18 October 2011
Report No. 11-175 to Education Committee
Re: Annual Report on Student Achievement (2010-2011) and the
2011-2012 OCDSB Board Improvement Plan for Student Achievement (K-12)
ORIGINATORS: Pino Buffone, Superintendent of Curriculum – ext. 8573
Dawn Paxton, Superintendent, Learning Support Services – ext. 8254
Jeffrey Frith, System Principal, Curriculum Services (School Effectiveness Lead)
Mark Lafleur, System Principal, Curriculum Services (Student Success Lead)
Joan Oracheski, Manager, Quality Assurance
PURPOSE:
1.

To present the 2011-2012 OCDSB Board Improvement Plan for Student Achievement (K-12)
(Appendix A).

BACKGROUND:
2.

Since 2006, school districts across Ontario have been required to submit an annual Board
Improvement Plan to the Literacy and Numeracy Secretariat (LNS) outlining initiatives that will
be implemented in the upcoming year in an effort to improve student learning. In keeping with
the province’s announcement in May 2009, the draft 2011-2012 OCDSB Board Improvement
Plan for Student Achievement (BIPSA) spans kindergarten through grade 12. The plan was
submitted to the Student Achievement Division of the Ministry of Education in June 2011, a
relatively new division of the Ministry comprising both the LNS and Student Success/Learning to
18 branches.

3.

On 14 June 2011, Board approved a four-year strategic plan (2011-2015) that included a range of
objectives related to four key priority areas: well-being, engagement, leadership, and learning
(W.E.L.L.). As has been the case in the past, staff has developed the Board Improvement Plan for
Student Achievement (BIPSA) to align with the foci described in the Board’s strategic plan.
Specifically, the BIPSA outlines instructional strategies that will be used to support our strategic
priorities in all four areas of focus in the schools.

4.

On 19 October 2010, Report 10-178 - Annual Report on Student Achievement (2009-2010) and
the 2010-2011 OCDSB Board Improvement Plan (K-12) was presented to Education Committee.

STATUS:
Student Achievement Data for 2010-2011
5.

In response to the expanded set of indicators identified in the 2010-2011 BIPSA, staff in Quality
Assurance has included additional analyses of student achievement data for specific sub-groups of
students (i.e., males/females, students with special needs, English language learners, and students
enrolled in immersion/extended subject-specific courses at the secondary level). Additional pages
have also been prepared summarizing the achievement of students enrolled in secondary FSL
language courses (i.e., Core French (FSF), Immersion (FIF), and Extended (FEF)).

6.

Staff in Curriculum Services and Quality Assurance have reviewed student achievement data
from 2010-2011. Results have shown some significant gains, particularly in the area of literacy,
as evidenced by both provincial and district-level data and across multiple subject areas at the
secondary level. Numeracy has not, however, shown the same improvements over time. Despite
improvements in both literacy and numeracy for specific sub-groups of students (e.g., boys vs.
girls, ELLs, and students with special needs) achievement gaps are still apparent; gaps are
typically less pronounced when looking at pass rates compared to the percentage of students
meeting/exceeding the provincial standard. It is worth noting, however, that in some secondary
applied-level compulsory credit courses, pass rates and proportions of students
meeting/exceeding the provincial standard were higher for students with special needs and ELLs
compared to all students. The following provides highlights of the analysis of student
achievement data; more detailed information can be found in Appendix B:


EQAO results show a 2 percent increase in reading and writing, and a 2 percent decrease
in mathematics on the primary division assessment. Results also show that students have
improved by 2 percent in reading, 1 percent in writing, and no change in mathematics on
the junior assessment. OCDSB students outperform their provincial counterparts on four
of six assessment areas in grades 3 and 6. OCDSB grade 9 academic-level mathematics
students outperform the province by 3 percent; results this past year are the same as they
were in 2009-2010. Results for the grade 9 applied-level mathematics program decreased
by 1 percent from last year. On the OSSLT, 88% of first-time eligible, and 56% of
previously eligible, fully-participating OCDSB students successfully passed the OSSLT.
OCDSB success rates on this assessment continue to be higher than those of the province.



Results from the PM Benchmark and GB+ reading assessments conducted in the primary
division of the English and Early French immersion programs, respectively, also show
improvements in grade 3 reading. The proportions of grades 1 and 2 students in the
English program who achieved at or above the designated reading targets, however,
decreased by two percentage points since 2010. For students in EFI, no change from 2010
was observed for either grades 1 or grade 2 students.



Pass rates in grades 9 and 10 compulsory credits in both the academic and applied levels
remain quite high, ranging from a low of 83% in grade 9 applied level geography and grade
10 applied level English to a high of 97% in grade 9 academic level English and Geography
and grade 10 History. Since 2009-2010, pass rates have increased in five of 20 applied,
academic, and open level grades 9 and 10 compulsory credit courses, and have remained
unchanged in 11. Similarly, the proportions of students meeting or exceeding the provincial
standard have increased in seven of 20 compulsory courses and have remained steady in six.



Gender differences are apparent in both provincial assessment results and in district-level
data. While the percentage of males and females passing grades 9 and 10 compulsory

credits are similar (i.e., within 3 percentage points), the gap is larger when looking at the
percentage of students meeting or exceeding the provincial standard (i.e., ranging from no
difference in grade 9 applied level math to a 17 percentage point difference in grade 10
academic level English). The only area that boys consistently outperformed girls was in
grade 10 academic level math (i.e., a 3% difference in pass rate, and an 8% difference in the
proportion meeting or exceeding the provincial standard).


English language learners within the district have demonstrated continued improvement,
particularly on the primary and junior level provincial assessments. Analysis of report card
data for the 20 compulsory credits in grades 9 and 10 show that this group of students has
marginally higher pass rates in four of the applied level courses (grade 9 geography, grade
10 English, grade 10 history, and grade 9 French) compared to the entire group of students
enrolled in the course. Similarly, the proportion of ELLs achieving at level 3 or 4 was
between six and eight percentage points higher than all students. In the remaining
compulsory courses, however, pass rates were one to seven percentage points lower than all
students, and those meeting or exceeding the provincial standard were between three and 22
percentage points lower compared to all students.



Students with special needs have demonstrated sustained improvement over the past few
years, with OCDSB students typically achieving at, or above, the provincial standard on the
various assessments at a higher rate compared to the rest of the province. Although students
with special needs do not demonstrate level 3 or 4 performance at the same rate as other
students (i.e., ranging from one to 24 percentage points lower compared to all students in 20
grades 9 and 10 compulsory credit courses), there are a few courses for which students with
special needs are demonstrating higher pass rates. Specifically, in grades 9 and 10 applied
level English and science, the pass rates for students with special needs are three to five
percentage points higher than all students enrolled in these courses.

2011-2012 OCDSB Board Improvement Plan (K-12)
7.

As per Ministry mandate, all board improvement plans must contain four elements: literacy;
numeracy; pathways; and community, culture and caring. Consistent with the structure of the
2010-2011 BIPSA, staff has developed improvement plans for K-8 literacy and 9-12 literacy.
Similarly, numeracy has been divided into two plans. For pathways, a 7-12 plan has been
developed. For community, culture and caring, a K-12 plan has been developed. The final
version will be submitted to the Ministry for approval in the fall of 2011.

8.

Changes to the format and content of the BIPSA that had been incorporated into last year’s plan
continue to be evident in the 2011-2012 BIPSA. Specifically:






a narrative that expresses our shared purpose to address the needs of all learners under
our care, and defines the plan as a platform for ongoing, engaged dialogue in the
development of collaboratively-developed school improvement plans;
a broader description of literacy as the vehicle for improvement across all curriculum
areas, with subject-specific curriculum expectations;
a stated commitment to an appreciative, collaborative inquiry-based approach to
improvement;
specific measurement and monitoring strategies designed to identify progress being made
by all students in the teaching/learning process;




9.

a multi-faceted approach to progress indicators, employing both qualitative and
quantitative data; and
the inclusion of questions to facilitate the learning of all stakeholders.

In addition to continuing our improvement efforts in the area of literacy by helping to ensure that
literacy instruction is embedded across the curriculum (K-12), there will be a targeted focus
throughout the district in the area of numeracy. Building a shared understanding of effective
mathematics instruction, including the use of three-part problem-solving lessons from
kindergarten through grade 12, supporting collaborative professional learning of the ‘big ideas’
across the curriculum in mathematics, and providing ongoing assessment and feedback in
mathematics in support of student learning are key elements of this targeted focus on numeracy.
A student’s ability to represent and model robust thinking in multiple ways, make sense of and
question others’ approaches and ideas, develop collective knowledge, and practice new learning
through its application to a different context are essential for success in this area.

CONSULTATION:
10.

In June 2011, Curriculum Services staff met to: review the 2010-2011 BIPSA in light of
quantitative data from the first part of the school year that was incorporated into the mid-year
review; reflect on qualitative feedback obtained from district reviews; receive input from
instructional coaches based on their work and experiences with staff in schools. This information
was then used to help refine the BIPSA for the 2011-2012 academic year.

11.

The 2011-2012 BIPSA, along with the quantitative analysis of district-wide achievement data,
was presented to, and discussed by, Director’s Executive Council on 4 October 2011.

12.

Subsequent to the 4 October 2011 meeting of Director’s Executive Council, the 2011-2012
BIPSA was shared with elementary and secondary principals.

FINANCIAL IMPLICATIONS:
13.

Implementation of the OCDSB Board Improvement Plan K-12 will be supported by the 20112012 Board budget and additional funds received from the Ministry.

SUMMARY:
The OCDSB Board Improvement Plan for Student Achievement K-12 provides the roadmap towards
targets set by the Board. The process for developing the plan has included careful analysis of provincial
and district-level student achievement data, a close look at research-based, high yield instructional
practices, in-depth discussions amongst OCDSB staff (both central and school-based), and collaboration
with Ministry staff. OCDSB staff is confident that implementation of the strategies will result in
improved student learning and will be an important step towards meeting our graduation target of 90
percent by 2020.
SUBMITTED FOR INFORMATION
________________________________

________________________________

Jennifer Adams
Director of Education/
Secretary of the Board

Pino Buffone
Superintendent of Curriculum

Educating for Success — Inspiring Learning and Building Citizenship

BOARD IMPROVEMENT PLAN
FOR STUDENT ACHIEVEMENT
Kindergarten to Grade 12
2011 – 2012
The School Effectiveness Framework provides a lens through which we can reflect upon our board and school
improvement planning processes. Board and School Improvement Plans for Student Achievement are strength-based and
flexible in order to respond to the evolving learning needs of students, staff and school communities.
The SMART goals and follow-up actions presented in this Board Improvement Plan for Student Achievement are based
on our district data and represent the areas of greatest need for our district. The Board Improvement Plan for Student
Achievement is a theory of action based upon large-scale assessments and quantitative and qualitative data across our
district. School-level data may differ from our district data; therefore, the focus at the school level may differ from the
district focus. This plan is a model upon which schools may choose to anchor their School Improvement Plans for Student
Achievement.
School Improvement Plans for Student Achievement are living documents that capture the process of analysis of relevant
qualitative and quantitative data, including daily student work, to identify the areas for targeted improvement. A focus on
student well-being as well as classroom learning related to curriculum expectations and student achievement drives the
school improvement planning process.
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BOARD IMPROVEMENT PLAN FOR STUDENT ACHIEVEMENT– Guiding Principles
Kindergarten to Grade 12: 2011 – 2012
Our Shared Purpose:
Board and school improvement planning processes in the Ottawa-Carleton District School Board support the core priorities of the Ministry of Education, Ontario as follows:
• high levels of student achievement;
• reduced gaps in student achievement;
• increased public confidence in publicly-funded education.
Our mandate is to teach and reach all of the children under our care. Clearly, we must ensure that continuous improvement provides the opportunity for ALL learners to reach their full potential in a welcoming environment that
promotes the well-being of all members of our learning community. The Board Improvement Plan for Student Achievement outlines the focused work in key areas in which OCDSB staff, students and parents will engage. It also
provides a platform for engaged dialogue that will result in living, breathing School Improvement Plans for Student Achievement co-created and acted upon by all involved.
“We want every child to see their potential and promise in school…in every classroom” ~ Mary Jean Gallagher, Chief Student Achievement Officer, Student Achievement Division of Ministry of Education, Ontario
Commitment to an Appreciative, Collaborative Inquiry Based Approach to Improvement:
We are a community rich in diversity, creativity and potential. Every member of our community has a unique combination of talents and abilities and it is essential that we value and tap into these strengths. By harnessing this
potential, we will succeed in co-creating a culture of engagement where possibilities abound and in which we reach each child in the classroom. To this end, it is imperative that we engage in individual and collective inquiries
throughout our district and with all of our community members. We have within the capacity to foster and hone a culture of excellence through engagement. In this context we will maximize the opportunity to reach each child in
the classroom by reflecting upon, building upon, and creating improvements in each classroom.
“As a living system self-organizes, it develops shared understanding of what’s important, what’s acceptable behavior, what actions are required, and how these actions will get done. It develops channels of
communication, networks of workers, and complex physical structures. And as the system develops, new capacities emerge from living and working together”.~ Margaret Wheatley
Literacy is the Platform for Improvement Across All Curriculum Areas:
To ensure that all students in Ontario are prepared to participate in the global economy, the expectations for all subject areas in the Ontario Curriculum require high levels of literacy in order for students to reach provincial
expectations.
“Literacy is defined as the ability to use language and images in rich and varied forms to read, write, listen, view, represent, and think critically about ideas. It involves the capacity to access, manage, and evaluate information;
to think imaginatively and analytically; and to communicate thoughts and ideas effectively. Literacy includes critical thinking and reasoning to solve problems and make decisions related to issues of fairness, equity, and social
justice. Literacy connects individuals and communities and is an essential tool for personal growth and active participation in a cohesive, democratic society.”(Reach Every Student: Energizing Ontario Education (2008), p. 6.
“Literacy instruction must be embedded across the curriculum. All teachers of all subjects…are teachers of literacy”. ~ Think Literacy Success, Grades 7 to 12: The Report of the Expert Panel on Students at Risk in
Ontario, 2003,p 10.
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Link to Strategic Plan
Kindergarten to Grade 12: 2011 - 2012

OCDSB Strategic Plan: 2011-2015
The Strategic Plan for the Ottawa-Carleton District School Board identifies four key priority area: Well-being, Engagement, Leadership and Learning. The Board Improvement Plan is
integrated with the strategic plan and the annual district goals and budget. The Board Improvement Plan outlines the instructional strategies that will be used to support our strategic priorities
in all four areas of focus in the schools. This supports and encourages system direction in our schools through the School Improvement Planning process.

Well-Being

1. Enhance safe, caring and
respectful learning and
working environments.
2. Create a framework for
student and staff well-being
that recognizes the mental,
physical and emotional health
of students and staff.
3. In collaboration with
community partners, develop
specific strategies to further
the cultural proficiency of the
school district in terms of
inclusive and accessible
practices and a workplace
representative of the
community we serve.

4. Nurture an emotionally

intelligent organizational
culture that recognizes and
supports innovation,
productivity and employee
wellness.

E

L

ngagement
1. Enhance parental
engagement and
outreach to all parents.

eadership
1. Implement sound
governance structures
and practices.

2. Create a framework for
and initiate effective
partnerships with
organizations that enrich
our schools as
community hubs.

2. Develop specific
strategies for leadership
development and
succession planning with
a focus on developing
emotionally intelligent
leaders who foster
innovation,
collaboration, and the
celebration of success

3. Encourage broad
community engagement
in school and District
initiatives.
4. Develop a strategy that
supports and encourages
engagement in
provincial, national, and
international initiatives
to encourage
organizational learning
and global citizenship.

3. Enhance our risk
management culture,
focusing on effective
financial, information,
and human resources
management practices
and internal audit
controls.

4. Encourage and support
student leadership and
citizenship to promote
global competencies.
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L

earning
1. Enhance instructional
practice to encourage
and support critical
and creative thinking
skills.
2. Maintain a cyclical
program development,
monitoring and review
framework to improve
equity of access to
programs, pathways,
and services for all
students.
3. Use student survey
data to identify and
understand groups
that require additional
services and supports.
4. Develop an
organizational culture
that is committed to
lifelong learning.
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Key Strategies
BOARD IMPROVEMENT PLAN FOR STUDENT ACHIEVEMENT
Kindergarten to Grade 12: 2011 - 2012
The emphasis on specific instructional strategies in this plan will be delivered through the components of an effective, balanced program. All students will be engaged in a
comprehensive, high-quality program, grounded in the character attributes as defined in our Community of Character District Framework. The following strategies will provide focus
for Board and School Improvement Plans for Student Achievement:

OCDSB Strategy #1: To improve student achievement through a focus on creative, innovative, and critical thinking and problem solving:
Students:







demonstrate the critical thinking and reasoning required to solve problems and make decision related to issues of fairness, equity and social justice
engage in learning that is deepened through appreciative, authentic, relevant and meaningful student inquiry
identify authentic real-world issues, solve authentic problems and pose significant questions for investigations across all curriculum areas
communicate information and ideas effectively to multiple audiences using a variety of media and formats
make explicit connections among content areas and between prior and current learning (e.g., independently activate and use relevant prior knowledge, skills and experiences)
demonstrate skill of metacognition (e.g., monitor their own learning and thought processes by asking themselves questions such as “what if?”)

