/externship
opportunities for students that may lead to employment
Action Plan aligned with California Adult Education Program standards
Multiple groups of stakeholders are involved in Action Plan review and revision activities

Key Issues





















Revisiting community profile data and adjusting programs based on needs
Follow up with teachers to ensure implementation of SLOs in the classroom
Create a comprehensive policy manual for the school
Collaboration across PLCs regarding student performance is limited
Lesson Plan folders developed and shared on Google Drive, but more utilization and
collaboration needed among teachers
Work with industry partners to create or improve upon basic skills courses targeted toward
various CTE industries
Additional opportunities for online or distance learning needed to allow students increased
accessibility of classes
Increase number of students earning industry-recognized certifications
Develop a system of assessing technology skills and holding staff accountable for advancement
Establish a Career Placement Office to identify student workplace opportunities, coordinate
interviews, and develop career planning workshops
Broaden and regularly confirm the stability of employers for hiring opportunities, on-the-job
training, experiences, externships, and job shadowing
Expand services in partnership with San Bernardino Valley College to increase student
enrollment in postsecondary programs of study
Develop an online exit survey for all students to formally evaluate student support services
prior to the completion of their program
Assessment of student support services and co-curricular involvement for online students
Parking limited; district is working with school to restripe the student parking area to add
additional parking spaces
Establishing more partnerships to cover student fees
Collaborate with the San Bernardino County Workforce Development Board to provide
services on-site at ICEC.
Convening with stakeholders and partners to better understand each other’s programs and
services, performance outcomes, gaps in services, and needs
Reestablish method for connecting with alumni regarding placement and success
Ensure dates for Community Advisory Board meetings are set for each school year to best plan
for participation from external stakeholders
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Goal One: Gaps in Service
Implement objectives and strategies that will close gaps in services that currently exist at
ICEC.
Key Issues








Establish a Career Placement Office to identify student workplace opportunities, coordinate
interviews, and develop career planning workshops
Work with industry partners to create or improve upon basic skills courses targeted toward
various CTE industries
Continue to conduct ongoing student surveys, adding a measure for the appropriateness of class
meeting times
Additional opportunities for online or distance learning needed to allow students increased
accessibility of classes
Assessment of student support services and co-curricular involvement for online students
Convening with stakeholders and partners to better understand each other’s programs and
services, performance outcomes, gaps in services, and needs
Develop an online exit survey for all students to formally evaluate student support services prior
to the completion of their program

Goal Two: Seamless Transitions & Student Acceleration
Implement objectives and strategies that will create more seamless transitions for ICEC
students and provide additional acceleration strategies to support the educational and
workplace goals of all ICEC students.
Key Issues





Expand services in partnership with San Bernardino Valley College to increase student
enrollment in postsecondary programs of study
Broaden and regularly confirm the stability of employers for hiring opportunities, on-the-job
training, experiences, externships, and job shadowing
Establishing more partnerships to cover student fees
Reestablish method for connecting with alumni regarding placement and success
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Goal Three: Shared Professional Development & Leveraging Resources
Implement objectives and strategies that will provide professional advancement for all
classified and certificated staff at ICEC and leverage community resources to enhance
service offerings for all ICEC students.
Key Issues





Collaborate with the San Bernardino County Workforce Development Board to provide services
on-site at ICEC
Continue and improve upon marketing and outreach efforts, hosting more events to bring
external stakeholders to campus
Attend local, regional, and state conferences as related to adult education and student support
services
Create a comprehensive policy manual for the school

Goal Four: Institutional Advancement
Implement objectives and strategies that will support and enhance all programs at ICEC.
Key Issues





Parking limited; district is working with school to restripe the student parking area to add
additional parking spaces
Work with SBCUSD sites and community partners to offer classes in more locations
Establish marketing and outreach plan that includes a social media plan and a structure for
external communication
Create a policy manual for school, including a new employee onboarding process
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Inland Career Education Center
THREE-YEAR STRATEGIC ACTION PLAN
July 2018 thru June 2021
Goal One: Gaps in Service
Implement objectives and strategies that will close gaps in services that currently exist at ICEC.
Objective Area