Staff:






participate in job-embedded and inquiry-based professional learning that builds capacity, informs instructional practice and contributes to a culture of learning, creativity and shared leadership
ensure that instruction and assessment are differentiated in response to student strengths, needs and prior learning
ensure that teaching and learning incorporates 21st century content, global perspectives, learning skills, resources and technologies
model metacognition through the instructional process
plan instruction that enables students to explore the big ideas – to go beyond discrete facts and skills – in order to develop conceptual understanding and creativity

OCDSB Strategy #2: To improve student achievement through a focus on ongoing assessment and feedback
Students:
 receive ongoing, descriptive feedback based on the success criteria, during learning, from the teacher and from peers
 share a common understanding with their teachers of the learning goals and related success criteria
 use self-assessment skills, that have been explicitly taught, to monitor progress toward achieving learning goals, and to set learning goals within the context of The Ontario Curriculum and/or Individual
Education Plans
 use qualitative rubrics/success criteria as a basis for discussion with peers and/or teachers to reflect upon progress and plan next steps
 use Assessing Achievement in Alternative Areas (A4) for those students not accessing the curriculum

Staff:







collaborate with peers to ensure that assessment tasks are aligned with the curriculum
collaborate to ensure that demonstrations of student learning are analyzed to ensure consistency with success criteria
ensure that a variety of valid and reliable assessment data is used by students and teachers to continuously monitor learning, to inform instruction and assessment and to determine next steps.
ensure that assessment of learning provides evidence for evaluating the quality of student work at or near the end of a period of learning
ensure that ongoing communication is in place to allow students teachers and parents to effectively monitor student learning
create processes that allow the opportunity to engage regularly with a community of thinkers in a professional appreciative inquiry model (e.g., networks)
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Comprehensive Needs Assessment
BOARD IMPROVEMENT PLAN FOR STUDENT ACHIEVEMENT
Kindergarten to Grade 12: 2011 - 2012
This section of the plan will be updated in September 2011 when we have access to relevant assessment data

The Story of our Student Data
“The conversation about what the information means and how it fits with everything else we know
and about how to use it to make positive change” ~ Earl et al, 1997.
Briefly summarize your trends over time: areas of strength, areas for targeted improvement,
achievement gaps (ESL, Students with Special Needs, Boys etc)
A complete summary of the trends for each of the provincial assessments, as well as other systemwide data collection is available in the appendix. General trends in the area of literacy and
numeracy are summarized below.
Literacy: Primary and junior level students in the OCDSB are showing improvements in reading
and writing, as evidenced by performance on the May 2011 EQAO assessments (see results
displayed in table to the right), as well as by increases in the proportion of grade 3 students who are
reading at or above board-established targets for the PM Benchmark (English) and GB+ (Early
French Immersion) reading assessments. Secondary school students in the OCDSB continue to
maintain higher levels of achievement on the OSSLT compared to the province, with the gap
remaining at 5% this past year for first-time eligible students. High pass rates in grades 9 and 10
compulsory courses provide further evidence of this trend, ranging from a low of 83% in ENG2P
and CGC1P to a high of 97% in ENG1D and CGC1D. Similarly, the proportion of students
meeting/exceeding the provincial standard has increased in 10 of 12 compulsory courses in
English, Civics/Careers, Social Sciences, and French. Differences in achievement for specific subpopulations are evident in that girls typically outperform boys. Students with special needs and
English language learners have also demonstrated lower performance than students not having
these needs; the gap is more marked when considering the proportion of students meeting/
exceeding the provincial standard than when looking at pass rates alone. Achievement gaps
observed within the OCDSB are typically not as great as those observed provincially.
Numeracy. Primary and junior students have not demonstrated improvement in the area of
mathematics, as evidenced by EQAO assessments. At the secondary level, however, students in the
academic program continue to demonstrate high levels of performance, whereas those in the
applied level program continue to struggle with the curriculum. Pass rates in grades 9 and 10
compulsory math and science courses range from a low of 84% in MFM1P/2P and SNC1P/2P to a
high of 96% in SNC1D. Only one-quarter of the compulsory credits in grades 9 and 10 math and
science had increases in the percentage of students meeting/exceeding the provincial standard.
Boys continue to do slightly better than girls on provincial assessments of mathematics, however,
report card data shows girls performing slightly better than boys in grades 9 and 10 applied level
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math and in grade 10 science (applied and academic levels. ELLs and students with special needs demonstrate lower
performance on provincial assessments compared to all students. While this is true for both the board and the province,
the gap is not as pronounced within the OCDSB for students with special needs, and is more marked for ELLs. Report
card data in math and science for these groups of students are also typically lower compared to all students. In grades 9
and 10 applied level science, however, students with special needs achieved pass rates that were 3-4 percentage points
higher than all students.
Credit accumulations suggest that approximately three-quarters of OCDSB students attain 16 credits by the end of
grade 10; typically, these results have been marginally higher than those observed provincially.
System-wide perceptual data sources that will be analyzed to determined trends include the Character Continuum,
Student Survey/School Climate, and the monitoring and tracking of progress of activities outlined in the board and
school improvement plans for student achievement (e.g., completion of activity logs). Outside of the board
improvement planning process, perceptual data is collected on a variety of issues to help inform decisions at the board
level. Typically, this information is collected through surveys focused on a particular topic under review (e.g., French
Proficiency testing, Secondary School Review).

Percentages of Students Meeting the Provincial Standard on EQAO Assessments
and Percentages of Students Earning 16 or More Credits by the End of Grade 10
08 / 09
09 / 10
10 / 11
2011
2012
Target
Target

Primary Reading
Primary Writing
Primary Math
Junior Reading
Junior Writing
Junior Math:
Intermediate Math: Gr. 9 Appl.
Intermediate Math: Gr. 9 Acad.
OSSLT – First-time eligible
Grade 10 Credit Accumulation

63%
69%
69%
73%
70%
64%
36%
81%
88%
72%

65%
71%
70%
76%
73%
63%
38%
86%
89%
75%

67%
73%
68%
78%
74%
63%
37%
86%
88%
74%*

70%
75%
75%
78%
75%
70%
40%
87%
90%
78%

70%
75%
75%
80%
75%
70%
40%
87%
90%
78%

*estimated (i.e., Ministry will provide district and provincial figures in the spring of 2012, once October 31 data has been submitted and
verified through OnSIS).

OCDSB Smart Goal Literacy (K to 8)
By June 2012, Ottawa-Carleton District School Board students will use non-fiction reading and writing to analyze (R 1.7), respond to and evaluate texts (R 1.8) from different points of view (R 1.9, W 2.5). Students
will establish a distinctive style (R 2.4) and voice (W 2.2) appropriate to the subject and audience in their own writing, (R. 1.7, 1.8, 1.9, 2.4) (W. 2.2, 2.5) as measured by the indicators of progress.
Sample Related Curriculum Expectations
Arts (Drama/ Dance/ Visual Art/ Music): Overall expectations 1 & 2 across all grades
Language 1 to 8: Oral communication: 1.6-1.8/ Reading: 1.5 -1.9, 2.1-2.4/ Writing: 2.1-2.5/ Media: 1.2-1.5
Kindergarten/EL-K: Reading: 14-17, 20/2,3 overall / Writing: 24-28/4 overall/ Media: 29-30/5 overall
Social Studies (1-6): Overall expectation 3 for all strands and for all grades
History and Geography (7-8): Overall expectation 3 for all strands and for all
Personal & Social Development (Kindergarten/EL-K): B/3
Science (1-8): Overall expectation 1 for all strands and all grades/ Kindergarten/EL-K: Science A/1

Plan Design and Implementation Strategies
What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?
Indicators of Learning and
Strategies /Actions:
How will we focus our professional learning and collaborate to support student
Research-Based Strategies
learning?
Professional Learning and Leadership Collaboration for All Staff
Parental /Community
Engagement
With a focus on innovative, creative
Questions to facilitate our
Questions to facilitate
Responsibility and critical thinking and problem
learning:
our learning:
Principals/Vice Principals:
solving students:

 engage in tasks where thinking
is deepened through authentic,
relevant and meaningful student
inquiry;
 investigate authentic real-world
issues including fairness, equity
and social justice;
 pose thought-provoking
questions throughout
investigations that link curricula;
 develop and support a personal
stance through thoughtprovoking discussions from
multiple perspectives;
 use critical analysis and the
creative process in tandem to
develop divergent solutions and
ways to communicate their
thinking;
 communicate information and
ideas effectively to multiple
audiences using a variety of

 ensure that school improvement planning is a collaborative,
responsive process with staff, students, and community;
 assume the role of lead learner, facilitating ongoing dialogue
rooted in inquiry, research, and professional observations;
 support staff in gaining access to relevant professional
learning and classroom resources that reflect the diversity of
students and parents in their schools;
 review existing parent and community partnerships and seek
to expand them to reflect the diversity of our parents and the
broader community;
 provide multiple ways for parents to express their
perspectives on education and receive responses from other
educational partners;
 facilitates the staff’s use of classroom profiles and IEPs
when planning instruction and assessing/evaluating student
achievement.

School Teams:

 focus professional learning communities and networks on
inquiry related to achievement of the SMART goal, sharing
evidence of student learning as catalysts for professional
dialogue and action.

Teachers:

 ensure that resources and instruction engage all students and
foster student inquiry, collaboration, and choice;
 provide opportunities for students to develop and use their
creative abilities to communicate their thinking;
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 How can the four subject
areas in the arts be used to
explore and extend
understanding of our literacy
goal?
 How do we select rich texts
and questions to reflect the
diversity and perspectives of
our students and the global
community?
 How will we use the student
survey data to ensure that all
of our students are included
and have fair and equitable
opportunities for success?
 How will we link nonfiction reading and writing
to explore different points of
view in integrated curricula
units?
 How will we effectively
assess student work that
encompasses multiple

 How can we
collaborate to
strengthen and build
partnerships within our
diverse communities
that enhance reciprocal
learning opportunities?
 How could ongoing
feedback to students
also support every
parent in connecting to
their child’s learning?
 How do we ensure that
the district level
speaker series
addresses and reflects
the interests of our
diverse communities?
 How can we provide
improved opportunities
for parent and
community group
perspectives on student
learning to be

Measurement/Monitoring Strategies
During the teaching/learning process, how will we know that all
students are making progress?
Indicators of Progress

Champion(s)

 A balance of qualitative and quantitative
data will be shared and discussed in PLCs
and principal meetings (e.g., anecdotal
teacher observations of student behaviors
and work samples, student talk, higher
engagement).

 Superintendents of
Instruction,
Principals/Vice principals

 All schools are engaged in ongoing inquiry
through the SIP process with consideration
given to the questions to facilitate learning.

 School Principals and
School Improvement
Teams

 School Improvement Plans will be collected
and analyzed to determine trends and
achievement data by end of June and again
in February.

 System Principals
 Curriculum Council of
Principals

 On an ongoing basis, principals will update
their SIP log in order to record reflections,
results of inquiry, and actions taken in
response to their SIP.

 School Improvement
Teams
 Principals/Vice principals

 Identified schools will be involved in the
District Review Process.

 System Principals
 Superintendents of
Instruction

 Instructional Coach Logs, network
summaries will provide evidence of
differentiated support across schools and
subject areas, and will be shared with
Principals and Superintendents of

 System Principals
 Instructional Coaches

media and formats;
 use technologies to support and
extend thinking.
With a focus on ongoing
assessment and feedback,
students:
 engage in reflection and revision
using explicit, timely, relevant
feedback from classmates and
the teacher;
 provide constructive,
descriptive, specific feedback to
their classmates using clearly
defined assessment tools as the
basis for discussion;
 use metacognition to share their
thinking as a catalyst for new
learning.

 provide constructive, descriptive, feedback to students using
clearly defined assessment tools as the basis for discussion;
 incorporate 21st century content, global perspectives, learning
skills, resources and technologies;
 accommodate student learning needs through differentiated
instruction and alternate assessment strategies.
 provide opportunities for students to engage in discussions
of various career choices in every curriculum area
 implement classroom instruction that provides the necessary
knowledge and skills for students to make healthy decisions.

Superintendents:

 monitor school level implementation of SIP plans through
regular review of the SIP logs and school visits;
 be catalysts and model innovation in relation to the identified
SMART goal;
 encourage and sustain a culture of engagement of all
stakeholders within the OCDSB;
 reinforce collaborative and appreciative inquiry through the
District Review Process.
 Engage in professional learning at a school identified as a
center of inquiry - determining the most effective practices
to engage and support:
1. English Language Learners
2. Students with Special Needs

expectations?
 How will we collect both
qualitative and quantitative
evidence of student
learning? How will student
work be used to inform
instructional practice?
 How will we differentiate
instruction so that all
students have opportunities
to think critically in all
curriculum areas?
 How will FSL teachers use
the CEFR to inform
planning and assessment?
 How will students drive
their own learning towards
their creative abilities? How
will teachers support student
risk-taking?

considered?
 How will we use data
from multiple sources
including the student
survey to engage
parents and community
members in our
students’ learning?
 How do collect
feedback from parents
on the Board
Improvement Plan?
 How can we provide
opportunities for parent
and community groups
to work with staff to
discuss differentiation
in the context of second
language learners?

 How will we ensure that all
students feel included in the
content and in the
discussion?

Instruction.
 Quality program indicators are expected to
be used in all specialized programs.
 Identified schools will be involved in the
District Review Process.
 A representative sample of student
achievement data, from identified centers of
inquiry, will be collected and analyzed over
a period of three years
 District EQAO scores:
There will be an increase in:
-Grade 3 EQAO Reading results from
67 % to 70%;
-Grade 6 EQAO Reading results from 78%
to 80%;
-Grade 3 EQAO Writing results from 73 %
to 75%;
-Grade 6 EQAO Writing results from 74%
to 75%.
 Analysis of Report Card Data at the end of
semester 1

 Principals/Vice principals
 Superintendents of
Instruction
 School Effectiveness
Lead
 District Review Teams
 Principal, Vice Principals
and Superintendents of
Instruction
 Quality Assurance
 Superintendent of
Instruction

 Quality Assurance
 School Improvement
Teams

Resources and Materials: What resources will support us in achieving our goals?
Ministry of Education resources:
available @ coach web site http://sites.google.com/site/ocdsbministryresources/

K-12 School Effectiveness Framework: draft April 2010;

Monographs: Non-Fiction Writing for the Junior Student, March 2008.
Critical Literacy, Aug., 2009.

webcasts: Critical Literacy, Nov., 2007, Teacher Moderation, Sept. 2007,
The New Literacies, Dr. Allan Luke, May 2007, Kindergarten Matters, Dec. 2008, Non-Fiction
Writing, April, 2008,

Learning for All K to 12 (revised Oct.2009)

A Guide to the IEP http://www.edu.gov.on.ca

Me Read? No Way! 2006 and Me Read? And How! 2010
Professional Reading:

Cunningham, P. (2008). Beyond Retelling.

Fountas and Pinnell (2006). Teaching for Comprehending and Fluency.

Harvey, S. and Harvey D. (2009) Comprehension and Collaboration.

McLaughlin, Maureen et al. (2004). Critical Literacy.

Nicols, M. (2006) Comprehension through Conversation.

Ray & Glover (2008). Already Ready

Trehearne, M. Comprehensive Literacy Resources(K,Grades 1-2, Grades 3-6)

Wilhelm, J. (2002) Action Strategies for Deepening Comprehension.

Wilhelm, J. (2007) Engaging Readers & Writers with Inquiry.

Ministry of Education resources:
available @ coach web site http://sites.google.com/site/ocdsbministryresources/

K-12 School Effectiveness Framework: draft April 2010;

Guide d’enseignement efficace de la maternelle à la 3e année, Communication orale,
lecture, écriture

Guide d’enseignement efficace en matière de la littératie de la 4eà la 6e année, Fascicule 17

Littératie en tête : Stratégies pour toutes les matières de la 7e à la 12e année

Webémissions : La littératie critique, septembre 2009
Professional Reading:

Littératie dès la maternelle – Adaptation de l’ouvrage de Miriam P. Trehearne

Littératie en 1e et 2e année

Littératie en 4e et 6e année)
ENGLISH & FRENCH
District Documents

Educators’ Resource Guide: Assessment, Evaluation and Reporting of Student Achievement
(Elementary)

Elementary Curriculum Services Newsletters

OCDSB website for Ministry documents, resources and webcasts

Grade 7 and 8 integrated curriculum units in support of the literacy block
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District Resources:

27 Instructional Coaches (ESL, Arts, Math, English and French)

6 Tech Coaches

Learning Support Services
District Activities in support of Literacy

Partnership with Literacy and Numeracy Secretariat

Principal training and resources in support of the SIP process

Differentiated Instructional Coach support to schools

District Leadership Framework – focus on informal/formal leaders
and distributive leadership

Equity and Diversity Initiatives – student and employee census

District Speakers Series open to staff and public

Integration of technology through Smart Boards, Discovery Learning
and Science and Technology project.

Partnerships with community agencies e.g. Ottawa Boys and Girls
Club

Specialized software programs (Ministry Licensed / Premier Assist.)

Pilot Reading Intervention Program in L.D. and L.L.D. classes

Continuing Education Programs: Gr.7and 8 remedial literacy and
numeracy, Gr. 7 and 8 ESL summer school, Gr. 7 to 12 after school
support

OCDSB Smart Goal Literacy (9-12)
By June 2012, Ottawa-Carleton District School Board students will analyze and evaluate texts from different perspectives and communicate with a distinct voice for specific purposes and audiences as measured by
the indicators of progress.
Sample Related Curriculum Expectations:
Dance: A1.1 Use the elements of dance to develop and perform a personal movement vocabulary inspired by a variety of stimuli, sources, or themes.
Drama: (9) B1.2 Interpret short drama works and identify and explain their personal response to the works. (10) A1.2 Select and use appropriate forms to present identified issues from a variety of perspectives.
Media Arts: A3.2 Use appropriate technologies, tools, and techniques to create and present media artworks for a variety of audiences.
Music: (9) B1.1 Listen to selections that represent a variety of musical styles and genres, and identify and reflect on their personal responses to them. (10) B1.3 Explain the difference between technical aspects and expressive aspects of music, with
particular emphasis on style and appropriate use of dynamics and other expressive controls, and assess the contribution of both aspects to the successful interpretation of musical selections.
Visual Arts: (9) A2.1 Explore elements and principles of design, and apply them to create art works that express personal feelings and/or communicate emotions to an audience. (10) B1.3 Explore and interpret a variety of art works, both historical and
contemporary, to identify and describe their purpose and style, the material used, and the meanings the works convey.
English: Reading and Literature Studies: Analyze (1.6) and evaluate (1.7) texts in terms of the information, ideas, issues, or themes they explore. Writing: Establish an identifiable voice, modifying language and tone to suit the form, audience and
purpose for writing (2.2). Oral: Analyze both simple and complex oral texts, focusing on the ways in which they communication information, ideas, issues, and themes and influence the listener’s/viewer’s response (1.7).
ELD (ELDEO): Reading: Analyze (1.4) a wide variety of text forms to identify key characteristics, and explain how they help to communicate meaning. Writing: Write longer and more complex texts to convey information and ideas for academic
purposes using a wide variety of forms (1.1). Media Literacy: Compare (4.2) a variety of media texts, and evaluate them for balance, inclusiveness, and possible bias.
ESL (ESLEO): Reading: Analyze (1.4) a variety of texts and explain the relationship between their form and purpose and analyze (1.5) texts in a range of genres … to identify literary elements and explain their effect on the reader. Writing: Write
complex texts to convey information and ideas for academic purposes using a wide variety of forms (1.1). Media Literacy: Analyze (4.2) coverage of current local, national, or global issues in a variety of media texts to identify subjective approaches
and types of bias.
History: Communities: Local, National, and Global: Explain how local, national, and global influences have helped shape Canadian identity.
French: (from draft curriculum document) Oral: B 1.2 Use information and ideas to engage in guided and spontaneous interactions in French. Reading: C 1 Read and demonstrate an understanding of a variety of French language texts, applying a
range of strategies to construct meaning.
Science: Scientific Investigation Skills: A 1.8 Analyze and interpret qualitative and/or quantitative data to determine whether the evidence supports or refutes the initial prediction or hypothesis, identifying possible sources of error, bias, or uncertainty.
Social Sciences & the Humanities: Social Challenges: Examine sources of information with the aim of identifying marketing strategies.
Math: Mathematical process expectations (embedded throughout all strands): Representing: Create a variety of representations of mathematical ideas (e.g., numeric, graphical, algebraic), connect and compare them, and select and apply the
appropriate representations to solve problems; Communicating: communicate mathematical thinking orally, visually, and in writing, using mathematical vocabulary and a variety of appropriate representations, and observing mathematical conventions.
Technological Education: (9) A2.1 Use a variety of appropriate methods to communicate information or ideas and concepts during the planning and production stages of a project.

Indicators of Learning and
Research-Based Strategies

Plan Design and Implementation Strategies
What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?
Strategies /Actions:
How will we focus our professional learning and collaborate to support student learning?

Indicators of Progress
Professional Learning and Leadership Collaboration for All Staff

With a focus on innovative, creative and
critical thinking and problem solving
students:

 engage in tasks where thinking is
deepened through authentic,
relevant and meaningful student
inquiry;
 engage in tasks requiring analysis
and evaluation of texts from
different perspectives;
 investigate authentic real-world
issues including fairness, equity

Measurement/Monitoring Strategies
During the teaching/learning process, how will we know
that all students are making progress?

ResponsibilityPrincipals/Vice Principals:

 assume the role of lead learner facilitating ongoing dialogue rooted in
inquiry, research, and professional observations;
 ensure that school improvement planning is a collaborative, responsive
process with staff, students, and community;
 collaborate with staff to revise school improvement plans following the
timelines of the cyclical improvement planning process;
 collaborate with staff to facilitate the provision of the required professional
learning for implementation of the plan;
 provide opportunities for teachers in all subject areas to increase their
awareness of instructional strategies to improve student analysis and
evaluation of text and communication for specific purposes and audiences
and to embed this instruction in their daily practice (including a focus on
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Parental
/Community
Engagement

Questions to facilitate our
learning:

Questions to facilitate
our learning:

 How do we select text to
reflect the diversity and
perspectives of our students
and the global community?

 How can we
collaborate to
strengthen and build
partnerships within
our diverse
communities that
enhance reciprocal
learning
opportunities?

 How will we use the student
survey data to ensure that all
of our students are included
and have fair and equitable
opportunities for success?

Champions

 A balance of qualitative and
quantitative data will be shared
and discussed in PLCs and
principal meetings (e.g.,
anecdotal teacher observations
of student behaviors and work
samples, student talk, higher
engagement).

 Principals/Vice
principals
 School Improvement
Teams
 Superintendents of
Instruction

 Report Card Grades: There
will be an increase of 3% in
the proportion of students in
grades 9 and 10 achieving
levels 3 and 4 report card

 Quality Assurance

and social justice;
 pose thought-provoking questions
throughout investigations that link
curricula;
 develop and support personal
stances through thought-provoking
discussions from multiple
perspectives;
 use critical analysis and the
creative process in tandem to
develop divergent solutions and
ways to communicate their
thinking;
 use a variety of media and formats
to communicate information and
ideas effectively with a distinct
voice for specific purposes and
audiences;
 access and use technologies to
support and extend their ideas, and
document and share their thinking.
With a focus on ongoing
assessment, students:
 engage in reflection and revision
using explicit, timely, and relevant
feedback from classmates and the
teacher;
 provide constructive, descriptive
and specific feedback to their
classmates using assessment tools
as the basis for discussion;
 use rubrics and exemplars to
identify next steps in their
learning;
 use metacognition to share their
thinking as a catalyst for new
learning.

engaging English Language Learners and students with special needs);
 facilitates the staff’s use of classroom profiles and IEPs when planning
instruction and assessing / evaluating student achievement.

Department/School Teams:

 determine, in collaboration with the principal/vice principals, priorities for
professional learning;
 plan and engage in professional learning to increase understanding of
analysis and evaluation of text and communication for specific purposes
and audiences across all subject areas (including a focus on engaging
English Language Learners and students with special needs);
 establish a common understanding of analysis and evaluation of text and
communication for specific purposes and audiences and how students use
these skills to understand the author’s message, and encourage the students
to go beyond their interpretation of the text;
 develop a cross-curricular rubric that will assess the quality of student
thinking and be used as a pre and post assessment and instructional tool that
will be used at the classroom level to ascertain student growth over time.

Teachers:

 provide regular instruction and practice in reading and writing skills and
strategies specific to their subject area to address the SMART Goal, with a
particular emphasis on analysis and evaluation of text and communication
for specific purposes and audiences;
 provide differentiated learning activities and opportunities to students based
on readiness, interests, and preferences (see reference chart at the end of this
segment) with consideration for levels of proficiency in second language
acquisition;
 communicate learning goals to students, provide rubrics and exemplars and
ongoing assessment for learning, as well as opportunities for students to
self-assess their learning;
 participate in professional learning opportunities to implement these
instructional strategies in classroom practice;
 embed discussions of various career choices in every curriculum area to
encourage students to visualize themselves in a variety of pathways;
 accommodate student learning needs through differentiated instruction and
alternate assessment strategies;
 provide opportunities for students to engage in discussions of various
career choices in every curriculum area;
 implement classroom instruction that provides the necessary knowledge and
skills for students to make healthy decisions.

Superintendents:

 monitor school level implementation of SIP plans through regular review
of the SIP logs and school visits;
 be catalysts and model innovation in relation to the identified SMART goal;
 encourage and sustain a culture of engagement of all stakeholders within the
OCDSB;
 reinforce collaborative and appreciative inquiry through the District Review
Process.

9

 How will we link nonfiction reading and writing
to explore different points of
view in integrated curricula
units?
 How will we effectively
assess student work that
encompasses multiple
expectations?
 How will FSL teachers use
the CEFR to inform
planning and assessment?
 How will we collect both
qualitative and quantitative
evidence of student
learning? How will student
work be used to inform
instructional practice?
 How will staff work
together to collaborate and
create meaningful
instructional plans across the
curriculum to develop
innovative, creative and
critical thinking?
 How will students drive
their own learning towards
their creative abilities? How
will teachers support student
risk-taking?
 How will we ensure that all
students feel included in the
content and in the
discussion?
 How will student work be
used to inform practice?
 How will specific feedback
be provided to students to
improve their ability to
analyze and evaluate?

 How could ongoing
feedback to students
also support every
parent in connecting
to their child’s
learning?
 How do we ensure
that the district level
speaker series
addresses and
reflects the interests
of our diverse
communities?
 How can we provide
improved
opportunities for
parent and
community group
perspectives on
student learning to
be considered?
 How will we use
data from multiple
sources including the
student survey to
engage parents and
community members
in our students’
learning?
 How do we support
schools in soliciting
feedback on the
Board Improvement
Plan?
 How can we provide
opportunities for
parent and
community groups to
work with staff to
discuss
differentiation in the
context of second
language learners?

grades in the 5 compulsory
areas based on student report
card data.
 There will be an increase of
3% in the proportion of
students achieving at levels 3
and 4 in all OCDSB online
courses
 On an ongoing basis,
principals will update their SIP
log in order to record the
thinking of staff, actions, and
results related to development
and implementation of the SIP.
The log can also be used to
facilitate conversations
regarding school improvement
with Superintendents of
Instruction.
 Differentiated instructional
practices are observed during
walk-throughs.
 Instructional Coach Logs,
network summaries will
provide evidence of
differentiated support across
schools and subject areas, and
will be shared with Principals
and Superintendents of
Instruction.

 eLearning Instructional
Coach

 Principals/Vice
principals
 Department Heads
 School Improvement
Teams

 Principals/Vice
principals
 Superintendents of
Instruction

 System Principals
 Instructional Coaches

 Identified schools will be
involved in the District Review
Process.
 School Improvement Plans
will be collected and analyzed
to determine trends and
achievement data by end of
June and again in February.
 An Online Courses
Improvement Plan will be
collected by the end of October
and analyzed to determine
trends and achievement data.

 District Review Teams
 System Principals
 Curriculum Council of
Principals
 eLearning Instructional
Coach

 Engage in professional learning at a school identified as a center of inquiry
- determining the most effective practices to engage and support:
1. English Language Learners
2. Students with Special Needs

 A representative sample of
student achievement data, from
identified centers of inquiry,
will be collected and analyzed
over a period of three years

 Principals and Vice
Principals

 Quality program indicators are
expected to be used in all
specialized programs.

Resources and Materials: What resources will support us in achieving our goals?
Ministry of Education Resources:

District Resources:






Think Literacy: Cross-Curricular Approaches, Grades 7 to 12
http://www.edu.gov.on.ca/eng/teachers/studentsuccess/think.html
Think Literacy: Subject-Specific Examples (English 7-9)
http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/Reading.pdf

27 Instructional Coaches (ESL, Arts, Math, English and French)
6 Tech Coaches
Student Success Teacher in every secondary school
Intermediate Student Success teacher in every elementary school
Learning Support Services

District Activities in support of Literacy:

Think Literacy: Subject-Specific Examples (all subject areas)
http://www.edu.gov.on.ca/eng/teachers/studentsuccess/think.html



Boys’ Literacy and High Yield Strategies
Including Me Read? No way!
http://www.edu.gov.on.ca/eng/curriculum/boysliteracy.html



Differentiated Instruction Kits














Learning for All K to 12 (revised edition available in October 2009)
http://www.edu.gov.on.ca/eng/document/reports/speced/panel/indez.html
The Common European Framework of Reference

www.coe.int/t/dg4/linguistic/source/Framework_EN.pdf
Literacy Gains
http://www.edugains.ca/newsite/literacy2/index.html
Differentiated Instruction Professional Learning Strategy
http://www.edugains.ca/newsite/di2/index.html
AER Gains
http://www.edugains.ca/newsite/aer2/index.html

ENG 1P & 2P Learning Projects (a pilot project in some schools providing ongoing collaborative instructional
learning for teachers, and student literacy print and electronic resources – Pearson Live Ink series & Nelson
Literacy 9)
Ontario Comprehension Assessment (Grade 9 & 10) (a pre- and post-assessment tool provided to each secondary
English Department to measure skills in determining ideas stated explicitly and implicitly)
Start Where They Are teacher resource (a differentiated instruction text linked to Ontario Curriculum)
www.pearsoned.ca provided to all schools
Literacy Power student resources provided to English departments for grade 9 & 10
Bold print student resources provided to English departments for use in grades 9 & 10 www.nelson.com
Principal training and resources in support of the school improvement planning process
Differentiated Instructional Coach support to schools
District Leadership Framework – focus on informal/formal leaders and distributive leadership
Equity and Diversity Initiatives – student and employee census
District Speakers Series open to staff and public
Development of community hubs e.g. urban and high priority high school
Integration of technology through Smart Boards, Discovery Learning and Science and Technology project
Continuing Education Programs: Gr. 7 to 12 after-school support

District Documents:
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Educators’ Resource Guide: Assessment, Evaluation and Reporting of Student Achievement (Secondary)
The Reading Toolkit (Grades 7 – 12) OCDSB Teacher Resource available to all teachers through Curriculum
Services
OCDSB Online Courses Assessment, Evaluation and Reporting Handbook
Step-to-Nine Literacy OCDSB Resource (a set of sample literacy lessons for grade 9 English)
ESLEO Culminating Tasks Support Manual (to be available in 2010-2011 to all teachers of ESLEO in the
OCDSB)
ESLAO, BO, CO, DO, EO Teacher Manuals (available to all ESL teachers in the OCDSB)

OCDSB Smart Goal Numeracy (K to 8)
By June 2012, Ottawa-Carleton District School Board students will independently and collaboratively apply grade appropriate mathematical process expectations in the strand of Patterning and Algebra, as measured by the indicators of
progress.
Sample Related Curriculum Expectations:
Arts Grade1: D3.1,3.2 Grade 3:A2.1-2.3, C1.5
Math Kindergarten – explore, recognize, describe and create patterns using a variety of materials and different contexts, Gr. 1 identify and extend through investigation numeric repeating patterns, Gr. 2 identify and describe, through investigation,
growing patterns and shrinking patterns generated by repeated addition and subtraction, Gr. 3 extend repeating, growing and shrinking number patterns, Gr. 4 extend, describe, and create repeating growing and shrinking number patterns, Gr. 5 create,
identify, and extend numeric and geometric number patterns using a variety of tools , Gr. 6 determine the term number of a given term in a growing pattern rule in words, a table of values or a graph, Gr. 7 develop and represent the general term of a
linear growing pattern, using algebraic expressions involving one operation, Gr. 8 represent, through investigation with concrete materials, the general term of a linear pattern, using one or more algebraic expressions
Language 1-8: Reading 1.3-1.6
Geography (7&8): Overall expectations 1 and 3 for Patterns in Physical Geography and Patterns in Human Geography
Science Grade 8:Overall expectation 3 for Understanding Earth and Space Systems
Health and Physical Education Grade 5: Overall expectation 1

Plan Design and Implementation Strategies
What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?
Indicators of Learning and
Research-Based Strategies

With a focus on innovative, creative and
critical thinking and problem solving
students:

Individually and collaboratively create
and deepen their personal understanding
of mathematics in the following ways:
 connect concepts and procedures to
prior knowledge and experiences;
 relate situations and phenomena
drawn from other contexts (e.g.,
Science, Geography, current events,
arts and culture, sports etc.) to
mathematical literacy;
 conduct investigations, and pose and
solve problems;
 develop and apply reasoning skills,
make and investigate conjectures,
construct and defend arguments (e.g.,
making a rule for a pattern,
classifying, naming counterexamples);
 select from and use a variety of
concrete, visual and electronic
learning tools and computational
strategies;
 create, select, and compare a variety
of appropriate representations (e.g.,

Strategies /Actions:

Measurement/Monitoring Strategies
During the teaching/learning process, how will we know
that all students are making progress?

How will we focus our professional learning and collaborate to support student learning?

Professional Learning and Leadership Collaboration for All Staff

Responsibility Principals/Vice Principals:

 assume the role of lead learner facilitating ongoing dialogue rooted in inquiry, research,
and professional observations;
 ensure that school improvement planning is a collaborative, responsive process with
staff, students, and community;
 collaborate with staff to facilitate the provision of the required professional learning for
implementation of the plan;
 collaborate with staff in facilitating the use of classroom profiles and IEPs when
planning instruction and assessing / evaluating student achievement;
 provide opportunities for teachers to increase their awareness of instructional strategies
to improve student’s ability to apply mathematical process expectations;
 support teachers in the development of instructional assessment tools using the generic
mathematical processes rubric as a framework.
 facilitates the staff’s use of classroom profiles and IEPs when planning instruction and
assessing/evaluating student achievement.

School Teams:

 focus professional learning communities and networks on inquiry, sharing evidence of
student learning as catalysts for professional dialogue and action;
 improve parents’ understanding of the process expectations, the mathematics curriculum
and what it means for their child’s learning.

Teachers:

 identify big ideas and related curriculum expectations in order to determine learning
goals and success criteria, which are made visible and accessible to students;
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Parental
/Community
Engagement

Questions to
facilitate our
learning:

Questions to
facilitate our
learning:

 How will we use
the student survey
data to ensure that
all of our students
are included and
have fair and
equitable
opportunities for
success?

 How can we
collaborate to
strengthen and
build
partnerships
within our
diverse
communities that
enhance
reciprocal
learning
opportunities?

 Which processes
and practices are
most helpful in
supporting the
implementation of
our SMART goal?
 How will student
work be central to
informing our
instructional
decisions?

 How could
ongoing
feedback to
students also
support every
parent in
connecting to
their child’s
learning?

Indicators of Progress

Champion

 All schools are engaged in
ongoing inquiry through the SIP
process.

 Superintendents of
Instruction, Principals

 School Improvement Plans will
be collected and analyzed to
determine trends and
achievement data by end of June
and again in February.

 System Principals
 Curriculum Council
of Principals

 A balance of qualitative and
quantitative data will be shared
and discussed in school PLCs
and principal meetings (e.g.,
anecdotal teacher observations
of student behaviors and work
samples, student talk, higher
engagement).

 School Improvement
Teams
 Principals
 System Principals
 Superintendents of
Instruction

 On an ongoing basis, principals
will update their SIP log in order
to record reflections, results of
inquiry, and actions taken in
response to their SIP.

 Principals
 Superintendents of
Instruction

 Identified schools will be

concrete, pictorial, numerical,
graphical, algebraic) to solve
problems;
 use clear and precise mathematical
language to discuss, explain and
justify mathematical thinking;
 engage in tasks that require them to
take a stance on issues and consider
different interpretations of texts
(reference character development
wheel).
With a focus on ongoing assessment,
students:
 engage in learning conversations and
peer assessment to explain and
question their own thinking;
 take risks to share works in progress
(ideas, solutions, strategies) in order
to obtain feedback and suggestions
from peers and teachers;
 reflect on and monitor their own and
others’ thinking to help clarify their
understanding (e.g., judge the
reasonableness of answers, reflect on
the appropriateness of alternate
strategies, use rubrics and exemplars
to identify next steps in their own
learning).

 apply a developmental sequence of math concepts to differentiate instruction and
assessment, to meet student strengths, needs & prior learning;
 use 3-part problem solving lessons which are designed for students to: represent and
model thinking in multiple ways, make sense of and question others’ approaches and
ideas, develop collective knowledge, and practice new learning (The 3-Part Math
Lesson);
 actively engage students in solving problems by expressing ideas, questioning and
justifying their position to deepen conceptual understanding (Accountable Talk);
 extend students’ capacity to investigate and analyze mathematical concepts through the
use of technology (e.g., dynamic geometry software, interactive white boards,
calculators, etc.);
 ensure the language of mathematics is accessible for English Language Learners by
providing instruction that scaffolds the language for ELLs to support their ability to
comprehend and to communicate their learning of mathematical content;
 provide ongoing feedback to students that is timely, descriptive and linked to learning
goals, to guide assessment ‘of’, ‘for’ and ‘as’ learning;
 provide opportunities for students to engage in discussions of various career choices in
every curriculum area;
 implement classroom instruction that provides the necessary knowledge and skills for
students to make healthy decisions.