Strategy

Lead Administrator

Due Date

Key Performance Indicator

1.1 ABE / HSE /
HSD / Adult
Tutors

1.1.1 Engage with local employers to deliver
distance learning programs for employees.

VP of Academics

5/2020

1.1.1 Conduct ongoing student surveys to
adjust class times to meet the needs of the
community.
1.1.2 Execute an informed decision making
process for course scheduling.
1.1.3 Increased enrollment in all funded
program areas.
1.1.4 Additional contextualized courses for
high growth sectors.

1.2 ESL/
Citizenship

1.3 CTE /
Workforce /
PreApprenticeship

1.4 Counseling /
Shared Services
/ AWD

1.1.2 Conduct ongoing student surveys to adjust
class times to meet the needs of the community.
1.1.3 Add class sections for all NRS levels to course
catalog.
1.1.4 Work with the San Bernardino County
Workforce Development Board to create Vocational
ABE classes in high growth industry sectors.
1.2.1 Expand current citizenship program to identify
additional demographics for enrollment.
1.2.2 Work with the San Bernardino County
Workforce Development Board to create Vocational
ESL classes in high growth industry sectors.
1.3.1 Engage with local employers to deliver
distance learning programs in employees for soft
skills and customer service skills.

Ongoing
1/2019
8/2019

VP of ESL

VP of CTE

1.3.2 Increase the number of CTE courses and
programs of study.
1.4.1 Identify processes and procedures to assist
students with learning disabilities.
1.4.2 Establish a Career Placement Center to
identify student workplace opportunities,
coordinate interviews, and develop career planning

VP of Academics

6/2019

1.2.1 Greater cross-departmental referrals
and enrollment.

1/2020

1.2.2 Contextualized courses for high growth
sectors.

3 years
June
2021

1.3.1 Expanded service delivery options and
increased in proxy hour enrollments.

8/2020

1.3.2 Greater articulation to CTE certification
programs at the Community College District.

5/2019

1.4.1 Greater service provision to AWD
population and increased enrollment.

8/2020

1.4.2 On-site career placement services for
students, increased student transitions to

VP of CTE
Head Counselor
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workshops to support personal and academic
growth.

the workplace, and greater understanding by
students of career options.

Aug. 2020
8/2019

1.4.3 Continue to develop career pathway infographics for students that clearly articulate
academic and workforce benchmarks.
Aug 2019
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1.4.3 Clearly articulated flow charts to assist
students in career pathway development.

Goal Two: Seamless Transitions & Student Acceleration
Implement objectives and strategies that will create more seamless transitions for ICEC students and provide additional acceleration strategies to support the
educational and workplace goals of all ICEC students.
Objective Area

Strategy

Lead Administrator

Due Date

Key Performance Indicator

2.1 ABE / HSE /
HSD / Adult Tutors

2.1.1 Identify new industry sectors to build
contextualized and integrated education and
training (IET) models.

VP of Academics

5/2021

2.1.1 Increased transitions to workplace.

2.1.2 Continue to enhance all courses with 21st
century skills.

6/2019

2.1.2 Increased skills attainment by students.

2.1.3 Engage with libraries and CBOs to increase
transition of students into ICEC.

1/2019

2.1.3 Stronger relationships with community
partners, and increased transitions of
students into ICEC programs.

2.1.4 Expand offerings of credit-earning college
classes, prerequisite credit classes, and non-credit
classes on-site.

5/2021

2.1.4 Increased levels of student transition
to postsecondary programs at San
Bernardino Valley College.

1/2020

2.2.1 Cohort of students prepared for CTE
enrollment.

2.2.2 Accelerate student transitions to
postsecondary by offering co-enrollment in
college-level or non-credit ESL classes.