Superintendents:

 monitor school level implementation of SIP plans through regular review of the SIP
logs and school visits;
 be catalysts and model innovation in relation to the identified SMART goal;
 encourage and sustain a culture of engagement of all stakeholders within the OCDSB;
 reinforce collaborative and appreciative inquiry through the District Review Process.
 Engage in professional learning at a school identified as a center of inquiry determining the most effective practices to engage and support:
1. English Language Learners
2. Students with Special Needs

 How are the
mathematical
processes
integrated across
the mathematics
curriculum?
 Which
frameworks and
instructional
strategies best
serve to support
students’
construction of
deepened
mathematical
understandings?
 How can we
create equal
access to
meaningful
mathematics for
all students?
 How can the four
subject areas in
the arts be used to
explore and
extend
understanding of
our numeracy
goal?

 How do we
ensure that the
district level
speaker series
addresses and
reflects the
interests of our
diverse
communities?
 How will we use
data from
multiple sources
including the
student survey to
engage parents
and community
members in our
students’
learning?
 How do we
support schools
in soliciting
feedback on the
Board
Improvement
Plan?

involved in the District Review
Process.
 Instructional Coach logs will
provide evidence of
differentiated support by school
and by subject area and will be
shared with Principals and
Superintendents of Instruction.
 Quality program indicators are
expected to be used in all
specialized programs.
 District EQAO scores:
There will be an increase in:
-Grade 3 EQAO mathematic
scores from 68% to 75%
-Grade 6 EQAO mathematics
from 63%to 70%

 School Effectiveness
Lead
 District Review
Teams
 System Principals
 Instructional Coaches
 Superintendents of
Instruction
 Principals and Vice
Principals
 Quality Assurance
 System Principals

 Analysis of Report Card Data at
the end of term 1
 A representative sample of
student achievement data, from
identified centers of inquiry,
will be collected and analyzed
over a period of three years

 Quality Assurance
 School Improvement
Teams

Resources and Materials: What resources will support us in achieving our goals?
Ministry of Education Resources
Focus: K -6 -A Guide to Effective Mathematics Instruction Kindergarten to Grade 6,Volume 1: Foundations of Math Instruction, Volume 2: Problem Solving and Communication
Focus: K-8 -LNS Webcast: Making Mathematics Accessible for all Students
http://www.curriculum.org/secretariat/march29_2007.shtml
LNS Webcast: Learning Mathematics within Contexts http://www.curriculum.org/secretariat/october30.shtml
LNS Webcast: Differentiating Mathematics Instruction, Segment 8: Differentiating Mathematical Processes During Instruction (08:30-14:44)
http://www.curriculum.org/secretariat/may28.shtml
Leading Math Success, Mathematical Processes http://www.edu.gov.on.ca/eng/studentsuccess/lms/processes.pdf
Focus: Intermediate: Leading Math Success: Mathematical Literacy Grades 7-12, The Report of the Expert Panel on Student Success in Ontario (2004)
Think Literacy: Mathematics Approaches Grades 7-9 http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/ThinkLitMath.pdf
Leading Math Success, Professional Learning Guides: Math Talk Learning Community
http://www.edu.gov.on.ca/eng/studentsuccess/lms/math_talk_learning_community.pdf
Leading Math Success, Professional Learning Guides: Questioning http://www.edu.gov.on.ca/eng/studentsuccess/lms/questioning.pdf
Leading Math Success, Professional Learning Guides: Student Centred Investigations
http://www.edu.gov.on.ca/eng/studentsuccess/lms/student_centred_investigations.pdf
Principals and School Team Leaders
Leading Math Success, Principal’s and Administrator’s Resources http://www.edu.gov.on.ca/eng/studentsuccess/lms/files/Administrators_Guide.pdf
Learning for All K to 12 (revised edition available in October 2009)
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District Resources:
22 Regular English and FSL Instructional Coaches
5 ESL Instructional Coaches
District Activities in support of Numeracy
Partnership with Literacy and Numeracy Secretariat
Establishment of Mathematics Hubs in 3 schools and Math Networks across schools
Collaborative Inquiry into Mathematics
Principal training and resources in support of the school improvement planning
process
Differentiated Instructional Coach support to schools
District Leadership Framework – focus on informal/formal leaders and distributive
leadership
Equity and Diversity Initiatives – student and employee census
District Speakers Series open to staff and public
District Documents
Educators’ Resource Guide: Assessment, Evaluation and Reporting of Student
Achievement (Elementary)
Elementary Curriculum Services Newsletters
OCDSB website for Ministry documents, resources and webcasts

OCDSB Smart Goal Numeracy (Grades 9-12)
By June 2012, Ottawa-Carleton District School Board students will demonstrate proficiency in making connections and reflecting across all strands, as measured by the indicators of progress.
Sample Related Curriculum Expectations:
Mathematics: Mathematical process expectations (embedded throughout all strands) The students will:
Drama B3. Connections Beyond the Classroom: identify knowledge and skills they have acquired through drama activities and ways in which they can apply this learning in personal, social, and career context
-Demonstrate that they are reflecting on and monitoring their thinking to help clarify their understanding as they complete an investigation or solve a problem.
-Make connections among concepts and procedures, and relate ideas to situations or phenomena drawn from other contexts (e.g., other curricular areas, daily life, current events, art and culture, etc.)
English: R 1.5 Extend understanding of simple texts by making connections between ideas in the text and personal knowledge, experience, and insights; other texts; and the world around them
Science, Grade 9 Applied: B1 Relating science to technology, society, and the environment.
Geography, Grade 9 Applied: Relate current lifestyle choices of Canadians to the prospects for sustaining Canada’s economic and environmental well-being.
Media Arts: B1 The Critical Analysis Process: demonstrate an understanding of the critical analysis process by examining, interpreting, assessing, and reflecting on media art works;
Technological Education: B1.1 Apply the stages of a design process or other problem-solving products and services

Plan Design and Implementation Strategies
What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?
Indicators of Learning and
Research-Based Strategies

With a focus on innovative, creative and
critical thinking and problem solving
students:

 individually and collaboratively will
create and deepen their personal
understanding of mathematics in the
following ways:
 connect concepts and procedures to
prior knowledge and experiences;
 relate situations and phenomena drawn
from other contexts (e.g., Science,
Geography, current events, arts and
culture, sports etc.) to mathematical
literacy;
 conduct investigations, and pose and
solve problems;
 develop and apply reasoning skills,
make and investigate conjectures,
construct and defend arguments (e.g.,
making a rule for a pattern, classifying,
naming counter-examples);
 select from and use a variety of
concrete, visual and electronic learning
tools and computational strategies;

Strategies /Actions:

Measurement/Monitoring Strategies
During the teaching/learning process, how will we
know that all students are making progress?

How will we focus our professional learning and collaborate to support student learning?

Professional Learning and Leadership Collaboration for All Staff

Questions to facilitate
our learning:

ResponsibilityPrincipals/Vice Principals:

 Assume the role of lead learner facilitating ongoing dialogue rooted in inquiry, research,
and professional observations;
 ensure that school improvement planning is a collaborative, responsive process with
staff, students, and community;
 collaborate with staff to facilitate the provision of the required professional learning for
implementation of the plan;
 facilitate the staff’s use of classroom profiles and IEPs when planning instruction and
assessing/evaluating student achievement.

Departments/School Teams:

 plan and engage in job-embedded professional learning to build capacity and inform
instructional practice of grade appropriate mathematical process expectations and how
students learn;
 improve parents’ understanding of the process expectations, the mathematics
curriculum and what it means for their child’s learning.

Teachers:

 ensure that learning goals and success criteria, which are aligned with the curriculum,
are visible and accessible;
 differentiate instruction and assessment to meet student strengths, needs & prior
learning;
 use 3-part problem solving lessons which are designed for students to: communicate
thinking in different ways, make sense of and question others’ approaches and ideas,
develop collective knowledge, and practice new learning (The 3-Part Math Lesson);
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 How will we use the
student survey data
to ensure that all of
our students are
included and have
fair and equitable
opportunities for
success?
 Which processes and
practices are most
helpful in supporting
the implementation
of our SMART goal?
 How are the
mathematical
processes integrated
across the
mathematics
curriculum?
 Which frameworks

Parental
/Community
Engagement
Questions to
facilitate our
learning:
 How can we
collaborate to
strengthen and
build
partnerships
within our
diverse
communities
that enhance
reciprocal
learning
opportunities?
 How do we
ensure that the
district level
speaker series
addresses and
reflects the
interests of our
diverse
communities?

Indicators of Progress

Champion

 Report Cards Grades: There will
be an increase of 3% in the
proportion of students in grade 9
and 10 mathematics courses
achieving levels 3 and 4 on report
card grades.

 Principals/Vice
principals
 Superintendent
of Instruction
 School
Improvement
Teams

 On an ongoing basis, principals
will update their SIP log in order
to record reflections, results of
inquiry, and actions taken in
response to their SIP.
 Differentiated instructional
practices are observed during
walk-throughs.
 Instructional Coach Logs will
provide evidence of differentiated
support by school and by subject
area and will be shared with
Principals and Superintendents of
Instruction.

 Principals, Vice
Principals and
Superintendents
of Instruction
 Instructional
coaches
 System
Principals

 Identified schools will be involved
in the District Review Process.
 School

 create, select, and compare a variety of
appropriate representations (e.g.,
concrete, pictorial, numerical, graphical,
algebraic) to solve problems;
 use clear and precise mathematical
language to discuss, explain and justify
mathematical thinking;
 engage in tasks that require them to take
a stance on issues and consider different
interpretations of texts (reference
character development wheel).
With a focus on ongoing assessment,
students:
 engage in learning conversations and
peer assessment to explain and question
their own thinking;
 take risks to share works in progress
(ideas, solutions, strategies) in order to
obtain feedback and suggestions from
peers and teachers;
 reflect on and monitor their own and
others’ thinking to help clarify their
understanding (e.g., judge the
reasonableness of answers, reflect on
the appropriateness of alternate
strategies, use rubrics and exemplars to
identify next steps in their own
learning).

 actively engage students in solving problems by expressing ideas, questioning and
defending their position to deepen conceptual understanding (Accountable Talk);
 develop IEPs in collaboration with the support teacher and parents to meet the learning
needs of exceptional students;
 extend students’ capacity to investigate and analyze mathematical concepts through the
use of technology (e.g., dynamic geometry software, interactive white boards,
calculators, etc.);
 ensure the language of mathematics is accessible for English Language Learners by
providing instruction that scaffolds the language for ELLs to support their ability to
comprehend and to communicate their learning of mathematical content;
 provide ongoing feedback to students that is timely, descriptive and linked to learning
goals, to guide assessment ‘of’, ‘for’ and ‘as’ learning;
 provide opportunities for students to make connections:
among mathematical concepts and ideas;
between different mathematical representations (e.g., numeric, graphical, algebraic,
concrete);
by relating mathematical ideas to situations drawn from other contexts;
 provide opportunities for students to engage in discussions of various career choices
every curriculum area;
 implement classroom instruction that provides the necessary knowledge and skills for
students to make healthy decisions.

Superintendents:

 monitor school level implementation of SIP plans through regular review of the SIP
logs and school visits;
 be catalysts and model innovation in relation to the identified SMART goal;
 encourage and sustain a culture of engagement of all stakeholders within the OCDSB;
 reinforce collaborative and appreciative inquiry through the District Review Process.
 Engage in professional learning at a school identified as a center of inquiry determining the most effective practices to engage and support:
1. English Language Learners
2. Students with Special Needs

and instructional
strategies best serve
to support students’
construction of
deepened
mathematical
understandings?
 How do I structure
and integrate
assessments to
collect meaningful
data across strands,
categories and
process
expectations?
 How do we ensure
rich assessment
practices are applied
consistently for all
students?
 How will we ensure
How can we create
equal access to
meaningful
mathematics for all
students?

 How could
ongoing
feedback to
students also
support every
parent in
connecting to
their child’s
learning?
 How will we
use data from
multiple sources
including the
student survey
to engage
parents and
community
members in our
students’
learning?
 How do we
support schools
in soliciting
feedback on the
Board
Improvement
Plan?

 School Improvement Plans will
be collected and analyzed to
determine trends and
achievement data by end of June
and again in February.

Effectiveness
Lead
 District Review
Teams
 System
Principals
 Curriculum
Council of
Principals

 Growth in student achievement
will be measured by a criterionreferenced rubric (see the Ministry  Instructional
Generic Rubric for Mathematical
Coaches
Processes) and exemplars
developed by school staff in
collaboration with instructional
coaches.
 Quality program indicators are
expected to be used in all
specialized programs.

 Principals/ Vice
principals
 Department
 Analysis of Report Card Data at
Heads
the end of term 1
 Quality
Assurance
 A representative sample of

School
student achievement data, from
Improvement
identified centers of inquiry, will
Teams
be collected and analyzed over a
period of three years

Resources and Materials: What resources will support us in achieving our goals?
Ministry of Education Resources

District Resources:

Math EduGAINS, Generic Rubric for the Mathematical Processes: http://www.edugains.ca/resources/frameworks/GenericProcessesRubric.doc
Leading Math Success, Mathematical Processes: http://www.edu.gov.on.ca/eng/studentsuccess/lms/processes.pdf
Leading Math Success: Mathematical Literacy Grades 7-12, The Report of the Expert Panel on Student Success in Ontario (2004)
Think Literacy: Mathematics Approaches Grades 7-9: http://www.edu.gov.on.ca/eng/studentsuccess/thinkliteracy/files/ThinkLitMath.pdf
Leading Math Success, Professional Learning Guides: Math Talk Learning Community
http://www.edu.gov.on.ca/eng/studentsuccess/lms/math_talk_learning_community.pdf
Leading Math Success, Professional Learning Guides: Questioning http://www.edu.gov.on.ca/eng/studentsuccess/lms/questioning.pdf
Leading Math Success, Professional Learning Guides: Student Centred Investigations http://www.edu.gov.on.ca/eng/studentsuccess/lms/student_centred_investigations.pdf
Math EduGAINS, Professional Learning Supports: http://www.edugains.ca/newsite/math/prolearningsupports.htm
Math EduGAINS, CLIPS: http://www.edugains.ca/newsite/math/clips.htm
Math EduGAINS board journeys: http://www.edugains.ca/newsite/math/boardjourneys.htm
Math EduGAINS, Classroom Practice: http://www.edugains.ca/newsite/math/mathclasspractice.htm
Math EduGAINS, Connecting Research to Practice: http://www.edugains.ca/newsite/math/connectingpractices.htm
Ontario Association for Mathematics Education: http://www.oame.on.ca/main/index1.php?lang=en&code=home
Leading Math Success, Principal’s and Administrator’s Resources http://www.edu.gov.on.ca/eng/studentsuccess/lms/files/Administrators_Guide.pdf
Math EduGAINS, Disaggregating Data: http://www.edugains.ca/newsite/math/disdata.htm Volume 2: Problem Solving and Communication
Learning for All K to 12 (revised edition available in October 2009

Two secondary math coaches
The Math eLearning coordinator will augment the work of the instructional coaches
District Activities in support of Numeracy
Principal training and resources in support of the school improvement planning process
Differentiated Instructional Coach support to schools
District Leadership Framework – focus on informal/formal leaders and distributive leadership
Equity and Diversity Initiatives – student and employee census
District Speakers Series open to staff and public
Professional learning supports for school leaders related to using data to inform practice and
observing mathematics classrooms.
District Documents
Educators’ Resource Guide: Assessment, Evaluation and Reporting of Student Achievement
(Elementary)
Secondary Curriculum Services Newsletters
Board Resources
Sir Robert Borden H.S., Manipulatives, Videos:
http://www.sirrobertbordenhs.ocdsb.ca/math/math.htm
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OCDSB Smart Goal Pathways (7-12)
By June 2012, Ottawa-Carleton District School Board students in grades 7-10 Science, and grades 7-9 Geography, Grade 10 Civics, and Grade 10 Careers will make connections
to the environment, society, and self through critical/creative thinking processes, skills, and strategies, as measured by the indicators of progress.
Sample Related Curriculum Expectations:
Grade 7-9 Geography: Explain how global economic and environmental factors affect individual choices (Overall Expectation: CGC 1D)
Grade 7-10 Science: Analyze and interpret qualitative and/or quantitative data to determine whether the evidence supports or refutes the initial prediction or hypothesis, identifying possible sources of error, bias, or uncertainty. (A1.8) Draw
conclusions based on inquiry results and research findings, and justify conclusions. (A1.10)
Grades 9 English: Oral: Identify the perspectives and/or biases evident in both simple and complex oral texts and comment on any questions they may raise about beliefs, values, and identity (1.8) Reading: Extend understanding of both simple and
complex texts by making connections between the ideas in them and personal knowledge, experience, and insights; other texts; and the world around them (1.5)
Grade 10 Civics: Explain the causes of civic conflict and how decision-making processes and structures can avert or respond to such conflict
Grade 10 Careers: Identify the essential skills (e.g., reading, text, computer use, working with others, numeracy) they have developed through school, extracurricular, and/or community experiences, and explain how these skills relate to career
development.

Plan Design and Implementation Strategies
What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?
Indicators of Learning and
Research-Based Strategies

Strategies /Actions:

 formulate questions or hypotheses to
make predictions and plan
investigations to answer the questions
or test the hypotheses/predictions;
 develop higher order thinking across
the curriculum through critical
analysis, in tandem with creative
process;
 consider the values and perspectives
of a variety of groups and individual
when interpreting information;
 engage in discussions of various
career choices and pathways across
curriculum areas;
 engage in tasks that enable them to
demonstrate their knowledge of high
school pathways and post-secondary
destination opportunities (e.g., career,
education);

During the teaching/learning process, how will we know that
all students are making progress?

How will we focus our professional learning and collaborate to support student learning?
Indicators of Progress

Professional Learning and Leadership Collaboration for All Staff

With a focus on innovative, creative and
critical thinking and problem solving
students:

Monitoring Strategies

ResponsibilityPrincipals/Vice Principals:

 collaborate with staff to revise school improvement plans following the
timelines of the cyclical improvement planning process;
 provide staff with opportunities for relevant professional learning to enhance
their understanding of pathways as a pillar in the Board’s Improvement Plan
(including a focus on engaging English Language Learners and students with
special needs);
 create opportunities for cross-curricular and cross-panel collaboration;
 support staff in gaining access to relevant classroom resources (e.g.,
curriculum documents, mentor texts, webcasts, monographs, podcasts, a
variety of texts).
 facilitates the staff’s use of classroom profiles and IEPs when planning
instruction and assessing/evaluating student achievement.

School Teams:

 determine, in collaboration with the principal/vice principals, priorities for
professional learning;
 focus professional learning communities and networks on inquiry, sharing
evidence of student learning, as catalysts for professional dialogue;
 include a focus on engaging all students.

Teachers:

 provide activities and ongoing assessments that require students to engage in
critical thinking, problem solving and analytical tasks;
 ensure that resources and instruction engage all students (e.g., fosters inquiry,
multiple perspectives and choices);
 provide opportunities for all students to demonstrate their learning as outlined
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Questions to
facilitate our
learning:
 How will we use
the student survey
data to ensure that
all of our students
are included and
have fair and
equitable
opportunities for
success?
 How will we
select a variety of
texts that engage
students and
support their
learning?
 How will use of
technology engage
students and
support their
learning?
 How will

Champion

Parental /Community
Engagement
Questions to facilitate
our learning:
 How can we
collaborate to
strengthen and build
partnerships within our
diverse communities
that enhance reciprocal
learning opportunities?
 How do we ensure that
the district level
speaker series
addresses and reflects
the interests of our
diverse communities?
 How can we provide
improved opportunities
for parent and
community group
perspectives on student
learning to be
considered?
 How will we use data
from multiple sources

 Report Card Grades: There will
be a 5% increase in the
percentage of students
achieving levels 3 and 4 on
final report card grades in
grades 7-10 Science and grades
7-9 Geography.
 On an ongoing basis, principals
will update their SIP log in
order to record reflections,
results of inquiry, and actions
taken in response to their SIP.
 Instructional Coach Logs,
network summaries will
provide evidence of
differentiated support across
schools and subject areas, and
will be shared with Principals
and Superintendents of
Instruction.
 End of term report card data
 Identified schools will be
involved in the District Review
Process.

 Principals and
Superintendents of
Instruction
 Instructional Coaches
 Principals and
Superintendents of
Instruction
 School Improvement
Teams
 Instructional Coaches
 System Principals

 Quality Assurance
 School Effectiveness
Lead
 District Review Teams
 Principals and Vice
Principals

 engage in tasks that require them to
take a stance on social issues related
to educational pathways and their
contribution to our society (reference
character development wheel).
With a focus on ongoing assessment,
students:
 engage in reflection and revision using
explicit, timely, relevant feedback
from classmates and the teacher;
 provide constructive, descriptive,
specific feedback to their classmates
using clearly defined assessment tools
as the basis for discussion;
 use metacognition to share their
thinking as a catalyst for new learning.

in this plan;
 incorporate 21st century content, global perspectives, learning skills,
resources and technologies;
 provide opportunities for students to engage in discussions of various career
choices in every curriculum area.
 implement classroom instruction that provides the necessary knowledge and
skills for students to make healthy decisions.

Superintendents:

 monitor school level implementation of SIP plans through regular review of
the SIP logs and school visits;
 be catalysts and model innovation in relation to the identified SMART goal;
 encourage and sustain a culture of engagement of all stakeholders within the
OCDSB;
 reinforce collaborative and appreciative inquiry through the District Review
Process.
 Engage in professional learning at a school identified as a center of inquiry determining the most effective practices to engage and support:
1. English Language Learners
2. Students with Special Needs

instruction ensure
that all students
engage in creative,
innovative, and
higher order
thinking tasks?
 How will we use
student work to
inform our
instructional
practice?

 How will we
ensure that all our
students feel
included in the
content and in the
discussion?

including the student
survey to engage
parents and community
members in our
students’ learning?
 How could ongoing
feedback to students
also support every
parent in connecting to
their child’s learning?
 How can we provide
opportunities for parent
and community groups
to work with staff to
discuss differentiation
in the context of second
language learners?

 Quality program indicators are
expected to be used in all
specialized programs.
 Increased student engagement
as measured by indicators
determined by School
Improvement Teams

 School Improvement
Teams
 Principals and Vice
Principals

 A representative sample of
student achievement data, from
identified centers of inquiry,
will be collected and analyzed
over a period of three years

Resources and Materials: What resources will support us in achieving our goals?
Ministry Curriculum Resources
The Ontario Curriculum Grades 9-10 Canada World Studies - Geography (2005)
The Ontario Curriculum Grades 9-10 Science (2008)
The Ontario Curriculum Grades 1- 8 Science and Technology (2007)
The Ontario Curriculum Grades 1- 8 History/Geography
The Ontario Curriculum Grades 9-10 Cooperative Education and Other Forms of Experiential Learning Policy (2000);
The Ontario Curriculum Grades 9-10 & 11 & 12 Guidance and Career Education (2006);
Volume 2: Problem Solving and Communication
Learning for All K to 12 (revised edition available in October (2009)
Ministry of Education Policy documents
Growing Success (2009));
Pathways for Success (2003);
Building Pathways to Success 7-12 (2003);
Ontario’s Equity and Inclusive Education Strategy (2009)
Websites
Ministry of Education website http://www.edu.gov.on.ca/
Ministry Student Success Strategies http://www.edu.gov.on.ca/eng/teachers/studentsuccess/strategy.html
Curriculum Services Canada website http://www.curriculum.org/
OCDSB site http://www.ocdsb.ca
OCDSB eLearning http://www.ocdsb.ca/programs/sec/ol/elearning
Ontario eLearning Consortium (OeLC) registration website http://www.elearningstudents.ca/
Ontario Educational Resource Bank (OERB) http://resources.elearningontario.ca/
Ontario Skills Passport http://skills.edu.gov.on.ca/OSPWeb/jsp/en/introduction.jsp
Career Cruising http://www.careercruising.com/
OSCA website http://www.osca.ca/
OCEA website http://www.ocea.on.ca/

District Resources:
1.0 Instructional Coach- Pathways/OYAP/ CWS
2.0 Instructional Coaches – Science (secondary)/ Science/math (elementary)
1 student success teacher in every school and additional support based on identified needs
1.0 Instructional Coach – eLearning (Secondary)
Intermediate Student Success Teacher
Intermediate and Secondary Level Geography and Science teachers
Learning Support Services (social workers, psychologists, partnerships)
District Activities in support of Pathways
- Differentiated Instructional Coach support to schools
- District Leadership Framework – focus on informal/formal leaders and distributive leadership
- Equity and Diversity Initiatives – student and employee census
- District Speakers Series open to staff and public
- System wide professional development with Careers Studies Teachers, Guidance Counsellor, Technology and CO-OP teachers (focused
on programme pathways planning and specialized programme offerings
- Online teacher coaching and course development in CHV2O and GLC2O
- Increased capacity in Continuous Entry – Full Year delivery of online CHV2O and GLC2O
- System wide professional development with SS Teams to focus attention on the importance of a caring adult in assisting students with
Pathways choices.
- SCWI funded career teachers forum at Algonquin College.
- SCWI funded Discovery night at Algonquin College for Grade 8 pilot teachers
- Secondary Curriculum Services Newsletter.
- Continuing Education – night school and summer school courses
District Documents
OCDSB Destinations of Choice: Education and Career Road Map

-
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OCDSB Ontario Youth Apprenticeship Program brochure/ OCDSB Choices for Student Success brochure

OCDSB Smart Goal Community, Culture and Caring (K-12)
By June 2012 all schools in the Ottawa-Carleton District will demonstrate their commitment to create, maintain and support positive school environments, guided by the OCDSB “Community of Character”, in fostering cultural
proficiency, equity and inclusive practices as measured by the indicators of progress.
Sample Related Curriculum Expectations
Arts/Dance -B2. Dance and Society: demonstrate an understanding of how societies present and past use or have used dance, and of how creating and viewing dance can benefit individuals, groups, and communities; B2. Drama and Society:
demonstrate an understanding of how societies present and past use or have used drama, and of how creating and viewing drama can benefit individuals, groups, and communities Media Arts -B2. Identity and Values: demonstrate an understanding of
how media art works reflect personal and cultural identity, and affect personal, cultural, and community values and their awareness of those values;
Arts/Music - B2. Music and Society: demonstrate an understanding of how traditional, commercial, and art music reflect the society in which they were created and how they have affected communities or cultures;
Arts/Visual Arts -B2. Art, Society, and Values: demonstrate an understanding of how art works reflect the society in which they were created, and of how they can affect personal values;
Mathematics: (9P) B1.4 Describe trends and relationships observed in data, make inferences from data, compare the inferences with hypotheses about the data, and explain any differences between the inference and the hypotheses. (4U) C2.4 Describe
characteristics of an effective survey (e.g., by giving consideration to ethics, privacy, the need for honest responses, and possible sources of bias, including cultural bias), and design questionnaires (e.g., for determining if there is a relationship between
a person’s age and their hours per week of Internet use, between marks and hours of study, or between income and years of education) or experiments (e.g., growth of plants under different conditions) for gathering data.
FSL Draft DocumentsE1. Demonstrating knowledge of culture E1.1 Examine communities and aspects of French life worldwide, identifying traditions, values, beliefs and practices
Social Science and Humanities - Individual and Family Living- Compare family forms, relationship patterns, child-rearing patterns, and division of labour in several cultures and historical periods. Compare various personal, societal, and cultural
beliefs about individuals and the functions of families.
Food and Nutrition- Determine the contribution of cultural and regional foods in the development of our Canadian food heritage and culture.-Identify the food customs and traditions in their own families.

Plan Design and Implementation Strategies

Monitoring Strategies

What skills, knowledge and understandings should our students be able to demonstrate?
How will we create the conditions to support learning for all students?

Indicators of Learning
and
Research-Based
Strategies
With a focus on innovative,
creative and critical thinking
and problem solving students:

 be engaged and empowered
to learn from a foundation
of strength (what they can
do well instead of what
they cannot do) in a culture
of high expectations.
 demonstrate the critical
thinking and reasoning
required to solve problems
and make decisions related
to issues of fairness, equity,
and social justice.
 contribute in meaningful
ways to the development of
plans and decisions for the
implementation of the

Strategies /Actions:

During the teaching/learning process, how will
we know that all students are making progress?

How will we focus our professional learning and collaborate to support student learning?
Professional Learning and Leadership Collaboration for All Staff
interconnection between diversity and character education

ResponsibilityPrincipals/Vice Principals:

 collaborate with staff to a develop school improvement plan that embeds the
Ontario’s Equity and Inclusive Education strategy and the Board’s Community of
Character.
 collaborate with the school community to address the information garnered through
the staff census and student survey;
 ensure all staff are informed of relevant ministry and District Policies and Procedures
that address safe and respectful work and learning environments (e.g., Bill 157, Bill
168 etc.)
 ensure that school improvement planning is a collaborative, responsive process with
staff, students, and community;
 assume the role of lead learner facilitating ongoing dialogue rooted in inquiry,
research, and professional observations to build understanding about equity and
inclusive education;
 support staff in gaining access to relevant professional learning and classroom
resources that reflect the diversity of students and parents in their schools;
 review existing parent and community partnerships and seek to expand them to reflect
the diversity of our parents and the broader community;
 facilitate the staff’s use of classroom profiles and IEPs when planning instruction and
assessing/evaluating student achievement.
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Questions to facilitate our
learning:
 What will it look like when we
have successfully embedded the
“Community of Character” in all
that we do?
 How will we use the student
survey data to ensure that all of
our students are included and
have fair and equitable
opportunities for success?
 How can the four subject areas in
the arts be used to explore and
extend understanding of our
literacy goal?
 How do we select texts and
learning resources to reflect the
diversity and perspectives of our
students and the global
community?

Indicators of Progress

Champions

 All schools will review the
results from the staff census
and phase one of the student
survey in order to identify
next steps for school
improvement plans.

 School
Principals,
Superintendent
of Instruction,
School Teams,
Equity Reps.
Character Rep
and Safe Schools
Teams

Parental /Community
Engagement
Questions to facilitate
our learning:
 How can we
collaborate to
strengthen and build
partnerships within our
diverse communities
that enhance reciprocal
learning opportunities?
 How could ongoing
feedback to students
also support every
parent in connecting to
their child’s learning?
 How do we ensure that
the district level
speaker series
addresses and reflects
the interests of our
diverse communities?

 School improvement plans
will reflect embedded
guiding principles of the
Equity and Inclusive
Education Strategy and our
district focus on character
development
 Identified schools will be
involved in the District
Review Process

 School
Principals,
School Teams,
Superintendents
of Instruction,
Equity Rep.
Character Rep
 School

character development and
equity, diversity and
inclusion initiatives in their
school.
 recognize the diversity
within their school
community and seek to
interact with others to build
respectful relationships.
 be encouraged to seek a
wide range of leadership
opportunities.
With a focus on ongoing
assessment, students:
 see themselves and their
classmates positively
reflected in the curriculum,
assessment, programs and
culture of the school.

 model and promote the traits of the “Community of Character” in all aspects of school
life.

School Teams:

 determine, in collaboration with the principal/vice principals, priorities for
professional learning based on the focus areas of the OCDSB Character Development
Continuum (under review 2011-12);

Teachers:

 embed character development, the principles of equity and differentiated instruction
in their subject areas and in all classrooms and ensure the pillars of the OCDSB
Character Development Continuum are a part of the design process;
 plan learning opportunities that requires students think critically to take a stance on
issues and consider different interpretations of texts;
 assist in creating a school culture that values caring relationships between teachers
and students, fosters a sense of belonging, nurtures democratic principles and
encourages student voice in decision making;
 connect OCDSB character attributes to learning skills and report student performance
of learning skills separately from student achievement of curricular expectations;
 share best practices that create a space of value, respect and sense of belonging for
students and parents;
 professional learning to build understanding about equity and inclusive education
policies, procedures and practices;
 implement classroom instruction that provides the necessary knowledge and skills for
students to make healthy decisions.

Superintendents:

 to model and promote the traits of the “Community of Character”
 support Principals in addressing the information garnered through the staff census and
student survey;
 monitor school level implementation of SIP plans through regular review of the SIP
logs and school visits;
 be catalysts and model innovation in relation to the identified SMART goal;
 encourage and sustain a culture of engagement of all stakeholders within the OCDSB;
 reinforce collaborative and appreciative inquiry through the District Review Process.

 How will we ensure that all
students feel included in the
content and in the discussion?
 How will we know as a school
that we are honoring and
respecting the cultural identities
of our students in formal and
informal school practices?
 How do we design experiences
that build on prior knowledge and
experiences of the learner?
 How do we demonstrate that we
hold high expectations for all
learners, student and staff? What
do we do when students are not
successful?
 How will we ensure that my
students have the confidence to
regularly take risks by expressing
opinions, asking questions, or
disagreeing with me or with each
other?
 How will we handle different
points of view or expressions of
prejudice during class
discussions?

 How can we provide
improved opportunities
for parent and
community group
perspectives on student
learning to be
considered?
 How will we use data
from multiple sources
including the student
survey to engage
parents and community
members in our
students’ learning?
 How do we support
schools in soliciting
feedback on the Board
Improvement Plan?

 Walk through training with a
focus on equity for all
principals
 On an ongoing basis,
principals will update their
SIP log in order to record
reflections, results of
inquiry, and actions taken in
response to their SIP.
 A representative sample of
student achievement data,
from identified centers of
inquiry, will be collected
and analyzed over a period
of three years

 How can we provide
opportunities for parent
and community groups
to work with staff to
discuss differentiation
in the context of second
language learners?

 How will we ensure that all
students have equal access to
leadership opportunities?

Resources and Materials: What resources will support us in achieving our goals?
•
•
•
•
•
•
•
•
•
•

Ministry of Education Documents
Finding Common Ground (2008)
Character Development in Action, K-12: Successful Practices in Ontario Schools (2008)
Acting Today, Shaping Tomorrow (2009)
Ontario’s Equity and Inclusive Education Strategy (2009)
Volume 2: Problem Solving and Communication
Leadership Framework
School Effectiveness Framework
Aboriginal Framework
Ministry’s Guide for Implementing Equity and Inclusive Education Strategy

•
•

Learning for All K to 12 (revised edition available in October 2009
Expert Panel Reports

District Activities in support of Character Development
•
District-wide student focused activities
•
School-based programs (e.g., Roots of Empathy, Restorative Approaches, Emotional Intelligence programs)
•
District Training in Restorative Practices
•
Diversity & Human Equity Awareness Training
•
Cultural proficiency training
•
OCDSB Student Survey (School Climate)
District Documents
•
OCDSB Strategic Plan
•
OCDSB Community of Character
•
Character Development Continuum
•
Character Development Yearbook
•
Elementary Curriculum Services Newsletter (Sept. 2009)
•
Policy P.125.SCO School Board Code of Conduct
•
Diversity & Inclusive Education Policy and Procedures (fall 2010)
•
Religious Accommodation Policy and Procedures (fall 2010)

•

Shaping a Culture of Respect in our Schools: Promoting Safe and Healthy Relationships (2008)
District Resources:
•
Principal of Safe and Caring Schools, Safe and Caring Schools Coordinator
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Effectiveness
Lead and District
Review Teams
 Superintendents
of Instruction
and School
Principals
 School
Principals,
School Teams,
Curriculum
Services Staff,
and
Superintendents
of Instruction

•
•
•

25 Elementary and 12 Secondary Instructional Coaches
Diversity Coordinator
Equity and Instructional Coach(es)

•
•
•

Equity Reps
Character Reps
Safe Schools Teams
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Board Improvement Plan – Implementation Log
Date
Action

Collaborative Thinking Driving
Action
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Who was involved?