6/2020

2.2.2 Increased levels of transition to
postsecondary programs at San Bernardino
Valley College.

2.2.3 Engage with libraries and CBOs to increase
transitions of students into ICEC.

Ongoing

2.2.3 More and stronger relationships with
community partners, and increased
transitions of students into ICEC programs.

8/2019

2.3.1 Increased number of students
transitioning into postsecondary programs of
study and employment.

8/2019

2.3.2 Increased number of students earning
industry-recognized certifications.

2.2 ESL/
Citizenship

2.3 CTE /
Workforce / PreApprenticeship

2.2.1 Identify industry sectors to create an internal
vocational ESL pathway and conduct ongoing
student surveys to identify needs.

2.3.1 Increase the level of support services so
students can make better educated career choices
and overcome metacognitive barriers.

VP of ESL

VP of CTE

2.3.2 Add certifications to more programs of study;
explore digital badging for students.
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2.4 Counseling /
Shared Services /
AWD

2.3.3 Broaden and regularly confirm the stable of
employers for hiring opportunities, OJT
experiences, externships, and job shadowing.

8/2020

2.3.3 Increased number of students
transitioning to the workplace.

2.3.4 Expand offerings of credit-earning college
classes, prerequisite credit classes, and non-credit
classes on-site.

6/2020

2.3.4 Increased levels of transition to
postsecondary programs at San Bernardino
Valley College.

2.3.5 Expand services in partnership with San
Bernardino Valley College to increase student
enrollment in postsecondary programs of study.

8/2020

2.3.5 Increased levels of transition to
postsecondary programs at San Bernardino
Valley College.

1/2019

2.4.1 Data-driven decision making for class
schedules, course offerings, and programs of
study to include in the course catalog.

2.4.2 Engage with employers to create a soft
skills/workplace skills/academic pipeline for adults
with disabilities.

5/2019

2.4.2 Greater number of adults with
disabilities enrolling in ICEC programs.

2.4.3 Add information sessions on FAFSA and
college transition to the regular school calendar.

06/2019

2.4.3 Increased number of students
transitioning to postsecondary education
institutions.

2.4.4 Expand services in partnership with San
Bernardino Valley College to increase student
enrollment in postsecondary programs of study.

8/2019

2.4.1 Expand the frequency of community focus
groups to gather information for data-driven class
scheduling, including, but not limited to, Saturday
classes and summer school.

VP of Academics
Head Counselor

Ongoing
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2.4.4 Stronger transitional services and
higher numbers of students moving from
ICEC to San Bernardino Valley College.

Goal Three: Shared Professional Development & Leveraging Resources
Implement objectives and strategies that will provide professional advancement for all classified and certificated staff at ICEC and leverage community resources
to enhance service offerings for all ICEC students.
Objective Area

Strategy

Lead Administrator

Due Date

Key Performance Indicator

3.1 ABE / HSE /
HSD / Adult Tutors

3.1.1 Enhance marketing, promotional efforts, and
hosting of open houses for the community and
school district to increase awareness of services.

VP of Academics

1/2019

3.1.1 Increased enrollment and sites offering
programs.

3.1.2 Attend regional, state, and national
conferences and disseminate information through
Professional Learning Communities (PLCs).

6/2019

3.1.2 Increased opportunities for
professional development, and sharing of
best practice, standards-based curriculum,
instruction, and assessments.

3.1.3 Expand NEDP offerings to other IAEC
Member Districts.

5/2019

3.1.3 Increased number of HSD graduates in
the Consortium.

6/2019

3.2.1 Increased number of faculty with
recognized credentials for ESL instruction.

3.2.2 Expand services provided through CBOs to
meet the needs of more learners.

6/2020

3.2.2 More MOU relationships with
community partners resulting in increased
transition of students into ICEC programs.

3.2.3 Attend regional, state, and national
conferences and disseminate information through
PLCs.

Ongoing

3.2.3 Increased opportunities for
professional development, and sharing of
best practice, standards-based curriculum,
instruction, and assessments.