Evidence of Student Growth

PM Benchmarks: Primary Reading Assessment (Grades 1 to 3) – English Program
Overall:
88% of the 2 101 grade 1 students in the English program
received a PM Benchmark level in the spring of 2011; the
proportion of grade 1 students reading at or above the target
reading level (levels 15-16) has decreased from 59% (2010) to
57% (2011)
• 88% of the 2 404 grade 2 students in the English program
received a PM Benchmark level in the spring of 2011; the
proportion of grade 2 students reading at or above the target
reading level (levels 21-22) has decreased from 68% (2010) to
66% (2011)
• 83% of the 2 501 grade 3 students in the English program
received a PM Benchmark level in the spring of 2011; the
proportion of grade 3 students reading at or above the target
reading level (levels 26-27) has increased from 63% (2010) to
64% (2011)
• A cohort comparison of grade 1 English program students
from 2009 to grade 2 students from 2010 shows an increase of
11% in the proportion of students reaching the targeted reading
level; from grade 2 (2010) to grade 3 (2011), however, a 4%
decrease was observed
•

Grade 1 English Reading Targets - PMB 2011
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Gender:
848 grade 1 English program students were female and 1 005
were male, representing 46% and 54% of the “participating”
grade 1 English student population, respectively; 61% of girls
and 53% of boys were reading at or above level 15 (grade 1
target) in the spring of 2011, compared to 61% and 57% in
2010, respectively
• 942 grade 2 English program students were female and 1
1475were male, representing 44% and 56% of the
“participating” grade 2 English student population,
respectively; 68% of girls and 64% of boys were reading at or
above level 21 (grade 2 target) in the spring of 2011, compared
to 71% and 66% in 2010, respectively
• 952 grade 3 English program students were female and 1 128
were male, representing 46% and 54% of the “participating”
grade 3 English student population, respectively; 64% of girls
and 64% of boys were reading at or above level 26 (grade 3
target) in the spring of 2011, compared to 64% and 63% in
2010, respectively
•

Grade 2 English Reading Targets - PMB 2011
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Grade 3 English Reading Targets - PMB 2011
ELL:
38 grade 1 English program students were identified as
English Language Learners (ELL), representing 2% of the
“participating” grade 1 English student population; 26% of
ELLs were reading at or above level 15 in the spring of 2011,
compared to 16% in 2010
• 65 grade 2 English program students were identified as ELLs,
representing 3% of the “participating” grade 2 English student
population; 20% of ELLs were reading at or above level 21 in
the spring 2011, compared to 27% in 2010
• 74 grade 3 English program students were identified as ELLs,
representing 4% of the “participating” grade 3 English student
population; 22% of ELLs were reading at or above level 26 in
the spring 2011, compared to 18% in 2010
•
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Special Education (excluding gifted):
157 grade 1 English program students were identified as
having special needs, representing 8% of the “participating”
grade 1 English student population; 28% of these students
were reading at or above level 15 in the spring of 2011,
compared to 27% in 2010
• 332 grade 2 English program students were identified as
having special needs, representing 16% of the “participating”
grade 2 English student population; 30% of these students
were reading at or above level 21 in the spring 2011, compared
to 35% in 2010
• 484 grade 3 English program students were identified as
having special needs, representing 24% of the “participating”
grade 3 English student population; 37% of these students
were reading at or above level 26 in the spring 2011, compared
to 35% in 2010
•

21

Quality Assurance Division, September 2011

GB+: Primary Reading Assessment (Grades 1 to 3) – Early French Immersion Program
Overall:
91% of the 2 907 grade 1 students in the early French
immersion (EFI) program received a GB+ level in the spring
of 2011; the proportion of grade 1 students reading at or
above the target reading level (levels 9-10) has remained
unchanged from 2010 at 63%
• 92% of the 2 503 grade 2 students in the EFI program received
a GB+ level in the spring of 2011; the proportion of grade 2
students reading at or above the target reading level (levels 1718) has remained unchanged from 2010 at 71%
• 82% of the 2 200 grade 3 students in EFI program received a
GB+ level in the spring of 2011; the proportion of grade 3
students reading at or above the target reading level (levels 2324) has increased from 73% in 2010 to 75% in 2011
• A cohort comparison of grade 1 EFI program students from
2009 and grade 2 students from 2010 shows an increase of
10% in the proportion of students reaching the targeted reading
level; from grade 2 (2010) to grade 3 (2011), a 4% increase
was observed
•

Grade 1 EFI Reading Targets - GB+ 2011
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Gender:
1 393 grade 1 EFI students were female and 1 238 were male,
representing 53% and 47% of the “participating” grade 1 EFI
student population, respectively; 63% of both girls and boys
were reading at or above target in the spring of 2011,
compared to 64% and 62% in 2010, respectively
• 1 218 grade 2 EFI students were female and 1 080 were male,
representing 53% and 47% of the “participating” grade 2 EFI
student population, respectively; 71% of girls and 70% of boys
were reading at or target in the spring of 2011, compared to
71% (both genders) in 2010
• 968 grade 3 EFI students were female and 828 were male,
representing 54% and 46% of the “participating” grade 3 EFI
student population, respectively; 74% of girls and 76% of boys
were reading at or above target in the spring of 2011,
compared to 75% and 70% in 2010, respectively
•

Grade 2 EFI Reading Targets - GB+ 2011
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•

ELL:
fewer than 15 of the participating EFI students in each of
grades 1, 2, and 3 were identified as English Language
Learners, therefore, results are not being reported for this
group of students

Special Education (excluding gifted):
47 grade 1 EFI students were identified as having special
needs, representing 2% of the “participating” grade 1 EFI
student population; 70% of these students were reading at or
above target in the spring of 2011, compared to 67% in 2010
• 114 grade 2 EFI students were identified as having special
needs, representing 5% of the “participating” grade 2 EFI
student population; 50% of these students were reading at or
above target in the spring 2011, compared to 46% in 2010
• 148 grade 3 EFI students were identified as having special
needs, representing 8% of the “participating” grade 3 EFI
student population; 51% of these students were reading at or
above target in the spring 2011, compared to 50% in 2010
•

Grade 3 EFI Reading Targets - GB+ 2011
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Primary Division (formerly Grade 3) Assessments of Reading, Writing, and Mathematics
Overall:

Levels 3 and 4 (%)

Grade 3 Reading:
Percentage of Students at Levels 3 and 4 (Method 1)
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Grade 3 Writing:
Percentage of Students at Levels 3 and 4 (Method 1)
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Grade 3 Mathematics:
Percentage of Students at Levels 3 and 4 (Method 1)

100%
50%
0%

2006-2007 2007-2008 2008-2009 2009-2010 2010-2011

OCDSB

65%

67%

69%

70%

68%

Province

69%

68%

70%

71%

69%

23

• 96% of the 4 808 grade 3 OCDSB students participated in the
three components of the assessment; 14% received at least one
accommodation (down from 15% last year); 1% of ELLs
received a special provision (no change from 2010)
• 2% increase in the percentage of grade 3 OCDSB students
achieving the provincial standard in reading and writing, and a
2% decrease in math
• provincial results have increased by 3% in both reading and
writing and decreased by 2% in math
Gender:
• 2 359 grade 3 students were female and 2 449 were male,
representing 49% and 51% of the grade 3 student population
respectively (change from 50% for each in 2010)
• OCDSB results show that females continue to outperform males
and the gap has grown for reading (9% gap compared to 6%
gap in 2010) and writing (13% gap compared to 11% gap in
2010) assessments. Males; however, continue to outperform
females in math, but the gap has narrowed (1% gap compared to
4% gap in 2010)
• 71%, 80%, and 68% of girls achieved the provincial standard in
reading, writing, and math, respectively, in 2011 compared to
68%, 77%, and 68% in 2010
• 62%, 67%, and 69% of boys achieved the provincial standard in
reading, writing, and math, respectively, in 2011 compared to
62%, 66%, and 72% in 2010
• provincially, there is an achievement gap of 10% in reading and
13% in writing in favour of females and a 1% gap favouring
males in math
English Language Learners (ELL):
• 1 152 students were identified as ELLs, representing 24% of
our grade 3 student population (compared to 21% in 2010);
participation rates were 93% in reading, 94% in writing and
95% in math (an increase of 1-2% from 2010)
• 53%, 65%, and 57% of ELLs achieved at or above the
provincial standard in reading, writing, and math, respectively,
compared to 46%, 63%, and 59% in 2010
• provincially, 54%, 66% and 60% of ELLS achieved the
provincial standard in reading, writing, and math, respectively,
compared to 46%, 64% and 62% in 2010; with the exception of
math, results for the OCDSB are similar to those observed for
the rest of the province
Special Education:
• 738 students were identified with special needs, representing
15% of our grade 3 student population (compared to 16% in
2010); participation rates were 86% in reading and writing, and
87% in math (increases of 1-3% from 2010)
• 36%, 53%, and 39% of students with special needs achieved at
or above the provincial standard in reading, writing, and math,
respectively, compared to 33%, 49%, and 40% in 2010
• provincially, 30%, 48% and 34% of students with special needs
achieved the provincial standard in reading, writing, and math,
respectively, compared to 27%, 45% and 37% in 2010; results
for the OCDSB are 5 to 6 percentage points higher than those
observed for the rest of the province
French Immersion:
• 99-100% of the 2 187 French immersion students participated in
the assessments – a similar rate to that observed in previous
years
• 79%, 83%, and 79% of OCDSB students achieved at or above
the provincial standard in reading, writing, and math,
respectively, compared to 78%, 80%, and 81% in 2010
• provincially, 78%, 82%, and 78% of French immersion students
achieved at or above the provincial standard in reading, writing,
and math, respectively compared to 76%, 78%, and 80% in
2010; results for the OCDSB were 1% higher across each
assessment than those observed for the province
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Junior Division (formerly Grade 6) Assessments of Reading, Writing, and Mathematics
Overall:

Levels 3 and 4 (%)

Grade 6 Reading:
Percentage of Students at Levels 3 and 4 (Method 1)

• 97% of the 4 770 grade 6 OCDSB students participated in the
three components of the assessment; 14% received at least one
accommodation (from 13-14% in 2010); less than 1% of ELLs
received a special provision (no change from 2010)
• 2% increase in the percentage of grade 6 OCDSB students
achieving the provincial standard in reading; 1% increase in
writing; and no change in math
• provincial results have increased by 2% in reading and 3% in
writing, and decreased by 3% in math
Gender:
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Grade 6 Writing:
Percentage of Students at Levels 3 and 4 (Method 1)
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Grade 6 Mathematics:
Percentage of Students at Levels 3 and 4 (Method 1)
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• 2 319 grade 6 students were female and 2 451 were male,
representing 49% and 51% of the grade 6 student population
compared to 48% and 52%, respectively, in 2010
• OCDSB results show that females continue to outperform
males on all assessments with the performance gap increasing
for reading (9% compared to 8% in 2010) and math (3%
compared to 1% in 2010) and decreasing for writing (14%
compared to 15% in 2010)
• 82%, 81% and 64% of girls achieved the provincial standard
in reading, writing and math, compared to 80%, 81% and 63%
in 2010
• 73%, 67% and 61% of boys achieved the provincial standard
in reading, writing, and math compared 72%, 66% and 62% in
2010
• provincially, there is an achievement gap favouring females
across each assessment (10% in reading, 18% in writing, and
3% in math)
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• 776 students were identified as ELLs, representing 16% of our
grade 6 student population (up from 15% in 2010);
participation rates were 94% in reading, and 95% in writing
and math (an increase of 0-1% from 2010)
• 60%, 63% and 50% of ELLs achieved the provincial standard
in reading, writing, and math, respectively, compared to 57%,
62% and 52% in 2010
• provincially, 56%, 61% and 48% of ELLS achieved the
provincial standard in reading, writing, and math, respectively,
compared to 50%, 58% and 51% in 2010; results for the
OCDSB are 2 to 4 percentage points higher than those
observed for the rest of the province
Special Education:
• 963 students were identified with special needs, representing
20% of our grade 6 student population (compared to 21% in
2010); 90-91% of these students participated in the
assessments (compared to 87-89% in 2010)
• 48%, 45%, and 31% of students with special needs achieved
the provincial standard in reading, writing, and math compared
to 46%, 41%, and 28% in 2010
• provincially, 36%, 36% and 20% of students with special
needs achieved the provincial standard in reading, writing, and
math, respectively, compared to 34%, 31% and 24% in 2010;
results for the OCDSB are 9 to 12 percentage points higher
than those observed for the rest of the province
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Grade 9 Assessment of Mathematics
Applied Level: Overall:
• 94% of the 1 074 grade 9 OCDSB students in the applied math

program participated in the assessment, no change from 2010;
37% received at least one accommodation compared to 32% in
2010; 10% received one special provision compared to 4% in 2010
• 37% of students achieved the provincial standard compared to
38% in 2010
• provincial results have increased by 2% points
Gender:
• 464 grade 9 applied-level math students were female and 610 were
male, representing 43% and 57% of this student population
compared to 46% and 54%, respectively, in 2010
• 33% of females and 40% of males achieved the provincial standard
in 2011 compared to 35% and 41% , respectively, in 2010
• provincially, there is an achievement gap of 5% in favour of boys
(i.e., 39% of females and 44% of males met the provincial standard
in 2011
English Language Learners (ELL):
• 168 grade 9 applied-level math students were identified as ELLs,
representing 16% of this student population (an increase from 14%
in 2010)
• 20% of OCDSB students achieved the provincial standard, no
change from 2010
• provincially, there has been an increase from to 27% in 2010 to
29% in 2011 of ELLs meeting the provincial standard; OCDSB
results are 9 percentage points lower than those for the province
Special Education:
• 505 grade 9 applied-level math students were identified with
special needs, representing 47% of this student population; no
change from 2010
• 33% of OCDSB students achieved the provincial standard
compared to 36% in 2010
• provincially and for the OCDSB, there has been no increase, from
33% in 2010, of students with special needs meeting the
provincial standard
Academic Level: Overall:
• 99% of the 4 125 grade 9 OCDSB students in the academic math
program participated in the assessment, no change from 2010; 9%
received at least one accommodation compared to 7% in 2010; 3%
received one or more special provisions compared to 1% in 2010
• No change from 2010 in the percentage (86%) of students
achieving the provincial standard
• provincial results have increased by 1% point but are still 3%
points below those of the OCDSB
Gender:
• 2 044 grade 9 academic-level math students were female and
2 081 were male, each representing 50% of this student population,
no change from 2010
• 85% of females and 86% of males achieved the provincial standard
in 2011 compared to 86%, respectively, in 2010
• provincially, there is an achievement gap of 2% in favour of boys
English Language Learners (ELL):
• 405 grade 9 academic-level math students were identified as ELLs,
representing 10% of this student population compared to 8% in
2010
• 75% of OCDSB ELLs achieved the provincial standard compared
to 78% in 2010
• provincially, there has been no change from 79% in 2010 of ELLs
meeting the provincial standard; OCDSB results are 4% lower than
those for the rest of the province
Special Education:
• 458 grade 9 academic-level math students were identified with
special needs, representing 11% of this student population
compared to 9% in 2010
• 76% of OCDSB students achieved the provincial standard
compared to 77% in 2010
• provincially, there has been an 1% point increase from 72% in
2010 of students with special needs meeting the provincial
standard; OCDSB results are 3% points higher than those for the
province

Levels 3 and 4 (%)

Grade 9 Applied Mathematics:
Percentage of Students at Levels 3 and 4 (Method 1)
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Grade 9 Academic Mathematics:
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Grade 10 Ontario Secondary School Literacy Test (OSSLT) for First-Time Eligible (FTE) Students

OSSLT:
% of First-Time Eligible Students Who Were Successful
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Overall:
• 93% of the 5,517 FTE students fully participated in
this assessment, compared to 92% in 2010; 17%
received accommodations, no change from 2010
• the success rate for both the OCDSB and the
province decreased from 89% to 88% and 84% to
83%, respectively resulting in a difference of five
percentage points (no change from 2010)
• 4,400 FTE students (80%) were enrolled in
academic-level English, 98% of whom fully
participated in the assessment (compared to 97% in
2010); 95% of academic-level fully-participating
students were successful on the OSSLT in 2011
compared to 96% in 2010
• 690 FTE students (13%) were enrolled in appliedlevel English, 90% of whom fully participated in the
assessment (compared to 14% and 89%,
respectively, in 2010); 54% of applied-level fullyparticipating students were successful on the
OSSLT in 2011 compared to 60% in 2010
• 107 FTE students (2%) were enrolled in locallydeveloped English, 52% of whom fully participated
in the assessment (compared to 2% and 48%,
respectively, in 2010); 23% of locally-developed
fully-participating students were successful on the
OSSLT in 2010 compared to 18% in 2010
Gender:
• 2,727 FTE students were female and 2,790 were
male, representing 49% and 51% of this student
population (no change from 2010)
• success rates ranged from 87% for males to 90% for
females in 2011, compared to 86% and 92%,
respectively, in 2010
• provincially, success rates for males and females
decreased from 81% to 80% and from 88% to 87%,
respectively, in 2011
English Language Learners (ELL):
567 students were identified as ELLs, representing
10% of this student population (compared to 9% in
2010);
• 77% fully participated in the assessment, 75% of
whom were successful; in 2010, 76% of ELLs fully
participated in the assessment, 65% of whom were
successful
• provincially, ELLs represented 4% of FTE students;
66% fully participated, 68% of whom were
successful; in 2010, there was a 68% participation
rate and 63% success rate for this group of students

•

Special Education:
• 1,086 students were identified with special needs,
representing 20% of this student population (no
change from 2010)
• 89% fully participated in the assessment, 70% of
whom were successful; in 2010, 87% fully
participated, 70% of whom were successful
• provincially, students with special needs represented
17% of FTE students; 86% fully participated, 52%
of whom were successful; in 2010, there was an
85% participation rate and 54% success rate for this
group of students
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Grade 10 Ontario Secondary School Literacy Test (OSSLT) for Previously Eligible (PE) Students
Overall:
• 60% of the 1,868 PE students fully participated in
this assessment, a decrease from 68% in 2010; 31%
received accommodations compared to 33% in 2010
• the success rate for the OCDSB decreased from
57% to 56%, whereas that for the province
decreased from 51% to 49%, resulting in a
difference of seven percentage points
• of all PE students, 46% of OCDSB students
successfully fulfilled the literacy graduation
requirement through the OSSLT or the Ontario
Secondary School Literacy Course (OSSLC)
compared to 49% for the province

OSSLT:
% of Previously Eligible Students Who Were Successful
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Gender:
• 734 PE students were female and 1,134 were male,
representing 39% and 61% of this student
population (compared to 41% and 59%,
respectively, in 2010)
• success rates ranged from 52% for males to 63% for
females, compared to 54% and 62%, respectively, in
2010
• provincially, success rates for males and females
decreased from 48% to 46%, and from 57% to
55%, respectively
English Language Learners (ELL):
• 433 students were identified as ELLs, representing
23% of this student population (no change from
2010)
• 61% fully participated in the assessment, 49% of
whom were successful; in 2010, 62% of ELLs fully
participated in the assessment, 41% of whom were
successful
• provincially, ELLs represented 15% of PE students;
56% fully participated, 49% of whom were
successful; in 2010, there was a 59% participation
rate and 42% success rate for this group of students
Special Education:
• 655 students were identified with special needs,
representing 35% of this student population (no
change from 2010)
• 58% fully participated in the assessment, 39% of
whom were successful; in 2010, 69% fully
participated, 47% of whom were successful
• provincially, students with special needs represented
35% of PE students; 52% fully participated, 34% of
whom were successful; in 2010, there was a 54%
participation rate and 37% success rate for this
group of students
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Student Success Indicators: Pass Rates in Compulsory English Credits (Grades 9 and 10 Academic)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners and, special education are being reported, comparative data will be
provided in future years, with this year serving as a baseline.
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Grade 9 Academic English (ENG1D)
Number of students
% of English population
% Pass Rate
% Levels 3 and 4
Number of students
% of academic English population
% Pass Rate
% Levels 3 and 4
Number of students
% of academic English population
% Pass Rate
% Levels 3 and 4
Number of students
% of academic English population
% Pass Rate
% Levels 3 and 4

Grade 10 Academic English (ENG2D)

4 390
81%
97%
69%
Males
2 143
49%
96%
62%

4 786
78%
96%
70%
Females
2 247
51%
98%
76%

332
8%
93%
55%
467
11%
94%
50%

Males
2 280
48%
95%
61%

Females
2 506
52%
97%
78%
329
7%
91%
48%
479
10%
95%
50%

All Students:
• Compared to 2009-2010, grade 9 enrolment in academic English courses has remained almost the same while grade 10 enrolment has

increased; the proportions remain relatively unchanged.
• Pass rates for OCDSB students in grades 9 and 10 academic English courses are the same as in the 2009-2010 school year.
• Pass rates for the OCDSB have been similar to those observed provincially for grades 9 and 10 academic level courses.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 is unchanged at 69% in grade 9, and has

increased from 68% to 70% in grade 10.
Gender:
• In 2010-2011, there was an achievement gap of 2 percentage points for the grades 9 and 10 pass rates in academic English courses, in favour
of females.
• There is a gap of 14 and 17 percentage points for students achieving at level 3 or 4 in grade 9 and 10, respectively, in favour of females.
English Language Learners (ELL):
• Pass rates in grades 9 and 10 academic English courses are 4 and 5 percentage points lower for ELLs compared to all students.
• Similarly, the percentage of ELLs achieving at level 3 or 4 are 14 and 22 percentage points lower compared to all students.
Special Education:
• Pass rates in grades 9 and 10 academic English courses are 3 and 1 percentage points lower for students with special needs compared to all
students.
• Similarly, the percentage of students with special needs achieving at level 3 or 4 are 19 and 20 percentage points lower compared to all
students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory English Credits (Grades 9 and 10 Applied)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners and, special education are being reported, comparative data will be
provided in future years, with this year serving as a baseline.
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Grade 9 Applied English (ENG1D)
845
16%
85%
43%
Males
Females
532
313
63%
37%
84%
86%
39%
49%
86
10%
84%
40%
442
52%
88%
42%

Grade 10 Applied English (ENG2D)
1 165
19%
83%
36%
Males
Females
720
445
62%
38%
82%
85%
30%
46%
110
9%
84%
31%
477
41%
88%
34%

All Students:
• Compared to 2009-2010, grade 9 enrolment in applied English courses has remained almost the same while grade 10 enrolment has

increased; the proportions remain relatively unchanged.
• Pass rates for OCDSB students in grades 9 and 10 applied English courses have decreased and increased by 1 percentage point, respectively,

over the 2009-2010 school year.
• The pass rates for OCDSB grade 9 and 10 applied level English courses have tended to be moderately lower than those observed provincially.
• The percentage of OCDSB students in the applied level program achieving at level 3 or 4 has increased from 38% to 43% in grade 9, and

decreased from 39% to 36% in grade 10.
Gender:
• In 2010-2011, there was an achievement gap of 2 and 3 percentage points for the grades 9 and 10 pass rates in applied English courses,
respectively, in favour of females.
• There is a gap of 10 and 16 percentage points for students achieving at level 3 or 4 in grade 9 and 10, respectively, in favour of females.
English Language Learners (ELL):
• Pass rates in grades 9 and 10 applied English courses are 1 percentage point lower and 1 percentage higher, respectively, for ELLs compared
to all students.
• The percentage of ELLs achieving at level 3 or 4 in grades 9 and 10 applied English courses are 3 and 5 percentage points lower compared to
all students.
Special Education:
• Pass rates in grades 9 and 10 applied English courses are 3 and 5 percentage points higher for students with special needs compared to all
students.
• The percentage of students with special needs achieving at level 3 or 4 in grades 9 and 10 applied English courses are 1 and 2 percentage
points lower compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Mathematics Credits (Grades 9 and 10 Academic)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners and, special education are being reported, comparative data will be
provided in future years, with this year serving as a baseline.
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Grade 9 Academic Math (MPM1D)
Number of students
% of math population
% Pass Rate
% Levels 3 and 4
Number of students
% of math population
% Pass Rate
% Levels 3 and 4
Number of students
% of math population
% Pass Rate
% Levels 3 and 4
Number of students
% of math population
% Pass Rate
% Levels 3 and 4

Grade 10 Academic Math (MPM2D)

4 147
73%
94%
62%
Males
2 093
50%
93%
60%

4 132
67%
93%
57%
Females
2 054
50%
95%
65%

422
10%
87%
55%
398
10%
89%
41%

Males
2 066
50%
94%
61%

Females
2 066
50%
91%
53%
393
10%
86%
48%
313
8%
89%
35%

All Students:
• Compared to 2009-2010, grade 9 enrolment in academic math courses has remained almost the same while grade 10 enrolment has increased;

the proportions remain relatively unchanged.
• Pass rates for OCDSB students in grade 9 academic math courses have decreased by 1 percentage point and are unchanged for grade 10, over

the 2009-2010 school year.
• Pass rates for the OCDSB have been similar to those observed provincially for grade 9 academic courses but are higher for grade 10

compared to the province.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has decreased from 63% to 62% in grade 9, and

is unchanged at 57% in grade 10.
Gender:
• In 2010-2011, there was an achievement gap of 2 percentage points for the grade 9 pass rate in favour of females, and 3 percentage points for
the grade 10 pass rate in favour of males.
• There is a gap of 5 percentage points for students achieving at level 3 or 4 in grade 9 academic math courses in favour of females, and an 8
percentage point gap for grade 10 students in favour of males.
English Language Learners (ELL):
• Pass rates in grades 9 and 10 academic math courses are 7 percentage points lower for ELLs compared to all students.
• Similarly, the percentage of ELLs achieving at level 3 or 4 are 7 and 9 percentage points lower compared to all students.
Special Education:
• Pass rates in grades 9 and 10 academic math courses are 5 and 4 percentage points lower for students with special needs compared to all
students.
• Similarly, the percentage of students with special needs achieving at level 3 or 4 are 21 and 22 percentage points lower compared to all
students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Math Credits (Grades 9 and 10 Applied)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners and, special education are being reported, comparative data will be
provided in future years, with this year serving as a baseline.
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Grade 9 Applied Math (MFM1P)
Number of students
% of Math population
% Pass Rate
% Levels 3 and 4
Number of students
% of applied Math population
% Pass Rate
% Levels 3 and 4
Number of students
% of applied Math population
% Pass Rate
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Number of students
% of applied Math population
% Pass Rate
% Levels 3 and 4

Grade 10 Applied Math (MFM2D)

1 185
21%
84%
37%
Males
655
55%
83%
37%

1 673
27%
84%
37%
Females
530
45%
84%
37%

184
16%
83%
34%
476
40%
85%
35%

Males
891
53%
83%
32%

Females
782
47%
86%
42%
223
13%
82%
38%
505
30%
86%
34%

All Students:
• Compared to 2009-2010, grade 9 enrolment in applied math courses has increased while grade 10 enrolment has remained almost the same;

the proportions remain relatively unchanged.
• Pass rates for OCDSB students in grades 9 and 10 applied math courses are the same as in the 2009-2010 school year.
• The pass rate for grade 9 OCDSB students has tended to be almost the same as that observed provincially, whereas the grade 10 pass rate has

been moderately higher than that observed provincially.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has increased from 36% to 37% in grade 9, and

decreased from 38% to 37% in grade 10.
Gender:
• In 2010-2011, there was an achievement gap of 1 and 3 percentage points for the grades 9 and 10 pass rates in applied math courses,
respectively, in favour of females.
• There is no achievement gap for students achieving at level 3 or 4 in grade 9 but there is a gap of 10 percentage points for grade 10 students,
in favour of females.
English Language Learners (ELL):
• Pass rates in grades 9 and 10 applied math courses are 1 and 2 percentage point lower for ELLs compared to all students.
• The percentage of ELLs achieving at level 3 or 4 are 3 percentage points lower in grade 9, and 1 percentage point higher in grade 10,
compared to all students.
Special Education:
• Pass rates in grades 9 and 10 applied math courses are 1 and 2 percentage points higher for students with special needs compared to all
students.
• The percentage of students with special needs achieving at level 3 or 4, are 2 and 3 percentage points lower compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Science Credits (Grades 9 and 10 Academic)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners, special education, and French Immersion are being reported,
comparative data will be provided in future years, with this year serving as a baseline.
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10%
93%
45%
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Grade 10 Academic Science (SNC2D)
4 404
75%
95%
62%
Males
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2 247
49%
51%
95%
96%
59%
65%
420
10%
91%
52%
388
9%
92%
40%
854
19%
98%
60%

All Students:
• Compared to 2009-2010, grade 9 enrolment in academic Science courses has remained almost the same while grade 10 enrolment has

increased; the proportions remain unchanged.
• Pass rates for OCDSB students in grades 9 and 10 academic courses are the same as in the 2009-2010 school year.
• Pass rates for the OCDSB have been similar to those observed provincially for grades 9 and 10 academic level courses.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has decreased from 69% to 64% in grade 9, and

from 70% to 62% in grade 10.
Gender:
• In 2010-2011, there was no achievement gap between grade 9 males and females and a 1% point gap for grade 10, in favour of females.
• There is a gap of 7 and 6 % points for students achieving at level 3 or 4 in grades 9 and 10, respectively, in favour of females.
English Language Learners (ELL):
• Pass rates in grades 9 and 10 academic Science courses are 4% points lower for ELLs compared to all students.
• Similarly, the percentage of ELLs achieving at level 3 or 4 are 11 and 10% points lower compared to all students.
Special Education:
• Pass rates in grades 9 and 10 academic Science courses are 3 % points lower for students with special needs compared to all students.
• Similarly, the percentage of students with special needs achieving at level 3 or 4 are 19 and 22 % points lower compared to all students.
French Immersion:
• Pass rates in grades 9 and 10 academic Science courses are 2 and 3% points higher for students in FI compared to all students.
• The percentage of students in FI achieving at level 3 or 4 are 8% points higher in grade 9 and 2% points lower in grade 10, compared to all
students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Science Credits (Grades 9 and 10 Applied)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners, special education, and French Immersion are being reported,
comparative data will be provided in future years, with this year serving as a baseline.
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84%
36%
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30%
425
46%
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Grade 10 Applied Science (SNC2P)
1 296
22%
84%
37%
Males
Females
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581
55%
45%
83%
86%
30%
44%
177
14%
83%
37%
477
37%
88%
36%

All Students:
• Compared to 2009-2010, grades 9 and 10 enrolments in applied science courses have increased; the proportions remain unchanged.
• Pass rates for OCDSB students in grades 9 and 10 applied courses have increased and decreased by 1 percentage point, respectively,

compared to the 2009-2010 school year.
• The pass rates for OCDSB grade 9 and 10 applied science courses are moderately lower than those observed provincially.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has decreased from 38% to 36% in grade 9, and

increased from 36% to 37% in grade 10.
Gender:
• In 2010-2011, there was an achievement gap of 3 percentage points between grade 9 males and females, in favour of males and similarly a

gap of 3 percentage points for grade 10 students in favour of females.
• There is a gap of 5 and 14 percentage points for students achieving at level 3 or 4 in grades 9 and 10, respectively, in favour of females.

English Language Learners (ELL):
• Pass rates in grades 9 and 10 applied science courses are 4 and 1 percentage points lower for ELLs, compared to all students.
• The percentage of ELLs achieving at level 3 or 4 in grade 9, is 6 percentage points lower, and in grade 10, the same, compared to all students.
Special Education:
• Pass rates in grades 9 and 10 applied science courses are 3 and 4 percentage points higher for students with special needs compared to all
students.
• The percentage of students with special needs achieving at level 3 or 4 is 1 percentage point lower compared to all students.
French Immersion:
• Applied science courses are not offered in French.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Geography Credits (Grade 9 Academic and Applied)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions. Data
shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July 2011. Since
this is the first year that gender, English language learners, special education, and French Immersion are being reported, comparative data will
be provided in future years, with this year serving as a baseline.
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Courses are not offered in
French

All Students:

• Compared to 2009-2010, grade 9 enrolment in academic and applied geography courses has decreased but the proportions of students enrolled in these

courses remain unchanged.

• Pass rates for OCDSB students in grade 9 academic and applied geography have remained the same as in the 2009-2010 school year.
• Pass rates for OCDSB students in grade 9 academic geography courses have been similar to those observed provincially but have been moderately lower

for students in applied courses.

• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 is unchanged at 71% in grade 9 academic geography

courses, and has decreased from 40% to 39% in applied geography courses.
Gender:
• In 2010-2011, there was no achievement gap between males and females in academic geography courses and a 1 percentage gap in applied geography
courses, in favour of females.
• There is a gap of 9 and 3 percentage points for students achieving at level 3 or 4 in academic and applied geography courses, respectively, in favour of
females.
English Language Learners (ELL):
• Pass rates for ELLs in academic and applied geography courses are 2 percentage points lower and 3 percentage points higher, respectively, compared to
all students.
• Similarly, the percentage of ELLs achieving at level 3 or 4 in academic geography courses are 8 percentage points lower and 7 percentage points higher
in applied geography courses, compared to all students.
Special Education:
• Pass rates for students with special needs in academic and applied geography courses are 1 percentage point lower and the same, respectively, compared
to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 20 and 4 percentage points lower compared to all students.
French Immersion:
• Pass rates for FI students in academic geography courses are 2 percentage points higher and the percentage of students achieving at level 3 or 4 is 6
percentage points higher for these students compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory History Credits (Grade 10 Academic and Applied)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions. Data
shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July 2011. Since
this is the first year that gender, English language learners, special education, and French Immersion are being reported, comparative data will
be provided in future years, with this year serving as a baseline.
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Courses are not offered in
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All Students:

• Compared to 2009-2010, grade 10 enrolment in academic history courses has increased whereas it has decreased in applied history but the proportions of

students enrolled in these courses remain unchanged.

• The pass rate for OCDSB students in grade 10 academic history has remained the same and decreased by 1 percentage point for applied level courses

over the 2009-2010 school year.

• Pass rates for OCDSB students in grade 10 academic history courses have been similar to those observed provincially but have been moderately lower

for students in applied courses.

• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has increased from 71% to 72% in grade 10 academic

history courses and has remained the same at 41% in applied history courses.
Gender:
• In 2010-2011, there was no achievement gap between males and females in either academic or applied history courses.
• There is a gap of 5 and 7 percentage points for students achieving at level 3 or 4 in academic and applied history courses, respectively, in favour of
females.
English Language Learners (ELL):
• Pass rates in academic and applied history courses are 3 percentage points lower and 4 percentage points higher for ELLs, respectively, compared to all
students.
• The percentage of ELLs achieving at level 3 or 4 in academic history courses are 16 percentage points lower, and 6 percentage points higher for these
students in applied history courses compared to all students.
Special Education:
• Pass rates in academic and applied history courses are 1 percentage point lower for students with special needs compared to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 17 and 5 percentage points lower compared to all students.
French Immersion:
• Pass rates for FI students in academic history courses are 2 percentage points higher and the percentage of students achieving at level 3 or 4 is 9
percentage points higher compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Civics and Careers Credits (Grade 10 Open)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners, special education, and French Immersion (FI) are being reported,
comparative data will be provided in future years, with this year serving as a baseline.

Pass Rates in Grade 10
Careers (GLC2O)
% Students

% Students

Pass Rates in Grade 10
Civics (CHV2O)

100%
50%

100%
50%

0%

0%
2008-2009

2009-2010

2010-2011*

OCDSB

91%

91%

94%

Province

91%

92%

2008-2009

2009-2010

2010-2011*

OCDSB

93%

92%

94%

Province

91%

92%

French
Immersion

Special
Education

English
Language
Learners
(ELL)

Gender

All
Students

Grade 10 Civics (CHV2O)

Number of students
% of civics/careers population
% Pass Rate
% Levels 3 and 4
Number of students
% of civics/careers population
% Pass Rate
% Levels 3 and 4
Number of students
% of civics/careers population
% Pass Rate
% Levels 3 and 4
Number of students
% of civics/careers population
% Pass Rate
% Levels 3 and 4
Number of students
% of civics/careers population
% Pass Rate
% Levels 3 and 4

Grade 10 Careers (GLC2O)

5 268
100%
94%
63%
Males
2 746
52%
93%
56%

5 505
100%
94%
71%
Females
2 522
48%
95%
71%

498
9%
90%
50%
927
18%
87%
39%
976
19%
99%
82%

Males
2 888
52%
92%
62%

Females
2 617
48%
95%
81%
508
9%
88%
63%
974
18%
88%
54%
953
17%
99%
86%

All Students:
• Compared to 2009-2010, grade 10 enrolment in civics and careers courses has increased but the proportions of students enrolled in these

courses remain unchanged.
• Pass rates for OCDSB students in grade 10 civics and careers courses have increased by 3 and 2 % points, respectively, over the 2009-2010

school year.
• Pass rates for students in both civics and careers courses have been similar to those observed provincially.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has remained the same in grade 10 civics courses

and increased from 68% to 71% in careers courses.
Gender:
• In 2010-2011, there was a 2 and 3 percentage point achievement gap between males and females in civics and careers courses, respectively,
in favour of females.
• There is a gap of 15 and 19 % points for students achieving at level 3 or 4 in civics and careers courses, respectively, in favour of females.
English Language Learners (ELL):
• Pass rates in civics and careers courses are 4 and 6 % points lower for ELLs, respectively, compared to all students.
• Similarly, the percentage of ELLs achieving at level 3 or 4 in civics and careers courses are 13 and 8 % points lower compared to all students.
Special Education:
• Pass rates in civics and careers courses are 7 and 8 % points lower for students with special needs, respectively, compared to all students.
• The percentage of these students achieving at level 3 or 4 are 24 and 17 % points lower compared to all students.
French Immersion:
• Pass rates for FI students in civics and careers courses are 5 % points higher and the percentage of students achieving at level 3 or 4 is 19 and
15 % points higher compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Compulsory Credits (Grade 9 Core French)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners, and special education are being reported, comparative data will be
provided in future years, with this year serving as a baseline.