8/2019

3.3.1 Additional pre-apprenticeship programs
developed in partnership with local agencies.

3.2 ESL/
Citizenship

3.3 CTE /
Workforce / PreApprenticeship

3.2.1 Provide access to TESOL certification courses
to ESL faculty.

3.3.1 Work with the San Bernardino County
Workforce Development Board to identify
emerging/growing industry sectors and the
potential to apply for pre-apprenticeship grants
with the state.

Ongoing

VP of ESL

VP of CTE
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3.4 Counseling /
Shared Services /
AWD

3.3.2 Create a task force to focus on career
pathways, in partnership with local employers, for
guaranteed job interviews.

8/2019

3.3.2 Increased number of career pathways
articulated to available jobs in the Inland
Empire.

3.3.3 Attend regional, state, and national
conferences and disseminate information through
PLCs.

6/2019

3.3.3 Increased opportunities for
professional development, and sharing of
best practice, standards-based curriculum,
instruction, and assessments.

Ongoing

5/2019

3.4.1 Increased resources and services for
adults with disabilities.

3.4.2 Attend regional, state, and national
conferences and disseminate information through
PLCs.

6/2019

3.4.2 Increased opportunities for
professional development, and sharing of
best practice, standards-based curriculum,
instruction, and assessments.

3.4.3 Increase community awareness of services
provided to immigrant populations.

1/2019

3.4.3 Increased immigrant enrollment in ICEC
programs.

3.4.4 Collaborate with the San Bernardino County
Workforce Development Board to provide services
on-site at ICEC.

1/2020

3.4.4 Increased cross-referrals between
WIOA-funded titles.

3.4.1 Identify community and college resources, to
help identify, accommodate, remediate, and place
adults with disabilities.

VP of Academics
Head Counselor
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Goal Four: Institutional Advancement
Implement objectives and strategies that will support and enhance all programs at ICEC.
Objective Area

Strategy

Lead Administrator

Due Date

Key Performance Indicator

4.1 Capital
Improvements /
Facilities
Management

4.1.1 Reconfigure parking lot lines to allow for a
greater number of cars and install cameras in the
parking lot for added security.

VP of ESL

6/30/2019

4.1.1 Increased parking capacity.

4.1.2 Implement district technology
infrastructure plan.

5/30/2019

4.1.2 Increased technology usage by staff.

4.1.3 Continue the Student Advisory Committee
to gather input about all aspects of ICEC, and
share information across all departments.

10/31/2019

4.1.3 Ongoing student input and recurrent
student engagement on issues related to
ICEC.

4.1.4 Explore options for opening satellite
locations across SBCUSD for all funded program
areas based on a facility use analysis.
4.2 Social Media
and Community
Engagement

4.1.4 Additional opportunities for students
to attend at convenient locations.
6/30/2020

4.2.1 Increased enrollment across all
program areas.

4.2.2 Develop and implement an annual
community outreach and engagement plan in
partnership with the Inland Adult Education
Consortium.

On going

4.2.2 Increased number of engaged
community partners.

4.2.3 Develop cohesive branding and marketing
guidelines for all marketing collateral and
community outreach.

Ongoing

4.2.3 Ongoing, consistent messaging of the
programs and services offered through ICEC.

4.2.4 Collaborate with the San Bernardino
County Workforce Development Board to crosstrain on services.

Ongoing

4.2.4 Increased cross-referrals between
WIOA-funded titles.

4.2.1 Develop and implement an annual social
media plan, working with the SBCUSD
Communications Department, in multiple
languages, that includes app-delivered resources,
tools, and videos.

Leadership Team

6/30/2020

6/30/2020
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4.2.5 Prepare for the 100th anniversary of ICEC in
April 2020.