Pass Rates in Grade 9
Core French (FSF1P)
% Students

% Students

Pass Rates in Grade 9
Core French (FSF1D)

100%
50%
0%
2010-2011*

OCDSB

97%

96%

97%

Province

98%

98%

Gender

All
Students

2009-2010

English
Language
Learners
(ELL)

50%
0%

2008-2009

Special
Education

100%

Number of students
% of grade 9 French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9 ac/app French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9 ac/app French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9 ac/app French population

% Pass Rate
% Levels 3 and 4

2008-2009

2009-2010

2010-2011*

OCDSB

90%

93%

93%

Province

93%

93%

Grade 9 Academic French (FSF1D)
1 885
39%
97%
64%
Males
Females
922
963
49%
51%
97%
96%
57%
71%
195
10%
98%
70%
226
12%
97%
44%

Grade 9 Applied French (FSF1P)
1 203
25%
93%
54%
Males
Females
769
434
64%
36%
93%
93%
50%
62%
175
15%
98%
62%
369
31%
94%
46%

All Students:
• Compared to 2009-2010, grades 9 and 10 enrolment in academic and applied core French courses has increased while the proportions remain

unchanged.
• Pass rates for OCDSB students in grade 9 academic courses are 1 percentage point higher and are the same in applied courses for the 2010-

2011 school year.
• Pass rates for the OCDSB have been slightly lower than those observed provincially for grades 9 academic and applied level courses.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has increased from 63% to 64% in academic

courses, and has remained unchanged at 54% in applied courses.
Gender:
• In 2010-2011, there was a 1 percentage point gap between males and females in academic courses, in favour of males and no gap in

achievement between males and females in applied courses.
• There is a gap of 14 and 12 percentage points for students achieving at level 3 or 4 in grades 9 and 10, respectively, in favour of females.

English Language Learners (ELL):
• Pass rates are 1 and 5 percentage points higher in grade 9 academic and applied core French courses for ELLs compared to all students.
• The percentage of ELLs achieving at level 3 or 4 are 6 and 8 percentage points higher in academic and applied French courses, respectively,
compared to all students.
Special Education:
• Pass rates for students with special needs in grade 9 academic core French courses are the same, and 1 percentage point higher in applied
courses, compared to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 20 and 8 percentage points lower compared to all students.
* OCDSB 2010-2011 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Student Success Indicators: Pass Rates in Grade 10 Core French Credits
Although French is not compulsory beyond grade 9, we are providing board data based on Trillium extracts as of July 2011 for grade 10 given
that this is an area of focus for the OCDSB. Since this is the first year that gender, English language learners, and special education are being
reported, comparative data will be provided in future years, with this year serving as a baseline.

Pass Rates in Grade 10
Core French (FSF2P)

% Students

% Students

Pass Rates in Grade 10
Core French (FSF2D)

100%
50%
0%

Special
Education

English
Language
Learners
(ELL)

Gender

All
Students

OCDSB

100%
50%
0%

2008-2009

2009-2010

2010-2011

97%

97%

98%

Number of students
% of grade 9 French population
% Pass Rate
% Levels 3 and 4
Number of students
% of grade 10 ac/ap French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 10 ac/ap French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 10 ac/ap French population

% Pass Rate
% Levels 3 and 4

2008-2009

2009-2010

2010-2011

95%

93%

93%

OCDSB

Grade 10 Academic French (FSF2D)
1 057
39%
98%
69%
Males
Females
439
618
42%
58%
98%
97%
67%
71%
81
8%
99%
68%
83
8%
98%
55%

Grade 10 Applied French (FSF2P)
133
5%
93%
61%
Males
Females
56
77
42%
58%
95%
92%
54%
66%
16
12%
100%
50%
33
25%
97%
55%

All Students:
• Compared to 2009-2010, grade 10 enrolment in academic and applied core French courses has increased while the proportion of students in

academic courses has decreased from 92% to 89% and increased from 8% to 11% in applied courses.
• Pass rates for OCDSB students in grade 10 academic core French courses are 1 percentage point higher and are the same in applied courses

compared to the 2009-2010 school year.
• Compared to 2009-2010, the percentage of students in the OCDSB achieving at level 3 or 4 has increased from 63% to 69% and from 52% to

61%, respectively, in academic and applied core French courses.
Gender:
• In 2010-2011, there was a 1 and 3 percentage point gap between males and females in grade 10 core French academic and applied courses,
respectively, in favour of males.
• There is a gap of 4 and 12 percentage points for students achieving at level 3 or 4 in academic and applied courses, respectively, in favour of
females.
English Language Learners (ELL):
• Pass rates are 1 and 7 percentage points higher in grade 10 academic and applied core French courses for ELLs compared to all students.
• The percentage of ELLs achieving at level 3 or 4 are 1 and 11 percentage points lower in grade 10 academic and applied French courses,
respectively, compared to all students.
Special Education:
• The pass rate for students with special needs in grade 10 academic courses is the same and 4 percentage points higher in applied courses,
compared to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 14 and 6 percentage points lower, for academic and applied
courses, respectively, compared to all students.
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Student Success Indicators: Pass Rates French Immersion (FI) Credits (Grades 9 and 10)
Although only core French is compulsory in grade 9, we are providing board data based on Trillium extracts as of July 2011 for French
Immersion and extended French grade 9 courses and grade 10 given that this is an area of focus for the OCDSB. Since this is the first year that
these courses are being reported, comparative data will be provided in future years, with this year serving as a baseline.

Pass Rates in Grade 10
French Immersion (FIF2D)

% Students

% Students

Pass Rates in Grade 9
French Immersion (FIF1D)

100%
50%
0%

50%
0%

2008-2009
OCDSB

100%

n/a

2009-2010

n/a

2010-2011

2008-2009

98%

OCDSB

Special
Education

English
Language
Learners
(ELL)

Gender

All
Students

Grade 9 Academic French Immersion
(FIF1D)

Number of students
% Pass Rate
% Levels 3 and 4

% of grade 9/10 imm. French population

% Pass Rate
% Levels 3 and 4
Number of students

2010-2011

n/a

99%

n/a

Grade 10 Academic French Immersion
(FIF2D)

1 464
30%
98%
73%

% of grade 9/10 French population

Number of students

2009-2010

Males
643
44%
98%
66%

% of grade 9/10 imm. French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9/10 imm. French population

% Pass Rate
% Levels 3 and 4

1 229
46%
99%
76%
Females
821
56%
99%
78%

45
3%
93%
62%
75
5%
96%
45%

Males
485
39%
99%
68%

Females
744
61%
99%
81%
32
3%
97%
69%
46
4%
98%
56%

All Students:
• In 2010-2011, there is a 1 percentage point difference in pass rates for OCDSB students in grades 9 and 10 French Immersion courses.
• The percentage of students in the OCDSB achieving at level 3 or 4 in grade 10 French Immersion courses is 3 percentage points higher

compared to those for grade 9 students in these courses for the 2010-2011 school year.
Gender:
• In 2010-2011, there was a 1 percentage point gap between males and females in grade 9 French Immersion courses, in favour of females and

no gap in achievement between males and females in grade 10 courses.
• There is a gap of 12 and 13 percentage points for students achieving at level 3 or 4 in grades 9 and 10, respectively, in favour of females.

English Language Learners (ELL):
• Pass rates are 5 and 2 percentage points lower in grades 9 and 10 academic French Immersion courses for ELLs compared to all students.
• The percentage of ELLs achieving at level 3 or 4 are 11 and 7 percentage points lower in grades 9 and 10 academic French Immersion
courses, respectively, compared to all students.
Special Education:
• The pass rates for students with special needs in grades 9 and 10 French Immersion courses are 2 and 1 percentage points lower, respectively,
compared to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 28 and 20 percentage points lower for grades 9 and 10 students in
French Immersion courses, compared to all students.
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Student Success Indicators: Pass Rates in Extended French Credits (Grades 9 and 10)
Although only core French is compulsory in grade 9, we are providing board data based on Trillium extracts as of July 2011 for French
Immersion and extended French grade 9 courses and grade 10 given that this is an area of focus for the OCDSB. Since this is the first year that
these courses are being reported, comparative data will be provided in future years, with this year serving as a baseline.

Pass Rates in Grade 10
Extended French (FEF2D)

% Students

% Students

Pass Rates in Grade 9
Extended French (FEF1D)

100%
50%
0%

50%
0%

2008-2009
OCDSB

100%

n/a

2009-2010

n/a

2010-2011

2008-2009

99%

OCDSB
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Education

English
Language
Learners
(ELL)
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All
Students

Grade 9 Academic Extended French (FEF1D)

Number of students

317
7%
99%
80%

% of grade 9/10 French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9/10 ext. French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9/10 ext. French population

% Pass Rate
% Levels 3 and 4
Number of students
% of grade 9/10 ext. French population

% Pass Rate
% Levels 3 and 4

Males
115
36%
98%
70%

n/a

2009-2010

2010-2011

n/a

99%

Grade 10 Academic Extended French (FEF2D)

270
10%
99%
83%
Females
202
64%
99%
85%

14
4%
100%
79%
16
5%
94%
69%

Males
Females
100
170
37%
63%
98%
99%
76%
88%
Numbers are too small to report

11
4%
100%
91%

All Students:
• In 2010-2011, pass rates for OCDSB students in grades 9 and 10 extended French courses are the same.
• The percentage of students in the OCDSB achieving at level 3 or 4 in grade 10 extended French courses is 3 percentage points higher

compared to those for grade 9 students in these courses for the 2010-2011 school year.
Gender:
• In 2010-2011, there was a 1 percentage point gap between males and females in grades 9 and 10 extended French courses, in favour of

females.
• There is a gap of 15 and 12 percentage points for students achieving at level 3 or 4 in grades 9 and 10, respectively, in favour of females.

English Language Learners (ELL):
• The pass rate is 1 percentage point higher in grade 9 academic extended French courses for ELLs compared to all students.
• The percentage of ELLs achieving at level 3 or 4 is 1 percentage point lower in grade 9 academic extended French courses, compared to all
students.
Special Education:
• The pass rate for students with special needs in grades 9 and 10 extended French courses is 5 percentage points lower and 1 percentage point
higher, respectively, compared to all students.
• The percentage of students with special needs achieving at level 3 or 4 are 11 percentage points lower for grade 9, and 8 percentage points
higher for grade 10 students in extended French courses, compared to all students.
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Student Success Indicators: Credit Accumulations (Grades 9, 10, and 11)
Provincial and district level historical data shown are from reports received from the Ministry of Education based on OnSIS submissions.
Data shown for the 2010-2011 school year (graphs, tables and text) are for the district only and are based on Trillium extracts as of July
2011. Since this is the first year that gender, English language learners, special education, and French Immersion are being reported,
comparative data will be provided in future years, with this year serving as a baseline.
Credit accumulation is based on students who were:
• were not repeating a grade;
• between 13 and 15 as of December 31, in the year in which they first
• accumulated credits in Fall 2010 and Winter 2011;

• earned credits from any school (including night, private schools, etc.)

entered grade 9;
• active during the school year;
• enrolled in regular and vocational day-school programs;
• enrolled in the school on June 30;

in Ontario during the 2010-2011 school year; and
• for grade 9 students, earned credits when enrolled in grade 8 in 2009-

2010 and therefore part of the 2010-2011 cohort.

To calculate the number of credits accumulated by the end of grade 10, grade 9 credits (Fall 2009 and Winter 2010) are added to those earned in grade
10 (Fall 2010 and Winter 2011 including Summer 2010). Similarly for grade 11, grades 9 and 10 credits are added to those earned in grade 11.
Grade 10

Grade 11

(16 credits)

(23 credits)

# All students

5 296

5 820

5 432

% achieving
required credits

79%

74%

75%

# Males

2 737

2 825

2 769

% achieving
required credits

76%

71%

70%

# Females

2 559

2 805

2 663

% achieving
required credits

83%

77%

79%

Credit Accumulation:
% of Grade 9 Students Receiving
8 or more credits

% Students

Grade 9
(8 credits)

100%
50%
0%
2008-09

2009-10

2010-11*

OCDSB

72%

75%

74%

Province

71%

73%

50%
0%
2008-09

2009-10

2010-11*

OCDSB

81%

82%

79%

Province

81%

82%

Credit Accumulation:
% of Grade 11 Students Receiving
23 or more credits

% Students

% Students

Credit Accumulation:
% of Grade 10 Students Receiving
16 or more credits

100%

100%
50%
0%
2008-09

2009-10

2010-11*

OCDSB

75%

77%

75%

Province

73%

76%

Grade 9:
• In 2010-2011, there was a 3 % point decrease over the 2009-2010 school year in the percentage of grade 9 students achieving 8 or more

credits.
• OCDSB grade 9 credit accumulation rates have been the same as those for the province over the last 2 years.
• In 2010-2011, the percentage of grade 9 females achieving 8 or more credits decreased by 1 percentage point to 83% and similarly,

decreased by 4 percentage points for males to 76%, compared to rates in 2009-2010.
• OCDSB credit accumulation rates have typically been 0-2% higher compared to the province for males and females, respectively.

Grade 10:
• In 2010-2011, there was a 1% point decrease over the 2009-2010 school year in the percentage of grade 10 students achieving 16 or more

credits.
• OCDSB credit accumulation rates have been marginally higher than those for the province over the last 2 years.
• In 2010-2011, the percentage of grade 10 females achieving 16 or more credits decreased by 1 percentage point to 77% and increased by 1

percentage point for males to 71%, compared to rates in 2009-2010.
• OCDSB credit accumulation rates have typically been 0-5% higher compared to the province for males and females, respectively.

Grade 11:
• In 2010-2011, there was a 2% point decrease over the 2009-2010 school year in the percentage of grade 11 students achieving 23 or more

credits.
• OCDSB credit accumulation rates have been marginally higher than those for the province over the last 2 years.
• In 2010-2011, the percentage of grade 11 females achieving 16 or more credits remained the same at 79% and decreased by 1 percentage

point for males to 70%, compared to rates in 2009-2010.
• Provincial credit accumulation data are not provided for grade 11 males and females.
* OCDSB 2010-11 data are estimates only, as district and provincial level data produced by the Ministry of Education have not yet been released.
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Grade 9
Pass Rates and Percentages of Students Achieving at Level 3 or 4 in Compulsory Credits
Based on Full Year Report Card Data, June 2011

Percentage of Students Achieving at Level 3 or 4 (full year)
Pass Rates (full year)
Course

Level

2008-2009

2009-2010

2010-2011

2010-2011

(baseline)

2008-2009 2009-2010

2010-2011

Board Goal

# Schools
Meeting
Board Goal

(baseline)

Academic

96%

97%

97%

68%

69%

69%

76%

7

Applied

85%

88%

85%

43%

38%

43%

51%

13

Academic

97%

96%

97%

66%

63%

64%

74%

4

Applied

90%

93%

93%

51%

54%

54%

59%

9

Grade 9 French

Grade 9 English

Core

Extended*

Academic

n/a

n/a

99%

n/a

n/a

80%

n/a

n/a

Immersion*

Academic

n/a

n/a

98%

n/a

n/a

73%

n/a

n/a

Academic

97%

97%

97%

71%

71%

71%

81%

6

Applied

84%

85%

83%

44%

40%

39%

54%

4

Academic

93%

94%

94%

61%

63%

62%

69%

4

Applied

84%

85%

84%

38%

36%

37%

46%

8

Academic

95%

96%

96%

63%

64%

64%

73%

6

Applied

86%

84%

84%

38%

38%

36%

48%

7

Grade 9 Geography

Grade 9 Math

Grade 9 Science
The 2010-2011 school year is the first year in which these courses have been reported
increase

no change

decrease
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Grade 10
Pass Rates and Percentages of Students Achieving at Level 3 or 4 in Compulsory Credits
Based on Full Year Report Card Data, June 2011
Percentage of Students Achieving at Level 3 or 4 (full year)
Pass Rates (full year)
Course

Level

2008-2009

2010-2011

2009-2010 2010-2011

(baseline)

2008-2009 2009-2010

2010-2011

(baseline)

# Schools
Board Goal
Meeting
Board Goal

Academic

96%

96%

96%

68%

68%

70%

76%

10

Applied

84%

85%

83%

42%

39%

36%

50%

10

Academic

97%

96%

98%

71%

63%

69%

79%

3

Applied

95%

93%

93%

55%

52%

61%

63%

7

Grade 9 French

Grade 10 English

Core

Extended*

Academic

n/a

n/a

99%

n/a

n/a

83%

n/a

n/a

Immersion*

Academic

n/a

n/a

99%

n/a

n/a

76%

n/a

n/a

Academic

96%

97%

97%

70%

70%

72%

78%

5

Applied

85%

87%

84%

41%

41%

41%

49%

9

Academic

89%

94%

93%

57%

57%

57%

65%

5

Applied

81%

85%

84%

40%

38%

37%

48%

6

Academic

94%

95%

95%

60%

60%

62%

70%

7

Applied

86%

86%

84%

34%

36%

37%

44%

8

Grade 10 Civics

Open

92%

92%

94%

62%

63%

63%

n/a

n/a

Grade 10 Careers

Open

94%

93%

94%

69%

68%

71%

n/a

n/a

Grade 10 History

Grade 10 Math

Grade 10 Science

* The 2010-2011 school year is the first year in which these courses have been reported
increase

no change

decrease
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