4/2020
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4.2.5 Ongoing media, marketing, and
outreach campaign to increase awareness
and enrollment.

4.3 Professional
Development /
Faculty / Staff

2020

4.3.1 Greater integration of technology in
classroom instruction.

4.3.2 Administration will remain current on
transformational leadership and communication
strategies.

Ongoing

4.3.2 Administrators who set examples for
classified and certificated staff by
participating in professional development
and lifelong learning opportunities.

4.3.3 Offer professional development to crosstrain on all departments in ICEC.

Ongoing

4.3.3 Deeper and broader awareness by all
ICEC staff of programs of study.

4.3.4 Host regular guest speakers for students
AND classified/certificated staff to broaden the
discussions about college and career planning
and options.

Twice a
year

4.3.4 Increased understanding by staff and
students about college and career options in
the community.

4.3.5 Develop a new employee orientation
program, with ongoing PLC meetings, mentorship
opportunities, and a “Who to Ask” guide about
ICEC, the IAEC, and community partners.

5/30/2019

4.3.5 Smooth transition of new staff into the
culture of the ICEC community.

4.3.6 Provide teachers release time to visit
employers, attend industry sector meetings, and
learn more about the labor market needs.

5/30/2019

4.3.6 Demonstrated awareness of industry
and workplace requirements.

4.3.1 Provide ongoing training on technology
implementation and usage, paired with a digital
badging system for staff.

Principal
VP of CTE

5/30/2019

TOSA’s to
Assist
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4.4 Best Practices

12/2018

4.4.1 Increased CASAS student learning gains
through curriculum alignment.

4.4.2 Conduct ongoing student surveys to
determine best times, which course offerings,
and which services should be offered on which
days.

5/30/2019

4.4.2 Regular student input gathered on the
course offerings and class scheduling at
ICEC.

4.4.3 Develop and implement short-term,
accelerated classes across applicable
departments.

5/30/2019

4.4.3 Additional options for students to gain
the skills needed to enter the workforce,
realize wage increases, and/or advance in
their academic goals.

4.4.4 Develop a distance learning program,
implementation policy, and teacher/student
program manual.

6/20/2020

4.4.4 Increased enrollment through greater
flexibility in learning plans; accrual of proxy
hours for WIOA/AEBG.

4.4.5 Align instructional calendar with SBCUSD
academic calendar.

6/2019

4.4.5 Consistent program offerings across
the district, resulting in increased enrollment
of parents in ICEC programs.

4.4.6 Conduct a bi-annual analysis of all
competing agency offerings to determine ICEC’s
position and respond as needed.

6/2020

4.4.6 Ongoing SWOT analysis to guide
management of ICEC.

4.4.7 Pilot new programs of study, bridge
courses, pre-apprenticeship training, and CTE
programs.

5/30/2019

4.4.7 Additional programs of study to meet
the needs of students.

4.4.8 Use national, research-based best practices
to help teachers improve instructional strategies
and ensure that the institution’s student learning
outcomes are current and relevant.

5/30/2019

4.4.8 Higher achievement outcomes on
standardized assessments through
individualized/differentiated instruction.

4.4.1 Establish a Curriculum Committee to
analyze the new CASAS GOALS assessments and
align curriculum across all AEBG/WIOA funded
program areas to the College and Career
Readiness Standards.

Leadership Team

Align
w/student’s
vacation

TOSA’s to
assist
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4.4.9 Review curriculum regularly to ensure that
the content taught in classrooms is accurate,
rigorous, relevant, standards-based, and
addresses gaps identified by assessment results.

5/30/2019

4.4.10 Provide high-level instruction with
appropriate breadth, depth, rigor, and
sequencing for all programs and courses.

5/30/2020

Already
doing this

ongoing
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4.4.9 Increased student performance
outcomes measured on standardized and
industry recognized assessments.

4.4.10 Increased transition of students to
credit-bearing classes at the college.

